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Preface 

 

Achieving gender equality and empowerment of women has increasingly become a 

major strategy for those working for women rights. It is nowadays an important 

goal for professionals, NGOs, governments, multi-lateral and bilateral aid agencies 

and foundations, as well as a central goal on the Sustainable Development Agenda 

2015-2030. Variety of programs and interventions have been implemented, and 

noticeable resources and investments have been allocated for achieving such goal. 

The necessity to assess the effect of these interventions cannot be overemphasized, 

which requires a rigorous measurement of the concept of women empowerment. 

Without such measurement it is difficult to decide whether or not women are 

becoming empowered? what kind of programs were successful in effecting 

empowerment? which of them addressed the structural barriers to empowerment? 

and to what extent?  

This report presents a project that aimed at developing an index that measures the 

concept of women economic empowerment. The concept is used in the project as it 

has been recently defined, to include the social not only the economic factors. 

Notwithstanding the value of the international standardized measurement tools that 

exist, this index has special importance, since it has been created within the Arab 

regional culture and context, taking into account the prevailing structural barriers 

to women empowerment in the region. It is, therefore, mostly relevant to measure 

the empowerment of Arab women. The project also highlights the importance of 

the correlation between education and empowerment. The index has been tested in 

a purposeful sample of six Arab countries. The results coincide to a great extent 

with relevant data from other sources which contributes to the validity of the index.   

Many people contributed to the project and to this report, to whom The Union is 

very thankful. The distinguished research team who are well known in their fields 

assumed the major responsibility for the project. The index went through a number 

of round table discussions attended by experts and different concerned groups. The 

attendants remarks were taking into consideration in the several editing of the 

report. It should be noted that Plan International cooperation in organizing a 

regional conference to discuss the index gave a chance to introduce the index to a 

wide concerned audience. It would still be useful, however, to retest the index in 

more Arab countries to ensure its generalization.  



3 
 
 

Last but not least The General Arab Women Federation (GAWF) would not have 

been able to implement this project without the Continuous assistance of Her 

Excellency, the Minister of Social Solidarity assistance to the federation and 

without the United Nations Women Organization UNWomen Regional Office.  

The Union and the project owe a great deal to the positive stand, attitude and 

continuous support of Mohammed El Naciry the head of office and his staff 

particularly Blerta Aliko and Yllka Gerdovci. 
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Secretary General 
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Executive Summary 

Empowering women and supporting gender equality have become among the most 

important stated objectives of almost all Arab countries. This is an area of focus that is also 

stated in the Sustainable Development Goals (SDGs), and where the Arab world has fairly 

progressed in many respects. Yet, gender inequality has remained a key feature of inequalities in 

the region. Arab countries remain the lowest in the world for female economic participation. 

Female labor force participation rates average 27 percent in the Middle East and North Africa 

(MENA), while those of males are 76 percent, versus 56 and 74 percent, respectively, for the rest 

of the world (ILO-UNDP, 2012). 

Governments region-wide have, therefore, been seeking short- and long-term fixes to 

expanding opportunities for the millions of Arab women, especially those who are not employed 

in the formal sector. Achieving women economic empowerment (WEE) requires not only 

concerted, targeted efforts that prioritize women‘s needs and preferences and recognize their 

heterogeneity, but also robust methods of measuring how well these efforts succeed to empower 

women (Hunt and Samman, 2016). While experts largely agree on the definition of WEE, there 

is growing contention about the way it is measured. Some argue that current methods do not 

offer a realistic picture of a woman‘s economic well-being and potential. 

Motivation and Purpose of the Report 

Researchers have measured WEE most commonly by constructing indices that integrate a 

number of the main features of empowerment, self-reported measures of decision-making power 

within the household (influence on or control over household expenditures) and, increasingly, 

psychological testing to capture subjective states or feelings, including autonomy and sense of 

agency (Buvinic, 2017). Each of these indices has its advantages and disadvantages. But, none of 

these indices were used to measure the impact of undertaken actions and programs on Arab 

women economic empowerment (AWEE). 

The General Arab Women Federation (GAWF) fulfills its commitments toward 

enhancing Arab women‘s status and strengthening their resources to take part in the building of 

society, by constructing a pilot AWEE Index (AWEEI), the first of its kind in the region. This 

index draws on the existing stock of work done in this area, especially by the UN Development 

Programme on its Gender-related Development Index (GDI) and the Gender Empowerment 

Measure (GEM), the World Economic Forum‘s Global Gender Gap Index and the Economist 

Intelligence Unit‘s Economic Opportunity Index (EOI). The construction of the index took also 

into consideration the principles stated in various studies and reports to ensure a good 

measurement of WEE (for example, as in UN Foundation- Exxon Mobil, 2017). This new 

AWEEI will provide a better understanding of the factors that really impact the progress of 

AWEE, and spur a well-informed structured dialogue in the region on the performance of AWEE 

related issues. 

GAFW is determined to continue its efforts to promote the use of this index by pertinent 

stakeholders (i.e. governments, NGOs, donors community, etc...) in the Arab countries, at both 
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the micro (program/intervention) and macro (national) levels, on a regular basis (preferably 

annually). Scores generated by the proposed index should allow the assessment of the progress 

of AWEE in individual Arab countries across time, as well as conducting fair comparison among 

the wide range of the region‘s countries. This will help exchanging experiences between Arab 

countries and drawing lessons from their success and failures in pushing forward the AWEE 

agenda to achieve tangible outcomes. 

Also, because of the importance of education in shaping WEE, the report measures an 

index of the quality of basic education system. Education has been indirectly used in the 

literature as a proxy for empowerment. Better and higher education improves women‘s capacity 

and freedom to question, reflect on, and gain access to information that allows them to make 

changes and take strategic decisions that would improve their lives (Kabeer 2005, Malhorta and 

Shiler, 2005).  

Methodology 

Indicators identification 

AWEEI 

The report identified 21 indicators to measure the environment attributes for Arab women 

empowerment. Seven category scores are calculated from the unweighted mean of the 

underlying indicators and scaled from 0 to 100, where 100 = most favorable. These categories 

are: economic participation (with 4 indicators); Freedom of mobility (6 indicators); Decision-

making in home/ family management (3 indicators); Social and political participation (1 

indicator); Resistance to domestic, especially intimate partner, violence (2 indicators); Resistance 

to harassment in public spaces (2 indicators); and finally Value of basic education (1 indicator). 

Although the choice of these indicators involved an element of subjectivity, the rich literature on 

WEE and the discussions in the experts‘ meeting provided the selection some objectivity. 

The quality of basic education system  

The report identified 12 indicators to measure an index of the quality of basic education: 

 Physical access to the school. 

 Family circumstances. 

 Class environment 

 Class size 

 Access to computers. 

 Punctuality. 

 Need of individual tutoring. 

 Repetition of years. 

 Methodology of teaching 

 Extra curricula activities. 

 Corporal punishment. 

 Inside school violence. 
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Countries selection 

The result is a new ranking of AWEE in six selected countries. The selection, which was 

due to financial and time constraints, was done in two stages. The first stage involves the 

selection of countries, taking into consideration: (i) the geographical diversity of Arab countries, 

so as to represent each of the three sub regions (the Arab Mashreq, the Arab Maghreb, and the 

Gulf States) by two countries and (ii) the economic opportunities available for women in each 

country according to the Economists Intelligence Unit Index, so as to have the country with the 

highest score and that with the lowest score in each sub region. Accordingly, the selected 

countries are Egypt and Sudan from the Arab Mashreq, Tunisia and Algeria from the Arab 

Maghreb, and Bahrain and Saudi Arabia from the Gulf. 

Validation 

To check the validity and reliability of the constructed index, it was applied on a group of 

twenty women from Egypt, before surveying the 500 women sample in each of the six selected 

countries. To ensure data accuracy, data from each country were preliminarily revised. Some 

typos in data entry in addition to some contradictions were discovered and were pointed out to 

national teams. After modifications, data were revised one more time and preliminary results 

(simple tables) describing the sample drawn from each country were given. These results are to 

be used when writing the national report. 

Sampling method 

Within each country a stratified purposive sample of 500 women was selected, with a 

total of 3000 women from the six countries. Women included in the sample should satisfy the 

following criteria: (i) to be between 20-40 years old; (ii) to be married or previously married; (iii) 

To have a basic education (9 school years, i.e. accomplishment of the preparatory stage). The 

sample selection also took into consideration the economic, ethnical, cultural and geographical 

variations within each country. 

It is worth mentioning here that our sample is not relative to the size of the population, 

i.e. it is not representative and results may thus be biased. However, the size remains satisfactory 

to undertake the required analysis. Also, purposive sampling is one of the most cost-effective and 

time-effective sampling methods available and is relevant to the aim of the study which is 

finding correlations and not just calculating means and averages; outweighing the risks involved 

in using a non-probability sampling method. The basic assumption here is that using a sound 

judgment in choosing the cases that are satisfactory to the needs of the study can yield a 

representative sample, in addition to saving time and money (Black, 2010).It was not possible to 

withdraw our sample from any national datasets, because the three main characteristics of the 

sample are not combined in the six countries‘ datasets. Therefore, the sample was selected from 

NGOs‘ lists of women benefiting from and participating in the activities of these NGOs.  
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Data Collection 

Data collection for the index in the six Arab countries started in July 2017, and was done 

by national teams. It took three months to collect the data and produce the quantitative and 

qualitative analysis. 

In-Depth Interviews 

In addition to surveying the 3000-women sample using a questionnaire, fifteen women 

within the sample of each country were randomly selected for in-depth interviews to get in 

detailed discussions on the proposed index. Upon their approval, these 15 women were randomly 

selected by the NGOs, according to the following stratification criteria: (1) 5 women with basic 

education and are working, (ii) 5 women with basic education and are not working and (iii) 5 

women with higher than basic education, regardless of their work status. The reason for such 

selection was to get qualitative information from different groups of women. 

Main Results 

AWEEI 

The countries’ ranking 

The constructed AWEEI ranges between 52.7 and 68.8 across the different selected Arab 

countries, indicating a general average performance with respect to economically empowering 

Arab women. The best performer among the six selected Arab countries is Bahrain, while, 

surprisingly, Egypt fills the bottom spot with a lag of 16 ppts. Tunisia and Saudi Arabia have 

almost the same score, with Sudan having a very close one to theirs and preceding Algeria by 

more than 7 ppts (See Figure 1). 

Figure 1: Ranking of the Selected Arab Countries, according to AWEEI 
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Bahrain fills consistently one of the first three spots in all the seven categories of 

AWEEI. It fills the first spot in economic participation and value of basic education; and the 

second spot in freedom of movement, decision making at home, and resistance of violence in 

public spaces. Likewise, Egypt consistently fills one of the last three spots in the seven 

categories. It fills the last spot in freedom of movement and resistance to violence in public 

spaces, and the fifth spot in economic participation, decision making at home, social and political 

participation and value of basic education. Also, Sudan moves consistently between the third and 

fourth spots, except in the two categories of resistance to violence (See Table 0-1). 

Table 1: AWEEI in Selected Arab Countries, 2018 

 

Indicators Bahrain Tunisia Algeria Saudi Arabia Sudan Egypt 

Economic 
Participation 

Value 66.8 46.8 38.2 64.2 53.4 38.2 

Rank 1 4 5 2 3 5 

Freedom of Movement 
Value 59.2 63.2 32.4 32.2 38.6 19.8 

Rank 2 1 4 5 3 6 

Family Decision 
Making 

Value 66 63.8 57.8 73.8 62.8 58.6 

Rank 2 3 6 1 4 5 

Social and Political 
Participation 

Value 20.8 28 44.2 8.8 19 9.8 

Rank 3 2 1 6 4 5 

Family Violence 
Resistance 

Value 76.2 70 39 82.8 77.8 71.2 

Rank 3 5 6 1 2 4 

Violence Resistance in 
Public Space 

Value  94.8 89.6 89.8 94.6 96.2 77.2 

Rank 2 5 4 3 1 6 

Value of Basic 
Education 

Value  98 89.4 97.8 94.6 95.8 94 

Rank 1 6 2 4 3 5 

68.8 
64.4 64.4 63.4 

57 
52.7 

Bahrain Tunisia Saudi Arabia Sudan Algeria Egypt
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Women Economic 
Empowerment Index 
(WEEI) 

Value 68.8 64.4 57 64.4 63.4 52.7 

Rank 1 2 4 2 3 5 

Index of the 
Realization of high 
Quality Basic 
Education 

Value 77.6 30.2 35 65.6  71.2 53.4 

Rank 1 6 5 3 2 4 

 

On the other hand, Saudi Arabia, Tunisia and Algeria show uneven performance across 

the seven categories of AWEEI, ranking the best in one or more of the categories, the worst in 

another one, and in between in the remaining. Saudi Arabia fills the first spot in decision making 

at home and resistance to domestic violence, the second in economic participation, the third in 

resistance to violence in public spaces, the fourth in value of basic education, the fifth in freedom 

of movement and the sixth in social and political participation. Tunisia is the best in freedom of 

movement, but the second in social and political participation, the third in decision making at 

home, the fourth in economic participation, the fifth in the two categories of resistance to 

violence and the sixth in the value of basic education. Finally, Algeria fills the bottom three spots 

in five categories, but is the best in the social and political participation and the second in the 

value of basic education. 

The categories ranking 

The two highest categories of indicators are value of basic education (95 percent), 

indicating how Arab women value the role of education in empowering them economically, and 

resistance to violence in public spaces (90 percent). Resistance to family violence (70 percent) 

and decision making at home (64 percent) rank the third and fourth, but with a large difference 

from the first two categories (at least 20 ppts). Economic participation (51 percent) and freedom 

of movement (41 percent) rank the fifth and sixth, leaving the bottom spot to social and political 

participation (22 percent). 

Figure 2: Scores of the seven categories of AWEEI 
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Disparities between countries are the largest in Social and political participation (with 

Tunisia scoring 44.2 percent versus Egypt 9.8 percent), Freedom of movement (with Bahrain 

59.2 percent versus Egypt 19.8 percent), Family violence (with Bahrain 82.8 percent versus 

Algeria 39 percent). 

The most important results of the 21 indicators: 

The results of the set of selected indicators show some positive signs toward empowering Arab 

women economically: 

1) Economic Participation: A fair majority of Arab women earns a permanent income (55 

percent), of which 67 percent have the full freedom to handle this income independently; 

58 percent share in the decision making of household expenditures, and another 19 

percent control the household budget, totaling 77 percent; and 83 percent are free to 

dispose their inheritance. 

2) Freedom of movement: 59 percent of Arab women can go out with just a notification of 

the head of the household, while 12 percent are fully free to go out alone. Family visits 

(90 percent) come on the top of the four suggested reasons for women to go out of home 

(shopping and visiting parents and relatives, doctors and friends), while hanging out with 

friends fills the last spot (76 percent). 

3) Decision-making at home: Almost half of Arab women decide whom to get married 

with, of which 42 percent did so fully independently, while 58 percent take the opinion of 

their families. Also, more than one-third of those who leave the decision of choosing a 

husband to their families keeps the right to refuse the candidate. 89 percent of Arab 

women have a say in the reproduction decision-making and 86 percent did not experience 

pressures with respect to this decision.  

4) Resistance to domestic violence: A large majority of Arab women refuse a husband to 

be verbally abusive, expel his wife (98 percent), or have forced sexual intercourse with 

his wife (84 percent). With regard to wife-beating, 43 percent of Arab women see it 

insulting and 53 percent as not legitimate. 

51 
41 

64 

22 

70 

90 95 
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5) Resistance to harassment in public spaces: 53 percent of Arab women resist this type 

of violence themselves, which is much higher than what they show in the case of 

domestic violence.  

 

On the other hand, the data show that still: 

o 7 percent of Arab women give up their income to their husbands, 29 percent cannot but 

partially handle their income, and 23 percent let their husbands take independently the 

household‘s expenditure decisions. 

o 27 percent cannot go out of home before taking the permission of the household‘s head, 

59 percent can travel but only with a companion, 36 percent travel on their own but with a 

permission, and only 5 percent can travel without a permission.  

o 13 percent do not have the right to choose their husbands, leaving this to their families. 

o Only one of every five Arab women is engaged in the societal and political life, with the 

highest participation being in national councils or nongovernmental organizations. 

o One-third of women is exposed to family violence with 3 percent seeing wife-beating as a 

legitimate right to husbands, and 22 percent are exposed to harassment in public spaces. 
 

Again, these averages conceal many disparities among the six included countries. For 

example: 

o Women earning a permanent income range between 71 percent in Bahrain and 21 

percent in Algeria, those enjoying full freedom to handle independently their own income 

range between 89 percent in Bahrain and 46 percent in Tunisia; and those enjoying the freedom 

of handling inheritance is 90 percent in Saudi Arabia and 58 percent in Algeria. 

o The possibility of traveling alone without permission is between 1 percent in Algeria 

and 12 percent in Tunisia, while traveling only with a companion is just 26 percent in 

Tunisia but more than 75 percent in Egypt and Saudi Arabia; and going out alone with 

friends is 90 percent in Bahrain while 55.6 percent in Egypt and 54.6 percent in Algeria. 

o The fully independence in deciding with whom to get married ranges between 27 

percent in Saudi Arabia and 3 percent in Algeria,  

In-depth interviews affirm the above-mentioned results and provided useful justification of 

some of them and more detailed information. For example: 

o The low score of Tunisian women‘s ability to handle their own income independently can 

be due to the prevalence of common property between married couples. Consequently, any 

income gained by either the husband or the wife is considered a common family property, a 

matter which is considered a top empowerment from the Tunisian society‘s perspective.  

o The relatively high score of traveling without permission in Tunisia due to the change 

that took place through the education system during Habib Borgeiba‘s time.  

o Sudan‘s high score of girls deciding independently to get married or after consulting their 

families may be due to the low illiteracy rate in Sudan with increasing awareness and law 

amendment in favor of Sudanese women, a matter that gave them self-confidence and freedom 

of spouse selection (The Economist). 

o The high participation of Algerian women in the societal and political life can be 

explained by their high feeling about their history of combatting coloniality. 
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AWEEI, as such, can help in tracing the evolution of WEE in individual Arab countries 

across time, directly comparing any two, or group, of them, and check the correlations between 

indicators. We have, however, to acknowledge that AWEEI, as any other index of this kind, is 

not, and cannot be, perfect. Future version of the index must, therefore, pay greater attention to 

the sampling method, include more Arab countries, if not all of them, add or modify questions 

and variables to be more culture and context specific, and reconsider the weights of the included 

indicators to reflect different assumptions about the importance of categories and indicators.  

Still, with all its limitations, our new AWEE breaks new grounds and provides a good 

opportunity to explore the environment in which Arab women live and act. The new index 

allows seeing the results of the efforts of the countries that try to improve this environment, 

acknowledging those countries that are making progress and challenging those that still need to 

work more in this respect. 

Quality of Basic Education 

Countries’ ranking 

The constructed index for quality of basic education system ranges between 30.2 and 

77.6 across the different selected Arab countries, indicating high disparity in the education 

quality across these countries. The best performer remains Bahrain, while, surprisingly, Tunisia 

fills the bottom spot with a difference of 47 ppts. Sudan scores the second highest, followed by 

Saudi Arabia, then Egypt and Algeria. (See Figure 3).  
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Figure 3: Ranking of the selected Arab countries, according to the index of quality of basic 

education 

 

The most important results: 

1) Almost all Arab women believe that basic education is important in their daily lives. 

The ratios between (98%) in Bahrain and Egypt (89.4%). 

2) Algeria has the highest ratio of women leaving their education by the end of the basic 

education stage (34%), versus Bahrain that has the lowest one (4.4%). Between the two come 

Tunisia (30.6%), Egypt (21%), Sudan (16.8%) and Saudi Arabia (12.2%).  

3) Employability of women with basic education is not high, ranging between 41 

percent in Saudi Arabia and Sudan and 23 percent in Egypt (See Figure 4). Opportunities are 

provided mainly in the private sector whether as employee or self-employed. The employability 

of this category of women in the government or public is much smaller, disappearing completely 

in Bahrain, and almost so in Algeria.  

4) Algeria rank first in the exposure of female students to punishment during their 

studies (43.6%), followed by Saudi Arabia and Bahrain (32.6%, and 32.2%), then Egypt 

(20.6%), Tunisia (17.2%) and Sudan (12.8%).  

5) The most important reasons behind the dropout of female students from basic 

education are: marriage, family decision, personal desire of the girl not to complete her 

education. 

6) There is a strong positive correlation between the achievement of basic education and 

the economic empowerment of women. This is examined by calculating the correlation 

coefficient (Spearman) between the basic education index and the economic empowerment index 

(0.75). 

7) There is a strong positive correlation between achieving quality basic education and 

the ability to resist domestic violence and harassment in public places. The correlation 

coefficient of basic education index with the domestic violence resistance index is 0.71 and that 

with the resistance of harassment in public spaces is 0.77. 
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8) There is a moderate relationship between achieving quality basic 

education and acquiring life skills, with a correlation coefficient of 0.65.  
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Figure 4: Working women who quitted education after the basic education stage, by area of 

work 

 

  

9) There is a strong positive correlation between the achievement of basic education and 

the completion of education after the basic education stage of 0.89.  

To achieve AWEE, the report proposes a vision for the development of basic education that is 

based on developing the knowledge, psychological, political and economic dimensions for 

women and girls. The report also proposes that the basic education curricula, together with the 

currently applied curricula, include Life skills; digital learning and ICT skills; entrepreneurship 

skills; civil education; vocational and technical training; Reproductive health, adolescence, 

violence against women, marriage, pregnancy and childbirth, family planning, venereal diseases 

and serious diseases; and artistic and recreational activities. 
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Acronyms and Abbreviations 
GAWF   General Arab Women Federation 

SDGs    Sustainable Development Goals 

WEE    Women Economic Empowerment 

MENA   Middle East and North Africa 

AWEE   Arab Women Economic Empowerment 

AWEEI  Arab Women Economic Empowerment Index  

EOI   Economic Opportunity Index 

GDI    Gender-related Development Index 

GEM    Gender Empowerment Measure 

GCC    Gulf Cooperation Council 
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Introduction 

Women economic empowerment is one the most important means for the Arab countries 

to overcome many of the challenges they face. The Arab region has been facing a diverse array 

of challenges. The recent conflict and violence prevalent in some countries deepened further 

these challenges, even in the economies of other countries in the region. In this context, many 

Arab states are seeking new and more sustainable models of economic growth that support a 

better quality of a life for their citizens. Boosting women‘s economic empowerment could be one 

of the main pillars of sustainable growth strategies in the region, given the evidence about its 

significant positive prospects for productivity, competitiveness and economic growth. 

Arab women and girls make up nearly half of the population in most of the Arab 

countries, with few exceptions (in Oman, Qatar and Bahrain, women account for around one 

third). All countries in the region have made major progress in closing gender gaps in education, 

and in many other respects. Yet, gender inequality has remained a key feature of inequalities in 

the region. Arab countries remain the lowest in the world for female economic participation. 

Female labor force participation rates average 27 percent in the Middle East and North Africa 

(MENA), while those of males are 76 percent, versus 56 and 74 percent, respectively, for the rest 

of the world (ILO-UNDP, 2012). This represents a significant loss for Arab economies regarding 

the economic and societal returns to investments in human capital. Women participation in labor 

markets widens the pool of available skills and talents of all citizens in the societies, allowing the 

most efficient use of their talents.  

Empowering women and supporting gender equality have become, thus, among the most 

important stated objectives of almost all Arab countries. Empowering women is also an area of 

focus of the Sustainable Development Goals (SDGs). All Governments in the region have, 

therefore, been adopting short- and long-term fixes to expand opportunities for the millions of 

Arab women, especially those who are not employed in the formal sector. However, achieving 

women economic empowerment (WEE) requires not only concerted, targeted efforts that 

prioritize women‘s needs and preferences and recognize their heterogeneity, but also robust 

methods of measuring how well these efforts succeed to empower women (Hunt and Samman, 

2016). While experts largely agree on the definition of WEE, there is growing contention about 

the way it is measured. Some argue that current methods do not offer a realistic picture of a 

woman‘s economic well-being and potential. 

Each of the available indices has its advantages and disadvantages. But, none of these 

indices were used to measure the impact of undertaken actions and programs on Arab women 

economic empowerment (AWEE). With the aim to fulfill its commitments toward enhancing 

Arab women‘s status and strengthening their resources to take part in the building of society, the 

General Arab Women Federation (GAWF) decided to construct a pilot AWEE Index (AWEEI), 

the first of its kind in the region. This index draws on the existing stock of work done in this 

area, especially by the UN Development Programme on its Gender-related Development Index 

(GDI) and the Gender Empowerment Measure (GEM), the World Economic Forum‘s Global 

Gender Gap Indexand the Economist Intelligence Unit‘s Economic Opportunity Index (EOI). 

The construction of the index took also into consideration the principles stated in various studies 
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and reports to ensure a good measurement of WEE (for example, as in UN Foundation- Exxon 

Mobil, 2017). This new AWEEI will provide a better understanding of the factors that really 

impact the progress of AWEE, and spur a well-informed structured dialogue in the region on the 

performance of AWEE related issues. 

GAFW is determined to continue its efforts to promote the use of this index by pertinent 

stakeholders (i.e. governments, NGOs, donors community, etc...) in the Arab countries, at both 

the micro (program/intervention) and macro (national) levels, on a regular basis (preferably 

annually). Scores generated by the proposed index should allow the assessment of the progress 

of AWEE in individual Arab countries across time, as well as conducting fair comparison among 

the wide range of the region‘s countries. This will help exchanging experiences between Arab 

countries and drawing lessons from their success and failures in pushing forward the AWEE 

agenda to achieve tangible outcomes. 

Also, because of the importance of education in shaping WEE, the report measures an 

index of the quality of basic education system. Education has been indirectly used in the 

literature as a proxy for empowerment. Better and higher education improves women‘s capacity 

and freedom to question, reflect on, and gain access to information that allows them to make 

changes and take strategic decisions that would improve their lives (Kabeer 2005, Malhorta and 

Shiler, 2005).  

Due to financial and time constraints, only six of the Arab countries were selected to 

conduct this pilot work. The selection was done in two stages. The first stage involves the 

selection of countries, taking into consideration: (i) the geographical diversity of Arab countries, 

so as to represent each of the three sub regions (the Arab Mashreq, the Arab Maghreb, and the 

Gulf States) by two countries and (ii) the economic opportunities available for women in each 

country according to the Economists Intelligence Unit Index, so as to have the country with the 

highest score and that with the lowest score in each sub region. Accordingly, the selected 

countries are Egypt and Sudan from the Arab Mashreq, Tunisia and Algeria from the Arab 

Maghreb, and Bahrain and Saudi Arabia from the Gulf. 

Within each country a stratified purposive sample of 500 women was selected, with a 

total of 3000 women from the six countries. Again; financial and time constraints forced the 

research team to work with a sample that is not relative to the size of the population; i.e. it might 

not be representative and results may thus be biased. However, we believe that the sample size 

remains satisfactory to undertake the required analysis and provide reliable indicative results. 

The team was keen to use a sound judgment in choosing the cases that are satisfactory to the 

needs of the study can, so as to yield a representative sample, in addition to saving time and 

money. The selection of sampled women drew on NGOs‘ lists of women benefiting from and 

participating in the activities of these NGOs, given the absence of national datasets that contain 

the sample characteristics identified for the purpose of this report. 

In addition to surveying the 3000-women sample using a questionnaire, fifteen women 

within the sample of each country were randomly selected for in-depth interviews to get in 

detailed discussions on the proposed index.  

The results of measuring our new AWEEI show some positive signs regarding AWEE, with still 

some gender gaps in the selected countries. Performance of the covered indicators proves uneven 

across these countries, indicating the importance of historical, cultural, and economic contexts. 
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We have to acknowledge here that AWEEI, as any other index of this kind, is not, and cannot be, 

perfect. Future version of the index must, therefore, pay greater attention to the sampling 

method, include more Arab countries, if not all of them, add or modify questions and variables to 

be more culture and context specific, and reconsider the weights of the included indicators to 

reflect different assumptions about the importance of categories and indicators.  

Still, with all its limitations, our new AWEE breaks new grounds and provides a good 

opportunity to explore the environment in which Arab women live and act. AWEEI can help in 

tracing the evolution of WEE in individual Arab countries across time, directly comparing any 

two, or group, of them, and check the correlations between indicators. It also allows seeing the 

results of the efforts of the countries that try to improve this environment, acknowledging those 

countries that are making progress and challenging those that still need to work more in this 

respect.  

To achieve AWEE, the report proposes a vision for the development of basic education that is 

based on developing the knowledge, psychological, political and economic dimensions for 

women and girls. The report also proposes that the basic education curricula, together with the 

currently applied curricula, include Life skills; digital learning and ICT skills; entrepreneurship 

skills; civil education; vocational and technical training; Reproductive health, adolescence, 

violence against women, marriage, pregnancy and childbirth, family planning, venereal diseases 

and serious diseases; and artistic and recreational activities. 

 The remaining of the report is divided into five chapters and a conclusion.  

The first chapter describes the international perspective of women‘s empowerment, 

highlighting the definition, pre-requisites of women‘s economic empowerment, why it is so 

important in any society, and its principles, relations with SDGs and with women education, 

different approaches, enabling environment conditions, and objectives.  

Chapter II looks at the current status of Arab women in the six selected countries. The chapter 

draws on a large set of economic and social indicators, taking into consideration the education 

dimension.  

Chapter III sets the methodology adopted by the report to measure a new index of Arab 

women economic empowerment, providing a detailed explanation of the steps followed throught 

the research process.  

Chapter IV presents and analyzes the results of the new AWEEI, and the quality of basic 

education index. The chapter also analyzes the relation between economic empowerment and 

quality of basic education in the Arab world. 

Finally, the Conclusion offers a vision of education for AWEE, highlighting the objectives, 

basis, dimensions and implementation requirements of this vision.  
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Chapter One 
Women Economic Empowerment: A 

Global Perspective 

I- Concept of Empowerment 

Economic empowerment has been defined in several ways by various researchers and 

organizations. In simple terms, economic empowerment combines the concepts of empowerment 

and economic advancement. The concept of empowerment emerged in the second half of the 

1970s, when a group of feminist organizations‘ members in Latin America spoke about the poor 

output and returns of the targeted development policies for women.  In the 1990s, the concept of 

empowerment started to be linked to other concepts, such as human rights, assertiveness through 

enhancing women‘s status on basis of equality, justice, democracy and sustainability. 

The concept of empowerment is commonly used in different disciplines to characterize 

states and social processes of both individuals and communities. Different disciplines assign 

different meanings for empowerment, yet it is broadly defined as a multi-dimensional social 

process that helps people gain power (control over one‘s own life and over resources) and foster 

power (capability to originate and direct implementation actions for given purposes people 

define as important) in people, for use in their own lives, their communities, and in their society. 

Accordingly, empowerment is both a collective process and an outcome (Fox, 2017). In the 

gender and economics literature, which primarily focuses on women‘s welfare, both the 

individual and the community aspects of empowerment are recognized.  

Women empowerment 

One of the women empowerment‘s definitions that reflects the attitudes and behaviors of 

individual women as well as the capacity of a community of women to organize and act 

collectively is given by Kabeer (2012). This definition characterizes women empowerment as: 

―the processes through which women gained the capacity for exercising strategic forms of 

agency in relation to their own lives as well as in relation to the larger structures of constraint 

that positioned them as subordinate to men‖. Other definitions add to this the characteristics of 

the systems/ institutions by which societies regulate individual and group behaviors – laws, 

norms, and customs. &, the UN defines women‘s empowerment as ―women‘s sense of self-

worth; their right to have and determine choices; their right to have access to opportunities and 

resources; their right to have the power to control their own lives, both within and outside the 

home; and their ability to influence the direction of social change to create a more just social and 

economic order, nationally and internationally‖ (UN, n.d.)  In brief, the broadest definition of 

empowerment includes social, political and psychological outcomes of individuals in the society 

in addition to the economic ones. 
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Common elements in empowerment definitions 

Some common elements are usually present in defining empowerment; (i) it is multi-

dimensional non-linear process; (ii) it occurs at various levels, such as individual, group, and 

community; (iii) it is a social process, since it occurs in relationship to other individuals and to 

the community, making both individual empowerment  and collective engagement necessary; (v) 

it is not just about girls and women, but it essentially involves boys and men in social change 

processes that encompass whole communities (Monkman, 2011). Other aspects of empowerment 

may vary according to the specific context and people involved (Page, 1999); decontextualized 

numerical data, although useful in revealing patterns and trends, are inadequate for revealing the 

deeper and nuanced nature of empowerment processes. 

II- Women Economic empowerment 

Definition 

The economic dimension of women‘s empowerment- economic empowerment- refers to 

raising women‘s (and men‘s) capacity to participate in the development processes and to benefit 

from growth returns in a way that acknowledges the value of their participation respects their 

dignity and empowers them to negotiate for a more equitable distribution of the development 

benefits. Economic empowerment increases women‘s ability to access the economic resources 

and opportunities, including jobs, financial services, production inputs and assets, skills 

development and market information. Women‘s economic participation and empowerment are 

considered a basis of enhancing their rights and enabling them to control their own lives and 

exert their influence on their society (Gendernet, 2011). 

Prerequisites 

Economic empowerment is bound to the existence of societies of justice and equity.  

Women frequently suffer from various forms of gender discrimination and lack of equality. 

Therefore, approaches to economic empowerment concentrate on factors that help women 

succeed and advance in the marketplace. This extends to improving the enabling and institutional 

environments, and assisting women in their ability to make and act upon decisions in order to 

benefit from economic growth and development. The underlying social and cultural factors that 

limit women‘s ability to interact with and benefit from markets should be therefore taken into 

consideration, if initiatives are to address the full range of constraints to women‘s economic 

empowerment (WEE).  

Why is WEE so important? 

WEE is first and foremost a human right endorsed by international conventions, laws and 

norms. The various gains in human development and well-being of WEE for individuals, 

families and societies are well established and evidenced. Besides being caretakers of children 

and the elderly, women are producers of food, managers of natural resources, entrepreneurs and 
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employees in businesses, and significant contributors to building resilience of communities to 

climate change and disaster.  

WEE is targeted towards ensuring women participation in all economic sectors at all levels in 

order to (i) build a strong economy, (ii) establish a more settled and fair societies, (iii) realize 

the internationally established sustainable development objectives and ensure human rights, and 

(iv) push forward the procedures and goals of business projects (UN Women, 2011). 

Strong and accumulating evidence suggests that WEE is a prerequisite for sustainable 

development, pro-poor growth and the achievement of all the Millennium Development Goals 

(MDGs). Gender equality and empowered women are catalysts for multiplying development 

efforts. Investments in gender equality yield the highest returns of all development investments 

(OECD, 2010). There is evidence that investing in WEE sets a direct path towards gender 

equality, poverty eradication, more equitable distribution of income, promotion of innovation 

and competitiveness in business and inclusive economic growth.  

Various studies show that women‘s economic advancement has led to increased 

investments in children‘s education and health, leading to a general improvement in the 

households‘ standard of living and reduced household poverty (World Bank, 2012; 2013). 

Women usually invest a higher proportion of their earnings in their families and communities 

than men. A study in Brazil showed that the likelihood of a child‘s survival increased by 20% 

when the mother controlled household income (OECD, 2011). Furthermore, a recent study 

shows that gender parity overall has the potential to boost global gross domestic product (GDP) 

by between $12 trillion and $28 trillion in the two decades ending 2025 (Woetzel et al., 2015). It 

has also been shown that national economies lose out when a large part of the population cannot 

compete equitably or achieve its full potential (Golla et al., 2011: 3). 

Principles of WEE 

WEE is based on seven principles identified by the high-level committee established by the 

UN secretary general for a transformative agenda for WEE. These principles are mainly about 

(i) leaving no woman behind, by focusing on women at the base of the economic pyramid, 

regardless of their characteristics or circumstances; (ii) women‘s voice and participation being 

central to all actions; (iii) equal focus on rights and gains; (iv) tackling the root causes (adverse 

social norms and all forms of discrimination); (v) respect of the state parties tointernational 

human rights and labor standards, as laid out in the Convention for the Elimination of All Forms 

of Discrimination Against Women (CEDAW) and in ILO conventions and recommendations; 

(vi) importance of partnerships, from the global to the local, to achieve scalable and sustainable 

impact; and finally (vii) global commitment and local implementation of the agenda (UN, 2017). 
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WEE and SDGs 

Gender equality and the empowerment of all women and girls is one of the Sustainable 

Development Goals (SDGs)- Goal 5. Furthermore, achieving this goal is integral to each of the 

17 SDGs. Only by ensuring the rights of women and girls across all the goals will we get to 

justice and inclusion, economies that work for all, and sustaining our shared environment now 

and for future generations. The mechanisms of achieving WEE are mentioned in the Resolution 

70/1 on ―Transforming our World: the 2030 Agenda for Sustainable Development‖ (UN GA, 2015), 

as follows: 

o End all forms of discrimination against all women and girls everywhere. 

o Eliminate all forms of violence against all women and girls in the public and private 

spheres, including trafficking, sexual abuse and exploitation, and other types of exploitation. 

o Eliminate all harmful practices, such as early/child marriage, forced marriage and female 

genital mutilation (FGM), etc.. 

o Recognize and value women‘s unpaid care and domestic work through the provision of 

public services, infrastructure and social protection policies and the promotion of shared 

responsibility within the household and the family as nationally appropriate. 

o Ensure women‘s full and effective participation and equal opportunities for leadership at 

all levels of decision-making in political, economic and public life. 

o Ensure universal access to sexual and reproductive health and reproductive rights, as 

agreed in accordance with the Programme of Action of the International Conference on 

Population and Development and the Beijing Platform for Action and the outcome documents 

of their review conferences  

o Undertake reforms to give women equal rights to economic resources, as well as access 

to ownership and control over land and other forms of property, financial services, inheritance 

and natural resources, in accordance with national laws 

o Enhance the use of enabling technology, particularly, information and communication 

technology, to promote the empowerment of women  

o Adopt and strengthen sound policies and enforceable legislation for the promotion of 

gender equality and the empowerment of all women and girls at all levels. 

WEE in the business sector 

UNWOMEN suggested the following procedures to realize WEE in the business sector: 

1) Establish high-level leadership institution for gender equality. 

2) Treat all women and men fairly at work – respect and support human rights and 

nondiscrimination. 

3) Ensure the health, safety and well-being of all women and men workers. 

4) Promote education, training and professional development for women. 

5) Implement enterprise development, supply chain and marketing practices that empower 

women. 

6) Encourage equality through social initiatives. 
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7) Measure the achieved progress in gender equality and publish the measure results. (UN 

Women, 2011). 

WEE approaches 

There are multiple approaches to tackle WEE, on top of which comes the holistic approach. It is 

so named because it includes all social, political and economic factors that have an important 

impact on women‘s ability to participate in economy; like access to family planning and other 

healthcare services; social protection coverage, girls‘ completion of a quality post-primary 

education, improving literacy rates of adult women, and increasing women‘s influence in 

governance structures and political decision-making. Most of these factors are interdependent 

and mutually reinforcing. Cultural barriers, including discriminatory traditions and attitudes, 

should be tackled, with a special focus on the following: 

Culture and tradition: In all countries, culture, tradition and history shape expectations about 

attributes and behaviors appropriate to women or men. The general pattern is that women have 

less personal autonomy, fewer resources at their disposal, and limited impact on the decision‐

making processes that shape their societies and their own lives. 

Education and training: Educating girls is one of the most powerful tools for WEE. Education 

provides women with the necessary knowledge, skills and self-confidence to seek out economic 

opportunities. Provision of free-of-charge education and financial incentives for girls to attend 

school has proven to be effective for increasing girls‘ enrolment and completion rates. Key 

measures include building schools close to remote communities, ensuring that schools have 

quality female and male teachers – and adequate sanitary facilities, and that they are safe places 

for girls. Well-designed vocational training leads to better paid work opportunities, decreasing 

occupational segregation between women and men (Törnqvist and Schmitz, 2009). 

Reproductive and sexual health: Improving women‘s health bolsters their economic 

empowerment. Access to sexual and reproductive information and services and reduced rates of 

early marriages increase women‘s chances of finishing education and breaking out of poverty. 

Access to health services can be improved by reducing user costs, ensuring transport and 

enhancing the accountability of service providers (Aid, 2010). 

Sharing the care: work-maternity and family responsibilities balance is a serious challenge. 

Unpaid care contributes to economic growth through a labor force that is fit, productive and 

capable of learning and creativity; but it also drains the market of its (female) work force. Care 

work was estimated to constitute between 10% and 39% of GDP (UNRISD, 2010).  

WEE enabling environment 

Creating a more supportive enabling environment can accelerate all efforts for women‘s 

economic empowerment and is essential for lasting change. An enabling environment is 

characterized by the implementation of policies and legal reforms that remove structural barriers, 

challenge discriminatory norms, ensure adequate social protection, expand access to crucial 

infrastructure and facilitate the organization and collective voice and representation of women to 

set the terms of their economic engagement. 
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Macroeconomic policies are crucial enablers of gender equality because they shape the 

overall economic environment for advancing women‘s economic empowerment. Policy choices 

influence the level and pattern of employment creation, the level of unpaid care, and the 

resources available for governments to promote gender equality (UN Women, 2015).  

A recent report (Klugman and Tyson, 2016) identified seven drivers of change that are 

critical for breaking the constraints on WEE. These drivers are: 

1) Tackling adverse norms and promoting positive role models 

2) Ensuring legal protection and reforming discriminatory laws and regulations 

3) Recognizing, reducing and redistributing unpaid work and care 

4) Building assets—Digital, financial and property 

5) 5. Changing business culture and practice 

6) Improving public sector practices in employment and procurement 

7) Strengthening visibility, collective voice and representation 

WEE’s objectives 

WEE aims at reducing the gender gap in payments, increasing women‘s work opportunities, 

facilitating women‘s access to bank credits and removing the barriers hindering women‘s 

progress. In more detail, economic empowerment manages to: 

- Allow women to reformulate their relationship with themselves. Because how a worker 

or an educated woman sees herself is completely different. 

- Allow women to re-order relationships with their bio environment, and to reformulate 

their relations and social roles with others, especially the father, the brother, the husband 

and the son.  This usually implies an improvement in the traditional relationships towards 

more respectable and considerate relationships with women. 

III- WEE and Women’s Education 

The last two decades witnessed a worldwide great increase in the rates of girls‘ 

enrollment in education. Education for all has always been an integral part of the sustainable 

development agenda. Millenium Development Goat (MDG)‘s Goal 2 was about achieving 

universal primary education by 2015, and SDGs Goal 4 is about achieving inclusive and 

equitable quality education for all. In the 62nd session of the UN Commission on the Status of 

Women, held in New York in March 2018, the participating NGOs came with the following 

recommendations on ―education, employment and technology‖ to achieve WEE  (NGO 

CSW62: 2018): 

1. Recognize the value of unpaid care-work as an indispensable contribution to all 

societies while combating stereotypes that perpetuate unequal distribution of household duties 

for rural women and girls. 

2. Champion education as a fundamental human right in all contexts, ensure equal 

access to quality instruction at all levels, and eliminate the barriers faced by married, disabled 

and disadvantaged girls in remaining in and/or returning to school to fulfill their full academic 

potential. 

3. Initiate a vocational transformation for girls from agricultural and domestic 

activities to entrepreneurship skill-set building. 



32 
 
 

4. Improve rural women‘s access to technology and provide guidance on the 

multitude of applications for enhancing rural societies, creating income opportunities and 

developing sustainable agricultural practices. 
 

It is worth mentioning that the recommendations covered also other dimensions like 

human rights and empowerment against gender based violence and discrimination; health and 

sanitation and land and waters rights and climate change. Among the most important 

recommendations in these respects are: 

1. Engage community and religious leaders, extended families, media outlets, and young 

persons, including girls, in the identification and elimination of any harmful traditional 

practices, stereotypes and socio-cultural norms which marginalize women and girls or 

normalize gender-based violence and abuse. 

2. Ensure that dignity and human rights of female migrants, stateless and displaced 

persons, seasonal and agricultural workers are protected in all contexts.  

3. Incorporate existing international human rights and development frameworks into 

national, regional and local level legislation. 

4. Improve rural infrastructure and transportation to better protect the safety, dignity and 

well-being of all women and girls in accessing education and employment opportunities, health 

and sanitation facilities, and in performing domestic and agricultural activities 

5. The global community to address all systemic drivers of child marriage in rural 

communities, including poverty, violence and inequitable access to education, employment and 

upward mobility 

6. Provide rural women and girls with the training, ongoing support and supervision 

necessary to ensure the success of community based health programs. 

7. Improve the availability and affordability of preventative care. 

8. Establish and enforce universal legal frameworks that guarantee comprehensive 

protection of the right to own, inherit, bequeath, manage and profit from land.  

9. Remove legal and social barriers that restrict women‘s entrepreneurship and the 

evolution of enterprises 

10. Recognize the disproportionate impact of climate change on rural girls and women as 

well as the intersections between climate change, poverty, conflict, migration, education, poor 

health and similar drivers of perpetual inequality. 

11. Support the transition to universally available renewable, clean energies for rural 

communities. 

The worldwide recognition of the importance of education in realizing various types of 

women‘s empowerment is reflected in the progress of gender equality regarding school 

enrollment in the last two decades, since Beijing Women‘s conference in 1995 (See Box 1). 
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Box 1: World Declaration on Women, Beijing, 1995 

Chapter 4: (Objectives, Procedures and Strategy) Section B (Women’s Education 

and Training) 
“Curricula and teaching materials remain gender-biased to a large degree, and are 

rarely sensitive to the specific needs of girls and women. This reinforces traditional 

female and male roles that deny women opportunities for full and equal partnership in 

society. Lack of gender awareness by educators at all levels strengthens existing 

inequities between males and females by reinforcing discriminatory tendencies and 

undermining girls’ self-esteem. The lack of sexual and reproductive health education 

has a profound impact on women and men”. 

Source: http://www.un.org/womenwatch/daw/beijing/pdf/BDPfA%20E.pdf 

 

The Convention on the Elimination of All Forms of Discrimination against Women 

provided for the promotion of equal access to quality education for women and girls as a 

fundamental human right. The Committee on the Status of Women recommended that additional 

measures be taken to increase the enrollment of women and girls at all levels of education, with a 

focus on the transition from education to appropriate employment. The Committee called upon 

Governments to protect and promote the right to education of women and girls throughout their 

lives. The States Members of the United Nations have taken a number of actions, which have 

been formulated in three main directions: 

- Remove economic barriers that prevent girls‘ access to education. 

-  Increase efforts to create a gender-responsive school environment. 

-  Increase support for the transition from school to work. (UN 2015: 17/110) 

Sustainable development with its three dimensions - economic growth, social equity and 

environmental sustainability – depends on the achievement of lifelong learning, the 

dissemination of new knowledge, skills and advanced technology and prevalence of progressive 

values. Should we acknowledge the need for gender equality in education and for approaches 

capable of progressing women's empowerment, we must go beyond the limits of formal 

education, institutions and programs while describing the relationship between education and 

women's empowerment. Instead, we should address the various forms of informal and informal 

education and learning that take place through means of communication, social organizations, 

and during work.  

http://www.un.org/womenwatch/daw/beijing/pdf/BDPfA%20E.pdf


34 
 
 

Box 2: SDGs- Goal 4: Ensure inclusive and equitable quality education and promote 
lifelong learning  opportunities for all   

 
There is currently an increasing interest in the initiatives of WEE related to soft skills 

development. The concept of skills development should expand to go beyond the technical 

competencies to include other skills, such as: communication, team work, creative skills and 

human relations.  Green skills are also important to acquire. They include all technical skills, 

knowledge, values and attitudes needed in the workspace to develop and support sustainable 

social, economic and environmental outcomes in business, industry and the community. Youth 

specifically need such skills to cope with the rapid changes and to face the risks threatening the 

agricultural environment, such as the decrease of the cultivated lands, the population increase 

and the lack of resources (UIL 2014: 14-16). 

Countries tend currently to provide women and girls with technical education and 

vocational training as well as other types of education. This enhances women‘s movement to the 

4.1  By 2030, ensure that all girls and boys complete free, equitable and quality primary 

and  secondary education leading to relevant and effective learning outcomes 

4.2  By  2030,  ensure  that  all  girls  and  boys  have  access  to  quality  early  childhood  

development, care and pre-primary education so that they are ready for primary education    

4.3  By 2030, ensure equal access for all women and men to affordable and quality 

technical,  vocational and tertiary education, including university   

 4.4  By 2030, substantially increase the number of youth and adults who have relevant 

skills,  including technical and vocational skills, for employment, decent jobs and 

entrepreneurship   

4.5  By 2030, eliminate gender disparities in education and ensure equal access to all levels  

of education and vocational training for the vulnerable, including persons with disabilities,  

indigenous peoples and children in vulnerable situations    

4.6  By 2030, ensure that all youth and a substantial proportion of adults, both men and  

women, achieve literacy and numeracy    

4.7  By 2030, ensure that all learners acquire the knowledge and skills needed to promote  

sustainable  development,  including,  among  others,  through  education  for  sustainable  

development and sustainable lifestyles, human rights, gender equality, promotion of a 

culture  of peace and nonJviolence, global citizenship and appreciation of cultural diversity 

and of  culture’s contribution to sustainable development.  

UN, Transforming our world: the 2030 Agenda for Sustainable Development 

https://sustainabledevelopment.un.org/content/documents/21252030%20Agenda

%20for%20Sustainable%20Development%20web.pdf 

https://sustainabledevelopment.un.org/content/documents/21252030%20Agenda%20for%20Sustainable%20Development%20web.pdf
https://sustainabledevelopment.un.org/content/documents/21252030%20Agenda%20for%20Sustainable%20Development%20web.pdf
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labor market.  There is still a need for more efforts to provide women with the necessary skills to 

succeed in the labor market as well as providing them with lifelong learning opportunities (UN 

2015: 23/110). 

Calls are, also, mounting for the adoption of a new multi-pronged approach. This implies 

moving empowerment process into new learning spaces for women, by emphasizing certain 

skills to achieve gender equality; rather than the adoption of a functional approach for literacy, 

which automatically links women‘s learning of reading and writing skills to their acquisition of 

skills and knowledge on reproductive health, their roles as mothers, their children‘s health, 

nutrition and family planning. The current trend emphasizes the need to adopt a ―politicized‖ 

vision of women‘s rights in education, based on the critical approach that aims at training women 

to re-think the traditional roles imposed on them by the social culture, as a starting point towards 

group work.  

Thus, building a culture of dialogue becomes part of women's empowerment programs, 

in order to equip them with the skills needed to discuss the challenges of gender relations and the 

roles that men and women must play in order to develop a sense of self-independence for 

women, expand their social and intellectual well-being, help them to fix a large part of the social 

distortions that have been focused on them and develop their scientific and cognitive skills. 

Adopting this transformational approach to women‘s empowerment requires 

understanding the women‘s current status in its cognitive, social, economic, political and cultural 

contexts. Isolation from this context leads to acceptance of women‘s traditional roles in the 

family and work, and their relations with others that have become outdated. Based on this 

approach, we can build teaching and learning programs and teaching life skills that are based on 

dialogue, written word and mobile and digital learning strategies (UIL 2014: 14-16).  

The success of the educational efforts to economically empower women requires 

ensuring some facilities to women, such as leave for child care or to complete her studies, 

provision of public means of transportation to work and study premises and good distribution of 

school buildings to ensure women‘s and girls‘ access to schools near their homes.  Facilities 

include as well a school environment free of violence, harassment or threats because of sectarian, 

political or ethnic conflicts (UIL 2014: 14-16). 

  



36 
 
 

Chapter Two 
Arab Women Economic Empowerment: 
Indicators of the Current Situation 

This chapter aims to highlight the role that basic education plays in Arab women‘s 

economic empowerment (AWEE) in the six countries under investigation. This is accomplished 

by analyzing the country reports that were prepared by the research team. 

I- Arab Women’s Status: an Overview 

No one can deny that there has been improvement in the Arab women‘s status.  However, 

the differences of economic standards of the Arab countries have a quantitative and qualitative 

impact on the various services that are offered to women, whether in the educational or health 

services or other genuine rights that are bound to the economic capacity of the state which differs 

from one country to another. 

During the last five years, there has been a significant progress in bridging the gender gap 

in education at the regional level, which is an important step towards gender equality. Girls‘ 

enrollment in basic education increased in an unprecedented way. Yet, equality has not been 

fully realized. The gender equality index reached (0.93) in 2015 in the primary level of education 

and about (0.91) in the secondary stage. This is due to prevalence of early marriage among poor 

families, leading to the persistence of the gender gap at the level of secondary education. 

However, these indicators hide differences between Arab countries groups. The Gulf 

Cooperation Council (GCC) countries realized full equality in all educational stages, with some 

countries having the index favoring females, such as the UAE and Qatar. Generally speaking, 

this period witnessed a great achievement to bridge the gender gap in the areas of education and 

health in the region, but with no increase in women‘s economic and political participation.  

The rise in women‘s educational level leads to more women‘s demand of work 

opportunities and to a reduction of their reproduction rates.  As the government and the public 

sector are the main employers of women, the situation of these two sectors allows women to 

combine successfully their reproductive and productive roles. Nevertheless, the public sector 

shrinkage in many Arab countries, especially those that do not export petroleum, led to reduction 

in work opportunities, especially for women. In addition, work opportunities for women in the 

private sector decreased as well, due to its difficult requirements for women, and the 

businessmen view of motherhood services as a costly burden.  Women are still unable sometimes 

to have access to equal opportunities like men ( 11: 5112الٌسائي الؼرتي الؼام  االتحاد ).  

A recent report indicates a poor Arab women participation in the work market.  The 

following table illustrates the classification of the Arab countries in terms of women‘s 

participation in labor markets.  It generally reflects late ranking of the Arab countries at the 

global level among the 140 countries included in the report (Global Economic Competitiveness 

Report, 2017). 
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Table 2: Classification of Arab Countries, According to Women’s Participation in the 

Labor Market 

Country Ranking Global ranking 
Kuwait 1 115 
Qatar 2 118 

Bahrain 3 120 
Emirates 4 121 

Mauretania 5 122 
Tunisia 6 125 
Oman 7 126 
Yemen 8 127 

Lebanon 9 128 
Morocco 10 130 

Egypt 11 131 
Saudi Arabia 12 133 

Algeria 13 134 
Source: (WEF 2017). 

 

 Arab Women‘s participation rates in the labor market are the lowest in the world (See 

Table 3) 

 

Table 3: Rates of Women’s Participation in the Labor Market (15 Years Old and above) 

2017 2000 Geographic Regions 
48.7 51.2 The World 

51.2 46.6 Latin America &the Caribbean 

59.2 64.9 East Asia and Pacific 

28.5 32.3 South Asia 

62.9 60.9 Africa and South Sahara 

56.2 59.0 North America 

50.8 48.7 Europe and Central Asia 

20.9 19.7 Arab Countries 

 

The Arab world witnessed a noticeable progress in women‘s literacy and girls enrollment 

in basic education, however, it failed to translate this into an awakening in the economic and 

social lives of women. The Global Gender Gap Report (2015) shows a high rank of the Arab 

countries on the education subscale and a concomitant low rank on economic and political 

participation subscales.  Some people think that the content and quality of education, besides 
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other factors, may be the reason of such results. School books in some Arab countries still reflect 

discrimination against women and overestimation of their family role at the expense of their 

other roles (ESCWA 2016).  The relationship between the education content and the labor 

market is absent in many Arab countries.  Moreover, the teaching methods do not develop the 

students‘ flexibility and ability to accommodate to the changing circumstances and other 

behaviors needed in the workplace. The economic activity of men and women is affected by such 

methods. 

In spite of the great similarity between most Arab countries in the educational systems 

and in Arab women‘s level of enjoyment of economic empowerment, due to the impact of the 

dominant educational system; there is a discrepancy between them. It is, therefore, useful to 

identify some variables that led to this discrepancy. This study tries to identify the group of 

variables related to the educational system specifically. 

As for the political aspect of empowerment, the rates of women‘s representation in the 

Arab Parliaments increased from 5.2% in 2000 to about 12.7% in 2013. Yet, they are still lower 

than the world average (20%) and developing countries average (18%). Arab women are still 

confronting difficulties in their political participation. This includes the stereotype perception 

that women lack capability in the areas of politics and leadership, they have limited financial and 

economic capacity, and that public roles are inappropriate for them. In some Arab countries, 

women gained the right to vote and run for political positions.  Kuwaiti women gained their 

gender equal political rights in 2005.  In some Gulf countries, such as Arab Emirates and Oman, 

women were assigned and elected for some political positions. Proportion of seats held 

by women  reaches 51% in the Tunisian parliament and 31% in the Algerian. In Egypt, there is a 

noticeable increase in the number of women in the parliament (from 1.8% in 2011 to 14.9% in 

2015).  Furthermore, some political parties assign a specific quota for women in their executive 

committees. Iraq and Jordan applied the electoral quota for women in their parliaments and local 

councils. It is worth mentioning here that Saudi Arabia has recently given women the right to 

vote and run for local elections.  Undoubtedly, all of these achievements will lead to a greater 

representation of women in the political life (General Arab Women Federation 10:2015) 

Nonetheless, there is still a need for greater efforts to overcome all the barriers, especially 

cultural ones, that face the process of a comprehensive empowerment of Arab women and not 

just economically. According to what is concluded from various country reports of the six 

countries, such cultural barriers are reflected in a number of issues, of which the most important 

are: 

 The domination of social customs and traditions restricitng women and their 

rights, for example not allowing females to mix with males and depriving them from 

education and integration in public life. 

 The prevalence of a negative perception of women as being unable to control 

themselves or their actions. Many popular proverbs reflect this perception, such as ―Ask a 

woman her opinion, and then do the opposite‖. 

 - Lack of awareness of the role that women are required to play within their 

families and surroundings. Global and local cultural, political or economic changes have not 

led to a gender-based change in the family situation. The status of women has remained 

stagnant, indicating women‘s subordination and submission to men. 
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 Customs, taboos and traditions still surround the discussion of women‘s issues. 

They keep the door open to justify violence against women, which is a widespread 

phenomenon –though uneven in terms of frequency and quality- in all Arab countries under 

investigation, as indicated by the results of the in-depth interviews where women 

respondents mentioned that they were subject to various types of verbal and physical 

violence. 

 -Arab women have been carrying out new roles, while keeping their various 

traditional ones. This does not commensurate with their general empowerment status. A 

working woman has to balance between her family duties and her work, without expecting 

her male partner(s), husband, father or and brother, to share some of these duties. This is 

true regardless of the reasons that pushed women to work: support their families financially, 

be financially independent, or get sense of accomplishments and self identity. The results of 

in-depth interviews reveal that husbands‘ participation in household work is very minimal. 

This hinders the achievement of women‘s economic and social empowerment. 

 There are many obstacles with respect to women‘s independence and commitment 

in their married lives on one hand, and to male authority exercised by husbands. This creates 

restrictions on working women, who have to get their husbands permission on whether to 

work, what to work and the place of work. In Saudi Arabia, husbands generally impose 

wearing the veil on their wives to preserve tradition. The survey‘s results show that 

permission from the male household head is necessary for women to go out of home. 

 The existence of difficulties in the work environment, such as low pay, less 

promotion and growth opportunities, lack of nurseries, and harassment in the workplace 

or/and the street. This hinders Arab women‘s potential and raises their concern. 

 There are positive changes in the countries under investigation in the situation of 

women generally and in their economic and social empowerment specifically. This is due to 

the changes resulting from women‘s education and the changes in the international, regional 

and local community context. 

II- Women’s Economic and Social Empowerment in the Countries under 

Investigation 
This sections aims at portraying the situation of women‘s economic and social 

empowerment in Algeria, Bahrain, Egypt, Saudi Arabia, Sudan and Tunisia, drawing on various 

country reports. Significant indicators of empowerment will be analyzed at the country level. 

The analysis will include the legislations and procedures carried out by the countries to protect, 

care for and educate women, and ensure their participation in the political and social life. To 

achieve this goal, the indicators included in the country reports on the six countries are analyzed 

with respect to two pillars: (i) economic and social empowerment and (ii) education. 

A- Economic and Social Indicators 
This section deals with the indicators that describe the situation of WEE in the six 

countries under investigation as follows: 

1) Participation in the Reproductive Health Programmes: 
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The six countries paid an increased attention to health programs of motherhood and 

childhood care, and to achievements of many health outcomes of health care through: serving 

pregnant women, breast feeding, periodical examination of mothers and children, family 

planning, pre-marriage examinations, post-partum and post-abortion examination. The family 

planning programs extend to several women sectors, with the purpose of realizing social gender 

equality in the family, safe family planning and prevention of sexually transmitted diseases and 

infections, reduction of the unsafe abortions through women‘s use of appropriate contraceptives, 

reduction of the number of women‘s mortality because of the pregnancy complications, offering 

the reproductive health services and distribution of the contraceptives produced by the public 

sector for free in all the countries under investigation. This is in addition to carrying out 

periodical preventive health media campaigns, through the routs identified by the ministry of 

health, and promotion of family planning to ensure women‘s access to the appropriate 

contraceptives and, thereby, a comfortable life for women. 

In total, family planning programs and health care receive evidently high attention in the 

countries under investigation, in spite of some discrepancies among them due to economic, 

social and cultural factors.  

In Sudan, the factor of early marriage and children’s marriage has a negative impact 

on the shape of health and family planning services provided to women and their children. The 

results of the multi-indicator cluster survey for the year 2014 indicate that about 12% of the 

women respondents got married before fifteen years old, there is no law to ban or criminalize 

children‘s marriage.  The percentage of marriage before eighteen years old is huge as it reaches 

38%.  Children‘s marriage in Sudan results into the loss of 60%-70% of girls‘ opportunities to 

education in a number of Sudanese districts.   

In Egypt, a study carried out by the Information and Decision Support Center about 

marriage styles in the Egyptian society showed that the phenomenon of early marriage is 

widespread in Egypt. The number of early marriage cases (girls less than 20 years) in 2006 is 

about 153,000, representing 29% of the total marriages in this year.  Moreover, 2006 census data 

indicated that about 11% of females in the age of 16-19 years old were currently married or were 

previously married. 

 

Box 3: Algeria’s Health Insurance for Women 

The Algerian Life Insurance Company provided in November 2017 a cash grant of 

one million Algerian Dinars for life insurance to breast cancer women patients 

between 18 and 60 years old. The patient receives the amount and is free to spend 

it as she likes. Her treatment costs are outside the spending items of this amount, 

as the state secure these costs.  

Launching this unprecedented service in Algeria came in response to the high 

rates of breast cancer incidences, which is about 11 thousands new cases 

annually, in addition to the difficulties faced by those women patients in seeking 

treatment, in spite of the efforts made by the state in this respect. 
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A study about early marriage in Upper Egypt found that 44% of girls are married off 

before 16 years old and 68% before 18 years old. Early marriage is a rural phenomenon in Egypt, 

as more than 70% of the females in the age group (15-21) years old are married off at 18 years 

old. Similarly, 93% of married males of the same age group live in rural areas. Yet, 2017 census 

indicates only 2.4% of the total married women are married off in an early age. 

2) Insurance and Social Protection to Provide Social and Economic 

Guarantees that Ensure a Minimum Level of Decent Life to Women, 

Especially Breadwinner Women 

Types of insurance and social protection vary in the selected six Arab countries, but they 

all indicate an increased interest and efforts to provide and ensure social protection for women at 

any rate and under any umbrella. It does not matter if this protection takes the form of granted 

social allowances; gender equality in employment and in the resulting salary, job‘s benefits and 

entitlement‘s regulations; equality for the children of women married to a foreigner in the social 

assistance; or extension of social protection umbrella to cover widows, divorced, abandoned and 

unmarried women. the Kingdom of Bahrain provides the right in getting maternity and childcare 

leave and hours of breastfeeding. Algeria‘s laws ensure full protection of women by the 

employers, according to their different health conditions. Sudan provides fair work terms, as 

every worker has the right in a fair and satisfactory payment that ensures decent and dignified 

life for him and his family. The right to establish unions/syndicates with others or to join them 

for the protection of workers‘ rights, or the right to get leisure time and periodical paid vacations 

are other forms of social protection. More public awareness about these laws is needed.  

Some countries go further and establish new institutions that address one of these issues. 

For example Saudi Arabia has a Council for Family Affairs, Egypt has the National Council for 

Childhood and Motherhood and the National Council for Women in Egypt.  

 

Box 4: Bahrain Kingdom’s Social Protection and Social Welfare for Women 

Amendment of law (18) for the year 2006 to ensure equal treatment of the children of 
Bahraini women married to foreigners as other Bahraini children regarding social 
assistance. 
The ministerial decree number (28) about social welfare was issued to include among the 
beneficiaries the widows, divorcees, and abandoned and unmarried women. 
The ministerial regulation to amend the marriage contract document to ensure that both 
partners can include the relevant terms that regulate their marriage in the contract, 
especially those that women can define, such as the residence,  her studies; work and 
financial contribution in living costs. 

3) Political Participation and Decision Making 
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The countries under investigation have worked to open up many pathways in front of 

women to participate in the political process in one way or another, and enable them to perform 

self-determination through decision making in their everyday life affairs. In Bahrain, there has 

been an increase in the women seats in the parliament from one seat in 2002 to 3 seats in 2015, 

and the percentage of women candidates for the parliament increased from 4% to 8% of the total 

number of candidates during the period 2002-2014. In the judicial authority, the number of 

women judges and those who work in similar positions gradually increased since 2006, reaching 

21 women judges in 2014. The percentage of women‘s voting in the elections reached 46.41% of 

the total electoral mass in 2014 and in the parliament women got 9 seats, with a representation 

percentage of 22.5% of the total parliamentarians. 

Moreover, Bahraini women achieved success at the level of the municipal councils, as 

they occupy the position of freely elected municipal council board members in a percentage of 

2.5% in the year 2010. The number of seats occupied by women in the municipal council 

increased in 2014 from one seat to 3 seats, with a representation percentage of 10% of the total 

members, and there are 5 women in the Capital municipality, representing 50%. 

In Algeria, the state interfered to establish women‘s rights in work, and started to 

establish the selection of gender approaches in the preparation of some governmental programs 

to support women‘s leadership and their participation in the political area and public affairs. The 

number of women in the new parliament elected in 2017 is 120 women, accounting for 26% of 

the seats.  The quota system is a type of active interference to empower women to perform their 

political rights. The law identifies women representation in every electoral list with a percentage 

of 33%, by imposing a specific quota of women for every list, whether they are free candidates 

or pertaining to a party. The Algerian legislations imply gender equality, yet they did not achieve 

large participation of women in political life. Unfortunately, women are still poorly present in the 

decision making positions and governmental institutions, compared to their active participation 

in various other sectors. 

In Saudi Arabia, since the 1970s, women's movements in Saudi Arabia have become 

full-fledged women's groups, embracing the idea of women's development and liberation, and 

calling for bringing an end to violence against women. The movement faced, then, fierce 

objection. In mid-2003, more than 300 women signed a letter addressed to the Custodian of the 

Two Holy Mosques, with several demands aiming at improving and developing the status of 

Saudi women. Thereafter, (Balady) initiative was established.  It requested enabling Saudi 

women to take part in the municipal councils as candidates and voters. Gradually, Saudi women 

gained some sort of political and leadership empowerment. 

 

Box 5: Saudi Arabia’s Elite Women and Women’s Rights Advocacy 

The gains achieved by Saudi women in the last years were the result of the 

enlightenment movement which was led by a number of male intellectuals and 

thinkers in written and visual media and the cultural forums in the kingdom, and 

the contribution of some elite women writers and rights advocates, such as Dr. 

Suhaila Zein, Dr. Hatoon Al-Fasy and others. This movement aimed at 

destabilizing the distorted ideas established by scholars (sheikhs) of the "religious 
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awakening" and reviewing the forms of guardianship of women and all the ideas 

that formed a constraint not only on women but on the society as a whole. 

 

In Sudan, promotion of women‘s issues and political and civil rights has remained one of 

the basic concerns throughout the last three decades.  Sudanese women achieved considerable 

historical success in this respect, since they have gained their political rights in mid-1960s till 

they gained a percentage of 25% in the legislative institutions, unions, syndicates and other 

agencies.  However, there was no similar promotion of the economic and social rights. This is 

especially true for working women in the private sector that expanded and grew with the 

liberalization and structural adjustment policies, which increased women‘s engagement in 

marginalized jobs. Women have not fully benefited from development funds, social security and 

revolving loan projects that became widespread in many areas. 

 

Box 6: Sudan’s Revolving Fund for Women in the informal Sector 

The Fund was implemented by the Savings and Social Development Bank in 

cooperation with the General Federation of Sudanese Women. The purpose of this 

Fund is to provide job opportunities and increase women’s income in the context 

of the Bank's interest in the informal sector. It is an activity of women groups at 

the grassroots level. The Fund targets household heads women and housewives 

who live in the same neighborhood. The projects are managed from home, with 

participation of all family members and under the guidance of a supervisor that 

the group of women chooses. 

 

 Tunisia was keen to affirm women‘s participation in public and political life, by issuing 

laws and legislations that support their social status. Women‘s presence in the elected structures 

progressed noticeably. Their presence in the parliament increased from 11.53% in 1999 to more 

than 30% in 2014. It is worth noting that women are represented in the executive authority by 

three women ministers and three women secretaries of state out of a total of 28 ministers and 15 

secretaries of state, representing 2.6%, which is a very poor percentage. This is in spite of gender 

equality and equal opportunities stated in the Constitution of 2014. The Constitution also 

acknowledged in Chapter 74 the right of Tunisian women to run for president.  

 In Egypt, statistics show a severe decrease of the number of women in the public 

administrative apparatus. The first degree positions in many ministries had no single woman till 

early 2010. As regards women‘s assignment to the ministerial portfolios, there was one woman 

minister only, until 2011 when Dr. Kamal Al-Ganzour formed his government with three women 

ministers. Currently (2018), there are eight women ministers for the first time in Egypt‘s 
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history
1
. Regarding deputy minister position, women had access to this position in 1988 when 

one woman only was assigned as a deputy minister in the Egyptian government. It was until 

2017 when three ministries
2
, appointed women in the position of deputy ministers. The number 

increased to four in the government reshuffle of June 2018
3
. The Egyptian Ministry of Foreign 

Affairs is one of the ministries where women have been occupying high positions during the last 

decades. Women work as head of mission, press spokesperson for the Ministry and supervisor of 

the Administration of Human Rights Affairs. 

 Yet, women are still deprived from the occupation of some leadership positions. For 

example, the number of women who occupy the position of governor is still very limited (one 

woman governor only)
4
, and there are many ministerial portfolios that are occupied by men only, 

such as sovereign ministries, e.g. ministries of Defense and Interior.  Moreover, no woman all 

along modern Egyptian history has held a prime minister or state president position.  

 The parliamentary life witnessed a great activity of women lately, as 984 women 

candidates ran for the elections out of a total of 8,113 candidates, accounting for 12.1%, of which 

633 candidates ran for the elections on political parties‘ lists. Although the percentage of women 

who ran for the elections was promising, only seven won, representing about 1%
5
. Generally 

speaking, there is a noticeable increase in the number of women members in the Egyptian 

parliament, from 1.8% in 2011 to 14.9% in 2015. This affirms that Egyptian women are on the 

right track toward more political participation. 

4) Removal of Social Barriers and Combating Discrimination against Women 

All of the six countries under investigation were keen to combat all forms of 

discrimination against women, whether to meet international conventions, or to issue legislations 

and laws and establish responsible councils to combat discrimination against women. 

In Bahrain, in spite of issuing law (1) for the year 2008 on human trafficking, the 

government efforts to enforce its articles and the establishment of the ―National Committee to 

Combat Human Trafficking‖, there is a huge group of women and men immigrant workers who 

still suffer from practices that fall under the category of human trafficking. Moreover, the matter 

needs revision of some legislation, such as article (353) of chapter (3) under the title ―section on 

debauchery and prostitution‖. This article states that ―"A person who commits any of the 

offenses of defamation or rape shall not be sentenced to a fine if he makes a valid marriage 

between himself and the victim. If he is sentenced before the marriage contract, his execution is 

terminated and his criminal effects end".  This is clearly and directly a discrimination against a 

fundamental right of women and violation of their humanity. Moreover, this law strengthens the 

                                                           
1
 The Ministries with women ministers are : Social Solidarity, Planning, Follow-up and Administrative Reform, 

Immigration, International Cooperation and Investment, Tourism, Health, Environment and Culture.  
2
  Ministries of Education, Tourism and Health. 

3
 Ministries of Health, Social Solidarity, Housing and Planning, Follow up and Administrative Reform. 

4
 This was until the reshuffle of August 2018, which includes 2 women governors, and five women in the position of 

deputy governor, two more than those appointed in the last governors' reshuffle. 
5
 Women parliamentarians in the current parliament are 89, of which 75 won in the two phases of the elections, and 

14 are appointed by the president, reference: https://www.tahrirnews.com/posts/361949/. 

https://www.tahrirnews.com/posts/361949/
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predominance of the stereotype prevailing in Bahraini and Arab society, where the existential 

value of women does not exceed the limits of their physical body and the marriage contract is a 

compensation for raped women.  

A prominent problem with human trafficking is that of women home helpers, whose 

number is estimated at 70,000 by the ―labor market board‖, representing about 40% of immigrant 

workers in Bahrain. Those women are subject to different types of problems and sexual and 

physical violations, such as: seizure of official documents, withholding their salaries for long 

periods and depriving them of weekly holidays. This treatment pushed some of them to escape 

from the houses of their employers to fall victims of prostitution networks.  

Algerian women face evident obstacles hindering their empowerment. This is due to 

social barriers, such as the domination of social traditions and customs which are deeply rooted 

in old social heritage. Accordingly, women‘s role is identified as staying at home and raising 

children. There is still a lack of democracy and human rights culture. 

Saudi Arabia signed the Convention on the Elimination of All Forms of Discrimination 

Against Women (CEDAW) in 2000, with a general reservation on all of the convention in case 

that any of its articles conflicts with the established Islamic Shari‘a. However, the kingdom 

exerted some efforts that may change the traditional vision of the women‘s role and eliminate the 

obstacles that hinder women‘s participation in the social and economic activity. This is achieved 

by using the mass media, lectures, books and exhibitions to raise awareness about the role of 

women in production and development. Also, a permanent supreme national committee 

specialized in women‘s affairs was established: This committee depends in its decisions on 

qualified women of different disciplines, and is preparing regulations for women work.  All the 

institutions that offer relevant services to women started to establish women‘s units and 

departments within their structures. The relevant institutions allocated plots of land or areas 

within the cities territories and prepared them to establish industrial projects where women can 

work. These efforts have culminated into a royal decree by King Salman Ben Abd-El Aziz; 

which allows issuance of driving license for women in Saudi Arabia.  

There is disagreement over Sudan's position on CEDAW. The rapporteur of the advisory 

council of human rights explained Sudan‘s reservations on the convention by the lack of the 

necessary guarantees that control the authority of the CEDAW committee in the interpretation of 

the convention‘s articles. This is a concern to some countries, including Sudan, as stated by the 

rapporteur. He also affirmed that Sudan applied already more than 95% of the conventions 

articles.  He added that women‘s issues are important in Sudan and have political, economic and 

social dimensions, and that Sudan should let the world listen to its voice concerning women‘s 

empowerment in all areas, and their right to education, health and ownership.  He suggested that 

poverty represents a main problem for women, affirming that there are efforts to reduce it. The 

rapporteur also called women‘s organizations to identify their needs in all areas, and to follow up 

the implementation of all relevant strategies. 

Tunisian regulated the employment area by a labor code that was frequently amended. 

The most prominent amendment was in 1993, providing for the principle of gender non-

discrimination. The number of working females between 1966 and 2014 increased by more than 

18 folds, while the number of working men increased by about 2.5 folds during the same period. 

This remarkable increase is due to the increase in girls‘ schooling rate. 
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In Egypt, various types of violence against women are prevalent. This study brings 

evidence about the prevalence of marital violence, as the survey shows that 28% of women were 

subject to physical violence by their husbands. This represents 33% of women who stated in the 

Demographic and Health Survey of 2005 that they were subject to physical violence by their 

husbands. A much higher percentage of women (62.6%) stated that they were subject to 

psychological violence, and about two thirds of the respondents (61%) stated that they were 

subject to some form of moral/verbal violence, mostly insults by the husband, and about four out 

of every five men stated that they committed some sort of psychological violence against their 

wives. Moreover, a recent analytical study carried out by ―CARE‖ organization within the 

project of ―Safety and Security‖ studied 30 communities in three Upper Egyptian governorates 

(Menya, Assiout and Souhag). The results revealed that most Upper Egyptian women consider 

beating and insulting wives as masculinity manifestation, and that a man has the right to 

discipline his wife and that she should obey him. The study revealed also that wife battering and 

insulting, arbitrary divorce and denying inheritance to women are the most prevalent 

manifestations of family violence out of 14 issues of family violence that were studied
6
: ―‖.  

Therefore, the Coalitions of the Network of the National NGOs working in the area of 

elimination of violence against women were established in Egypt in 2003 under the auspices of 

the Alliance for Arab Women, which is a non-governmental organization implementing a project 

on gender-based violence in five Egyptian governorates. The objective was to raise the 

awareness about the laws related to gender-based violence and to amend them. In Egypt, one of 

the most important tasks of the Family Court is to alleviate violence against women. 
 

Box 7: Egypt’s National Council for Women (NCW) and Combating Violence and 

Discrimination Against Women. 

The NCW deployed pioneer efforts to confront the violence and to eliminate 

discrimination against women in Egypt. Those efforts were reflected throughout the few 

last years in the achievement of some important successes, including the adoption of a 

new law that supports the family court system, and the establishment of a complaints‘ 

bureau that helps women to get their rights. NCW, in cooperation with other Egyptian 

governmental and nongovernmental entities, continues to launch the initiatives that would 

confront violence against women. The council, in cooperation with the ministry of 

justice, parliamentarians and the civil society, is working on introducing legislative 

amendments to deter further the violators. Moreover, several Egyptian civil society 

organizations established what is called the hot line for assistance through the phone,  

Such efforts include NCW hosting and participating in the project of « Combating 

Violence Against Women» 

 

                                                           
6
 These issues are battering and insulting -  failure of husband to provide for the family – bargaining about women‘s 

rights – female circumcision (female genital mutilation) – gender discrimination to the favor of boys over girls – 

denial of inheritance – denial of girls‘ education – prevention of wife‘s going out of the house – obligatory marriage 

– kicking the wife out of home – abandoning wives – early marriage – artificial defloration – undocumented divorce. 
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There is a coalition and a specific federation of the NGOs for confronting female genital 

mutilation and harmful practices against women and children. And a national committee was 

established to confront human trafficking under the auspices of the Ministry of Justice, all other 

ministries and the civil society.  Sexual harassment is considered a new form of violence in 

Egypt. It is usually attributed to behavioral deterioration and absence of manners that used to 

preserve traditions. The human development report on Egypt 2010 revealed that 50% of the 

young women respondents were subject to sexual harassment verbally or physically. Such 

harassment is frequently committed by strangers in the public transportation means and in the 

street or by work colleagues. Usually, sexual harassment is not reported. In Egypt, In Egypt, a 

harassment map project was launched to implement a system for reporting incidents of sexual 

harassment by electronic short messages (SMS), allowing women to report incidents of sexual 

harassment immediately, without necessarily disclosing their names. 

Early marriage before eighteen is a violation of Arab girls‘ rights.  In Sudan and Upper 

Egypt, early marriage and children’s marriage have a negative impact on health services and 

family planning care received by women for their own and their children‘s health. In Sudan, the 

multi-indicators cluster survey of 2014 indicated that about 12% of the female respondents 

married before fifteen, with no law in Sudan that bans or criminalizes children‘s marriage. The 

percentages of marriage before eighteen is higher, it is about 38%.  Children‘s marriage in Sudan 

results into the loss of education opportunities of 60%-70% of the girls in a number of Sudanese 

districts.  

5) Women in Social Heritage and Culture: 

One of the most critical factors affecting WEE is how the society perceives women, their 

independence and their ability to take decisions about their work and economic life. This 

explains the role that social heritage has played in shaping the evolution of Arab women‘s 

difficult journey to gain gradually their rights amid many challenges. 

In Bahrain, Bahraini women experienced diverse and difficult circumstances in their 

social, political and cultural life over centuries. In the early decades of the 20th century, their 

role was exclusively to manage house affairs and raise children. They remained, thus, inside 

home and never left it, except for dire necessities, because they were busy managing home 

affairs. Bahraini women endured a lot of challenges for decades, and remained absent from 

social activities. Home for them was their whole world, until the education time emerged with 

the establishment of the first school in the country (a mission school) in 1899. It is interesting to 

know that the school was for girls only in the first year. 

The public education system inaugurated the first girls‘ school in 1928. Bahraini rushed 

to enroll their girl children in the governmental school. This rush was unexpected, given that the 

society was, then, illiterate. However Bahraini women insisted to take their share of education, a 

matter that led to changing their life styles and thinking. They started to achieve a lot of gains, 

most importantly is working in teaching and nursing and few other jobs that were available then. 

Women‘s situation evolved in the 1950s, where women clubs and organizations started to 

be established. Through the last three decades of the 20th century, Bahraini women gained a lot 

of achievements, thanks to the prevalence of schools, institutes, universities, women‘s 

associations and organizations. Bahraini women are working now in all areas where men work. 

They work in ministries, institutions, banks and financial institutions. They work also in 
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factories, hotels and police force. Because of their ambition and high education, Bahraini women 

became ministers, members in Shura Council and the parliament, physicians, engineers, 

university professors, attorneys, journalists and business women, This means that Bahraini 

women stepped out of their homes to enter the realm of life and perform all their rights exactly as 

men. 

Algerian women experienced similar situations till the reform movement took place to 

change the society and allow women to share in the process of change that favored them in the 

first place. After men had used to consider women a lacking creature that cannot be partners, 

paying no attention to them, it was important to educate women in order to reform the society as 

a whole. Algerian women‘s issues are still bounded by a group of customs, taboos and traditions 

that give space to justify violence against women. Family opposition and the inappropriate 

surrounding environment are the most important factors that prevent Algerian women to 

independently decide to work and control their investment choices. Nonetheless, Algerian 

women‘s ambition to be independent, to accomplish self-achievement and afford their families 

needs pushed them to go out and work.  

In Saudi Arabia, customs, traditions and cultural heritage that affect the social vision of 

women are considered the most important causes of women‘s lagging behind their counterparts 

in other societies, including other Arab societies, in having access to their full rights. Till the 

beginning of this study, the kingdom used to ban women driving on their own, and till now, they 

are obliged to get their guardians (father, husband or son) approval to be able to travel outside 

the kingdom, in addition to a long chain of severe restrictions that hinder women‘s scientific 

progress and have a negative impact on their right to access health care, to work and participate 

in the political life. 

This pushed many women and girls, especially in the last ten years, to rebel against all 

forms of imposed custody, especially with the rise of the numbers of educated girls, the 

increased exposure to other cultures, and the overwhelming progress of modern means of 

communication. This led to cracking the shackles restraining the potentials of Saudi women and 

the Saudi society as a whole. 

 In Sudan, in addition to women‘s suffering from poverty at the individual, family or 

surrounding community levels, they suffer from the cultural and social factors that undermine 

their status compared to men. Within erroneous and misleading concepts, women need a huge 

change and an emancipation movement, starting from home, to school and till the big society and 

the state. In a society where a many examples of wrong concepts that undermine women‘s social 

status exist, we need a comprehensive revolution to change these concepts that hinder women‘s 

emancipation movement and their participation in political decision making.  

The Tunisian society‘s perception of women and their roles can be categorized in six 

pillars: (i) the importance of girls in the family, (ii) raising and protecting girls, (iii) the 

relationship between the girl and her mother, (iv) girl‘s resemblance with her family members, 

(v) the beauty of the girls, and (vi) marriage. These dimensions, which are found in popular 

proverbs, constitute a set of popular stereotypes for girls in both Tunisian and Arab society. 

These stereotypes highlight the close relationship between traditional socialization and popular 

proverbs, affecting gender roles.  
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Box 8: Tunisia’s Citizenship Without Gender Discrimination 

 

The Tunisian state attempted to spread the model of modern socialization; 
through the educational programs and a clear political attitude towards family and 
society modernization. This attitude started with the early independence time, and 
was geared towards women’s emancipation and education, and the development of 
the social culture and adoption of a modern/secular model of the state and society 
that provides a wider space for liberation from the traditions and builds citizenship 
without gender discrimination. 

In Egypt, women are one of the most important elements in the political equations in the 

public domain.  However, women had no real role in the legislative or political life.  The new 

constitution that was established in 2014 is a positive step towards the establishment of women‘s 

and citizenship rights and women‘s empowerment. The first article of the constitution provides 

that the state is based on equal citizenship for all. Moreover, the new constitution contains more 

than 20 articles related directly or indirectly to women, and it provides for the establishment of a 

national council for women- a big development in the state‘s perspective of women‘s issues. 

B- Educational Indicators: 

This section reviews the nature of the role played by education generally, and basic 

education specifically, in women‘s empowerment in general, and their economic empowerment 

specifically. This is done by covering nine indicators, as follows: 

1) Free-of-Charge Education and Rates of Enrollment 

The six countries provide free-of-charge education and some incentives to encourage 

girls‘ enrollment in education. These incentives are a starting point towards the provision of 

basic education to girls, which positively impacts WEE.  

In Bahrain, education is provided for free in all educational stages in public schools, to 

both Bahraini citizens and migrant expatriates. Girls‘ percentage in primary, preparatory and 

secondary public schools reached 49% in 2012-2013, reflecting men and women population 

homogeneity and equal opportunities for education. Bahrainis who hold secondary school and 

higher certificates reached 79.6% for women and 30.6% for men in 2010, with an increase of 

about 11% and 9%, respectively, compared to 2001. Female students noticeably surpassed male 

students in benefiting from grants and scholarships. Female students represented 70% of the total 

number of students benefiting from such grants and scholarships. The average gender gap in this 

respect reached about 38% during (2007-2013). In 2013-2014, female students in higher 

education institutions in Bahrain Kingdom reached 60% of total students in this educational 

stage, surpassing male students and with a gap of 20%. 

In Algeria, education is free of charge and compulsory, for children between 6 to 15 

years old. Schooling rates are 97% for boys versus 91% for girls. There are more than 60 

universities that provide their services for free. In addition, university students, even non-
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Algerian coming from Arab and African countries, are offered scholarships and free 

accommodation and transportation. Every Algerian student has the right to complete his graduate 

education for free.  Moreover, scholarships are granted to girls with regular attendance in 

intermediate education institutions. The state imposes strict punishment (paying a fin on those 

who fail to enroll their children in the compulsory primary stage. Fine in this case range between 

5,000 and 50,000 Dinars. 

In Saudi Arabia, the cabinet issued education policy and ratified it in 1969. The general 

objectives of this policy include free-of-charge education in all education types and stages. Also, 

the state offers temporary financial rewards for students in specific types of education and 

training. When the Basic Law of Governance was promulgated in 1992, article 30 states: "The 

State provides public education and is committed to combating illiteracy." The public used to 

believe that educating girls was a taboo, an invitation to disintegration, immorality, corruption of 

morals and an opening to corruption and wickedness. However, education was available to girls 

through ―kottabs‖ (a special type of pre-schools), private schools, or travelling abroad. ―Kottabs‖ 

were spread throughout Mecca, Al-Madinah, Jeddah and Al-Qutaief, where a lady or a group of 

women teaches the Koran, writing principles, arithmetic, sewing and embroidery in their homes.  

On October 24, 1959, King Saud bin Abdul-Aziz Al-Saud approved female education. 

He issued a royal decree establishing schools for girls in the Kingdom, and established the 

General Presidency for Girls' Education in July 1960, under the leadership of Abdul-Aziz bin 

Nasser Al-Rasheed. The new Presidency assumed the responsibilities of public education for 

girls, including primary, intermediate and secondary levels, female teachers' training institutes, 

adult education and literacy for women, and female tailoring and sewing centers. 

In Sudan Republic, article (13-1a) of the transitory constitution of 2005 stipulates the 

state commitment to provide free and compulsory education in the basic education stage and 

literacy programs.  The state ensures the provision of school buildings, books teachers, and 

breakfast in some areas, while the parents or guardians of the students provide the indirect 

expenses of the students.  The girls‘ education administration issued a strategy for girls‘ 

education that includes several goals: (i) generalization of basic education till the fifth grade at 

least; (ii) ensuring bridging the gender gap in education, which requires the establishment of an 

adequate number of equipped schools to accommodate all girls in the age of basic education (6-7 

years old), (iii) ensuring girls remaining in school till the end of the educational stage, which 

requires overcoming all obstacles that may lead to the prevention of girls‘ enrollment at school 

or their dropout, such as early marriage, too far schools from home, and high indirect cost of 

education. 

In Tunisia, the state approved free-of-charge education in 1956, and gender equality in 

the right to education. Since independence, Tunisia developed objectives and goals and sought 

their achievement over decades. Those goals varied from one stage to another. The educational 

reform started in 1958, with the aim to establish the basis of the Tunisian educational system that 

achieved the principle of educational democracy, by opening Tunisian school doors to all 

children without discrimination. The most prominent reforms happened after the comprehensive 

reform of 1958, which unified the educational system, canceled the traditional and French 

schools and started a modern type of education. The 1991 reform established the compulsory 

education till the age of 16 and reviewed the school books‘ content to ensure a balanced and 
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developed image of women and the inclusion of human rights within the educational curricula. 

The Tunisian legislators tended also to ensure equal opportunities in education, approve gender 

mixing, and eliminate gender discrimination to encourage women and qualify them to play their 

roles in public life. 

Egypt’s attention to women education and development of their skills is concomitant 

with the international and Arab attention, especially after realizing that the returns to investment 

in women‘s development and education are higher than the returns to any other type of 

investments.  Egypt cared also for the necessity of giving females access to basic education and 

provided it for free, taking into consideration what this level of education represents as regards 

gender-based changes in women‘s lives. 

2) Girls’ Rates of Enrollment in Basic Education and Following Educational 

Stages 

Bahrain: National statistics indicate a rise in the girls‘ enrollment in basic education in 

2014-2015. In the primary stage, the number of girls enrolled in public schools reached 34,963, 

versus 34,022 for boys.  In the private schools also the number of enrolled girls (52740) is higher 

than that of boys. In the preparatory stage, the numbers of enrolled girls (16389) and boys 

(16996) in the public schools are almost equal, while in the private schools the number of boys 

(7187) surpassed that of girls (6061). In the secondary stage, the number of girls in public 

schools (15557) surpassed that of males (9296); while in private schools number of males (5392) 

surpassed that of females (4463). Finally, in vocational secondary schools, the number of girls is 

very small (683). 

Algeria: Girls enrollment in public basic education schools increased from 61% in 2008, 

to  91% in 2016. It also increased in the intermediate and secondary education stages and 

reached 91% and 69%, respectively, in 2016. The number of enrolled girls in scientific and 

technological studies reached 34%, and in graduate studies reached 43.6%. Vocational education 

and training institutions provide girls with vocational training and qualification opportunities. 

The women‘s element was expanded and developed, by establishing authorized branches and 

vocational training centers in the rural areas for girls.  

Saudi Arabia: The data of the demographic survey of 2016 showed that 3.2 million 

Saudi women, aged between 3 and 30 years old, are enrolled in different educational stages. 

Around 4.2% of this segment are in the pre-school and kindergarten stage, 37.2% in the primary 

stage, 17.4% in the intermediate stage 18.7% in the secondary stage, and 22% in the university. 

Ambition of Saudi females extends to graduate studies. There are 3,400 women in diplomas, 

12,419 in master‘s programs, and 739 in doctorate programs. 

Sudan: The net registration rate in primary education was 84% in 1999, and it is 

estimated at 93% in 2015, with an enrollment rate of 62%. It is noted that the children enrolled in 

pre-school education has increased with the increasing awareness of its importance in preparing 

children for the basic stage. Children in the school age who are currently enrolled in and 

regularly attend the first grade of primary school are 36.8%, those in the primary school age who 

are currently enrolled and regularly attend primary or secondary education are 76.4%, and those 

who regularly attended the first grade of the primary school and reached its last grade are 80.4%. 
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Also, female students who read and write are 49.4% versus 50.6% for males; enrollment rate of 

girls in secondary schools is 48%,  

Tunisia: The number of boys and girls in the first stage of basic education were close to 

each other in 2005-2006, with that of boys a bit higher in all governorates. Since 2014-2015, 

there has been gradual increase in the number of girls in all governorates.  This is a very positive 

sign, because it gives evidence about the success of the educational policy in eliminating gender 

discrimination, and the positive attitude of Tunisian families regarding their daughters‘ 

education. It also indicates that girls value education because it is a gateway to free them from 

the family and society pressures. 

Egypt: the Human Development Report of 2010 indicates that 16% of Egyptian girls in 

the age between 18 and 19 never attended schools. There is also a gender gap in favor of males 

in enrollment ratios in all educational stages, except for the secondary stage. the least percentage 

in university education.   

3) Distribution of Schools in Remote Areas in a Way that Makes Schools 

Accessible to Girls 

In Bahrain, schools are distributed according to the type of school, governorate, and 

gender as shown in Table 4. 

Table 4: Schools Distribution, by governorate, stage and gender, 2013-2014 

Type of schools Governorate Gender 
Females Males 

Primary  Manama 17 19 
Al-Mahraq 9 19 
AL-Sharqueya 9 9 
Al-Janoubeya 9 9 

Primary and 
Preparatory, 
combined 

Manama 2 2 
Al-Mahraq 1 5 
AL-Sharqueya 3 4 
Al-Janoubeya 3 4 

Preparatory Manama 6 4 
Al-Mahraq 5 1 
AL-Sharqueya 3 4 
Al-Janoubeya 4 4   

This distribution provides appropriate and equipped educational spaces to accommodate 

males and females equally. 

In Algeria, a lot of efforts has been made for many years to accomplish basic school 

buildings needed to receive and form pupils in the three stages, and to improve school services in 

the educational institution. In 2014-2015, there were 18,333 primary schools, 5,239 intermediate 

schools and 4,141 secondary schools. 
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Secondary schools are centered in urban and semi-urban centers, at the expense of rural 

areas. So are the intermediate schools, though at a lesser extent. Most of the schools in remote 

areas are deprived of basic educational facilities, like fixed telephone lines. This is especially 

true in the mountainous and southern rural regions, where pupils and their families complain of a 

number of shortcomings. While school transport is provided by the state free of charge to ensure 

easy access to schools for the pupils, especially girls. Students in those areas are still walking 

dozens of kilometers on foot and use animals and tractors to go to schools. These harsh 

conditions push the majority of girls to drop out of school.  

In Saudi Arabia, the wide and extended space of the kingdom made it important to make 

education accessible to all Saudi cities and villages. There are 141 governorates in Saudi Arabia 

distributed on 13 administrative districts that include 1,286 satellite cities and villages. Schools 

for girls comprise 6,266 primary schools, 3,433 intermediate schools and 2,418 secondary 

schools. Public schools for girls cover all the cities and villages in the primary stage, while 

intermediate schools cover 78% of the cities and villages. Still 22% and 38.7% of cities and 

villages do not have public intermediate and secondary schools for girls, respectively. Saudi 

Arabia is keen to provide for girls in each village a primary school with 6 classrooms, an 

intermediate school with 3 classrooms and a secondary school with 3 classrooms.  

In Sudan, all the elements of school environment have followed constant deterioration, 

especially in the last years. The municipals started to leave the matter of the school environment 

to personal efforts of schools‘ directors and educational councils (parents and teachers council) 

that started to raise funds, and sometimes obligatory donations, to conduct the schools‘ 

mandates. This pushed many parents to favor the private schools, in spite of their high fees. 

This explains why the World Bank launched a project for general education reform in 

Sudan in cooperation with the federal Ministry of Public Education (MPE) and the targeted state 

ministries. The focus is on vulnerable and marginalized areas.  Efforts included building 2,000 

classrooms and providing school books; in addition to developing monitoring and accounting 

systems in the concerned ministries and an education strategy of public education (2012-2016) 

with the federal MPE. 

In Tunisia, the condition of school buildings varies according to date of construction, 

their location and type. According to an annual report of the ministry of education, regarding 

primary schools, achievements include accomplishment of building 13 schools, expanding 

another 171 and maintenance work in 154 schools. The report also states that the average number 

of students per classroom does not exceed 25 students, and that the ministry is continuing to 

make efforts to lower this number further.  Nevertheless, there are crowded classrooms in some 

areas. Tunisia ensures school feeding for 353,000 students in all stages. 

In Egypt, there is a continuous increase in the number of school buildings.  The 

frequency of this increase changes according to the national policies on one hand, and the 

availability of financial resources and land plots, on the other hand.  The educational system is 

characterized by decent enrollment rates, especially in the basic education stage. Nonetheless, 

classrooms‘ spaces do not, necessarily, suit the numbers of the students. This affects the 

potentials to apply student-based teaching and learning methods, such as active learning, critical 

thinking, comprehensive assessment and effective practice of summer and non-summer 

activities. There is a great increase over the past years in the number of schools for students 
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enrolled in the primary stage, though at a declining rate. This may be due to the almost full 

absorption of children in the primary education age. The number of the enrolled children is 

approximately 11 million, of which 49% are girls, which is the same percentage of girls of this 

age in the population.  The number of schools exceeded 47,000 with more than 450,000 

classrooms that accommodate more than 18 million students, of which only 9% are enrolled in 

private education. 

4) School Buildings’ Condition and the Level of Availability of Health and 

Security Facilities to Girls 

In Bahrain, the ministry of education provides umbrellas, air-conditioned rooms, 

academic buildings maintenance, and secure the necessary means of transportation for students 

to schools and back and all the requirements of a good school environment.  It also paints the 

school furniture and walls with bright colors and decorates them to please students. The ministry 

allocated 3 million Dinars to develop the school environment, such as expanding facilities, 

improving air conditioning and nutrition quality in canteens, providing more spaces to perform 

activities that make the school day pleasant and interesting for students.  There are increased 

efforts to train and upgrade teachers, so they cope with all new trends in teaching methods and 

education technology, and update their knowledge in their specialty area. Thus, the ministry is 

keen that new academic buildings contain large rooms for the teachers and students to 

accommodate the activities, exhibitions, training sessions, workshops, lectures and seminars. 

There are also rooms for teachers in every floor, as well as teachers‘ lounge. The ministry 

revised also the infrastructure of the knowledge resource center and allocated spaces for audio-

visual rooms and training workshops, and provided them with the most modern equipment to 

encourage teachers to visit them and make the most benefit. 

Moreover, the ministry of education planned to accommodate all the students with 

special needs, especially those with high potential to learn, in the normal classrooms of the 

public schools. Also, the relevant administrations of the ministry planned to rehabilitate the 

school buildings to accommodate these students and help them to get integrated in the normal 

school environment. The Bahraini ministry of education joined also the project of the network of 

health and safety promoting schools (UNESCO). 

In Algeria, there are many old and worn school buildings. Among the serious problems 

facing Algerian schools are: 

(i)  Strong intensities of noise, because schools are near the main roads folk markets or 

factories is one serious problem facing Algerian schools. This noise disturbs students; reduces 

their ability to concentrate during the lessons and distracts them during examinations that 

require a quiet and calm environment. Also, such noise makes teachers nervous;  

(ii)  Lack in the use of technical means, such as internet and computers. In spite of the 

existence of information technology (IT) rooms in almost all schools and of IT subject in the 

curriculum, the students learn IT only theoretically, with no practical knowledge in all 

educational stages. This was confirmed by this study‘s survey; as 99.4% of the respondents did 

not use computers in school. 

(iii)  Poor ventilation and lighting in many classrooms; 
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(iv)  Overcrowded classrooms in most of the educational stages. This is particularly 

uncomfortable for girls who become restrained in using the place. Excessive rapprochement 

increases tension and discomfort among students, leading to distraction and even violence. This 

stressful working environment diminishes the quality and quantity of teaching and learning with 

serious implication for attainment of education goals. 

In Saudi Arabia, the school buildings have many problems that explain their quality 

deterioration. These problems are due to the increased and unexpected growth of the main cities, 

the persistent need for more schools, building schools without elaborated studies on their quality, 

and lack of national experts and qualified staff to make the appropriate plans and put the 

necessary criteria of school buildings. Some school buildings suffer from various problems, of 

which the most important are (i) poor lighting and ventilation in classrooms (ii) high noise from 

outside, and (iii) overcrowded classrooms, corridors, stairs and canteen windows, resulting 

sometimes in accidents. This massive crowdedness led the administration of some schools to 

assign the teachers to monitor and organize the students‘ movement during entering and exiting 

the buildings to avoid accidents of fall down and crash, or to collect donations to build fences 

and walls around the corridors that overlook the inside yards for fear of students‘ fall down.  

The main administrations of girls‘ education in Riyadh and other parts of the kingdom 

plan to replace the rent school buildings that were originally meant to be housing buildings, 

lacking therefore the educational factors, with schools designed on educational basis. The Riyadh 

administration built 476 public school buildings, to get rid of 253 rent buildings, and inaugurated 

223 renewed modern schools. This allows the realization of the administration‘s vision to 

establish mid-sized schools that accommodate 450-550 female students, and achieve a model 

classroom that accommodates 25-35 female students. It also purchased 140 educational 

buildings, and invested 22 of them in educational projects.  Moreover, Saudi Arabia decided to 

allow physical training in girls‘ schools, nevertheless, in reality, girls‘ schools still need more 

provisions, as only less than 5% of girls‘ schools have the appropriate environment to perform 

sports. 

In Sudan, the situation is bad because of the basic education schools are poorly equipped. 

There is a lack of adequate number of qualified teachers, desks and books. This makes schools 

non-attractive for children. Classroom density reaches 100 or more students in some schools, 

particularly public schools.  

In Tunisia, the number of students in the classrooms, according to the ministry of 

education report in 2016/2017 does not exceed, generally, 25 students per classroom. This does 

not mean the absence of crowded sections in some classrooms. 

In Egypt, the average of classroom density is 42 students per classroom; however, this 

figure exceeds 100 students in some areas. 

5) School Curricula and Activities and Their Role in Giving Girls Some 

Practical Skills: 

In Bahrain, the curricula administration, at the ministry of education, developed the 

curricula of various subjects in the last years, reviewed the educational plans, books and teaching 

methods, and introduced many adjustments that are appropriate to the national environment to 
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cope with the development in Bahrain.  The curricula of science and Arabic language were 

revised, and environmental studies and modern mathematics were introduced. Also, the subject 

of practical areas was newly introduced in the developed preparatory stage in 1977-1978, with a 

total of four sessions per week. Curricula promotion activities were also introduced to secondary 

schools in 1980-1981, as part of the new educational plan for secondary stage education, with 

five sessions per week. 

The number of available activities in secondary schools reached 38 activities in scientific, 

literary, artistic, health, and sports areas, like press, radio, photography, theatre, agriculture, 

science, library, electricity, electronics, music, planning, chemicals, the literary society, 

typewriting and flower arrangement. However, not all these activities are available in all schools, 

and the number of students who participate in each activity and the number and quality of these 

activities vary from one school to another. 

Algeria is keen that students practice multiple activities whether related to their studies 

or not. Inside their classrooms, students may present and discuss abstracts, memoirs, literary and 

scientific research, use the library of the department and other available learning resources, 

prepare wall magazines, etc... Activities that are not related to department include: establishing 

various groups, like the theatre or music groups, sports teams, or groups for other various 

intellectual activities. There are also activities performed outside schools, such as awareness 

raising campaigns or participation in public religious, social and patriotic festivals or in scientific 

competitions. There is also the intellectual competition that takes place under the supervision of 

the educational administration with the Algerian radio and TV. There are also the summer 

camps, which are almost reserved for students from the highlands and desert areas. It takes place 

on the seashore in the cultural youth centers where students practice all activities such as music, 

sports, theater and swimming. Sports activities are competitions between various schools‘ sports 

teams.  

Although the necessary resources for the physical and human activities are sufficient, 

they are not adequately used, because of the lack of experienced and qualified supervisors, the 

lack of parents‘ encouragement to their children to practice these activities due to their poor 

understanding of their feasibility lack experience and qualifications. 

In Saudi Arabia, the school curricula in girls‘ education suffered a lot of shortages 

throughout the last decades. However, with the revived interest in girls‘ education, development 

plans and modernization, a number of important projects were launched to develop the school 

curricula to keep pace with the era spirit and to give girls the skills necessary for life and for 

dealing in the labor market. The tenth development plan targeted also providing male and female 

students with the useful knowledge, skills and attitudes, with the ability to actively interact with 

the fast changes and advanced technologies, to ensure positive participation in achieving 

comprehensive development.  

The kingdom adopts a lot of projects to achieve this objective, such as the project of 

educational curricula development in Saudi Arabia. King Abd-Allah Ben Abd El-Aziz 

project to develop the public education “Tatweer”, the physical training program in girls’ 

schools starting 2017-2018, and the project of integration of teaching techniques in the 

educational process through the activation of the experience of electronic teaching, and 

establishment of gifted and talent education centers. 
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In Sudan, the curricula of the second and third years of basic education face a number of 

shortcomings that include: lack of pre-testing of curricula, lack of teacher training, lack of 

preparing the school environment to the implementation of the curriculum, inadequacy of 

curriculum organization for teaching languages, mathematics, history, geography and natural 

sciences. Hence, the ministry applied the project of curriculum development with support of the 

World Bank.  A large part of the curricula content lacks the balanced gender attitude, as most 

subjects are directed to the masculine aspect and neglect the female one.  For example, a study to 

evaluate the gender aspect in the English language curriculum found that women and girls are 

always depicted as working inside the house, cooking, ironing the clothes, etc., with a few 

pictures that reflect their social role, as physicians or nurses.  Moreover, the reading material in 

Arabic and English do not deal with women figures, their history and social participation; while 

dealing mostly with men figures. The gender balance was considered while developing the new 

English language curriculum, which was introduced in 2017-2018. Also, mathematical problems 

are always written in the masculine form, such as ―Ahmed bought …‖ without any indication of 

the possibility that ―Fatma‖, for instance, can manage selling or buying.  One of the positive 

aspects is that some life skills that used to be exclusive to women, such as sewing and cooking, 

are now being taught to both boys and girls, as part of family science curriculum. The school 

programs and educational activities take into consideration the specificity of girls‘ education to 

prepare them as active wives and mothers who participate in the comprehensive development. 

This corroborates the research results, as 83.4% of Sudanese women respondents mentioned that 

the practical exercises they performed at school were about house economics, sewing or 

tailoring, while 23.4% practiced agricultural activities, which matches the number of women 

who practice the job of agriculture in Sudan. Activities and experiences are the two main 

components of all provided curricula. This ensures stimulating the students' tendencies, 

satisfying their needs and meeting the needs of the society, to ultimately achieve development 

goals. The curricula include the separate curricula, the core curriculum and activities (like arts, 

physical training, rural education, family science, music and theater). 

In Tunisia, the results of the field study indicate a poor performance of school activities 

that reached 41.2%. 

In Egypt, the results indicate that more than two thirds of the sample (66.9%) perform 

some activities, such as painting, music, acting, singing, sports … etc., while about one quarter 

of the sample (24.2%) do not do any school activity.  Interestingly, 9.2% of Egyptian girl 

students expressed their unwillingness to perform any of the activities, even if they exist at 

school. The confirmation of almost one quarter of the sample that there is lack of activities calls 

for the state‘s intervention. These activities enable girls to acquire a number of skills that make 

basic education an opportunity for future women to express and discover their potentials. 

6) Quality of Basic Education: 

All the six countries issued legislations that ensure provision of free and compulsory 

basic education for all. However, these countries vary in the forms of care given to provide a 

high quality basic education, whether in terms of the number of stages and courses, the nature of 

curricula and activities, the density of classrooms and other school spaces, and the adopted styles 

of evaluation. 
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In Bahrain, basic education is divided into two stages: primary and preparatory. The 

primary stage comprises two courses: (i) the first three grades of primary education and (ii) the 

three higher grades. The preparatory stage is considered the third and last course of the basic 

education. It covers three years and accommodates students of 12-14 years old. Bahrain is in a 

good position as regards education quality in the first stages. It ranks 37
th

 in 2017-2018 in the 

global competitiveness report and 47
th

 in the report of enrollment in basic education. 

In Algeria, the basic education stage includes intermediate education for 4 years in 

addition to the 5 years of the primary stage. There is a considerable ratio of girls‘ dropouts, 

starting the intermediate education, especially in rural and remote areas. Students‘ outcomes 

have been, in general, deteriorating. 

Saudi Arabia showed an interest in increasing grils‘ enrollment in basic education stage. 

Saudi girls achieved the highest net registration rate (98.7%) in the basic education among Arab 

countries. 

In Sudan, the percentage of females in the basic education stage is 88%, while their 

enrollment in the basic education is 57%. 

In Tunisia, the enrollment for the cohort of children aged 6-11 years witnessed a 

development for both sexes. It reached 99.1% for girls and 98.9% for boys in 2014. This is a 

positive indicator of the success of education policy to eliminate gender discrimination. 

Egypt’s education system could accommodate more than 90% of the population in the 

age of basic education. Girls‘ enrollment in the preparatory stage, which represents the second 

stage of basic education in Egypt, decreased and has been ranging between 49.2% and 49.7% 

throughout the last years, in spite of all efforts to increase it. Enrollment rates do not differ much 

between Egyptian rural and urban areas. Moreover, about one-third of females do not hold any 

educational qualifications (percentage of illiteracy is 30.8%). 

7) Increase Literacy Rates among Women and Girls: 

All the countries under investigation show great interest in this issue. They developed 

plans and programs to combat women‘s illiteracy, and availed a wide range of opportunities and 

facilities for girls‘ and women education, with the support of formal and informal efforts. 

In Bahrain, literacy programs were known since late 1930s, through voluntary efforts of 

individuals and clubs. Then, the ministry of education formally took over the responsibility of 

literacy and adult education. The ministry succeeded in the implementation of the five years plan 

for literacy, as illiteracy dropped during the period (2001-2010) for the youth (15-24 years old) 

to 3.0% for women and 4.0% for men. For Bahrainis in the age of 24 years and more, illiteracy 

rate was 2.3% for women and 3.9% for men. 

In Algeria, the compulsory education has to a large extent succeeded to eliminate 

illiteracy that was previously prevalent among women. This raised the age of marriage and 

affected indirectly family planning. The illiteracy rate decreased significantly in the last years, 

from 22.3% in 2008 to 11.33% in 2016. This is mainly due to opening literacy and adult 

education schools, with branches in schools and mosques, making the education opportunity 

available for all. Algeria is targeting an illiteracy rate of 5% by 2024. 
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Saudi Arabia deploys great efforts in combating illiteracy and facilitating enrollment in 

it. The illiteracy eradication program is especially important. A specific administration of literacy 

and adult education was established under the title ―Administration of Popular Culture‖ in 1954. 

Article 13 in the literacy system provides for (working towards eradicating illiteracy among 

citizens is a duty of every citizen, according to their abilities, and illiterates have an obligation to 

get rid of illiteracy within the available means). The two administrations of adult men and adult 

women education carry out an annual survey through the education administrations in the places 

where illiterate men and women exist, and identify the needs of the literacy and adult education 

centers, which are opened to illiterates according to the regulations that organize them. 

Moreover, incentives are given to illiterate men and women to motivate them to engage in 

education, and various programs are developed to fit the needs of illiterates. Awareness raising 

campaigns about illiteracy are organized, targeting the communities in the desert or remote 

places, where their life is characterized by being far from stable. Educational, religious, cultural, 

social and health programs are offered to those communities to improve their members‘ status in 

all aspects. There is also an interest in raising the standard of qualification of male and female 

teachers in the area of illiteracy eradication and adult education, through cooperation with the 

universities to open departments for adult education, or assign obligatory hours to students in the 

faculty of education to study the areas of adult education and continuing education. Saudi Arabia 

could reduce the illiteracy percentage among Saudi women to 11% in 2016. 

Sudan worked to reduce the illiteracy rate among women between 15 and 24 years old to 

20% in 2015.  They did so by tackling the causes that hinder women‘s enrollment in literacy 

classes, encouraging girls‘ education and their continuation of study till they accomplish the 

basic education stage, and finding appropriate solutions for dropping out of schools. 

In Tunisia, A National Program of Adult Education was established in 2000 with a 

presidential decree. This program is considered as one of the important mechanisms for the 

development process in the country. It is worth mentioning that the total number of beneficiaries 

from the literacy program dropped from 107,752 in 2000 to 20,590 in 2015, with the noticeable 

reduction of illiteracy rate from 82.4% in 1966 to 25% in 2014 among females, and from 53.9% 

to 12.4% among males. The illiteracy rate of females exceeds that of males in all age brackets.  

In Egypt, illiteracy rates decreased in the last two decades. Overall illiteracy rate 

declined from 39.3% in 1996, to 29.6% in 2006 and 25.8% in 2017. The corresponding figures 

for female illiteracy are 50.1%, 37.3 and 30.8%. The path of literacy improvement during the last 

two decades indicates that 50 years are needed to eradicate illiteracy in Egypt.  The problem of 

not educating girls and their dropout from school in various educational stages is one of the most 

serious problems facing the Egyptian society, while the country is working hard to move into a 

future without illiteracy and based on equality. The number of dropout girls is 134,000 in the 

primary education stage, 242,000 in the preparatory stage and 224,000 in the secondary stage. It 

is crucial to confront this problem.  A girl who is deprived of education is more vulnerable to 

poverty, hunger, violence, abuse, exploitation and trafficking.   

8) Availability of Vocational Training Opportunities that Qualify Girls to 

Work 
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In Bahrain, there are a lot of outstanding achievements in technical and vocational 

education. Yet, labor market requirements show a dire need for more radical developments in the 

educational system. Therefore, the economic development council, headed by his royal majesty 

prince Sheikh Salman Ben Hamad Aal-Khalifa, the crown prince and the vice leader of the 

forces of defense in Bahrain, launched a group of initiatives aiming at the development of 

education and training. On top of these initiatives comes the implementation of ―The Project of 

Development of the Technical and Vocational Education‖, in cooperation with the Ministry of 

Education in Victoria state in Australia. The implementation of the first phase of the project 

started in 2007-2008 with a group of male students of Al Sheikh Khalifa Ben Salman Technical 

Institute as a pilot of the industrial path, and a group of female students from Al-Ma‘refa 

secondary school for girls as a pilot of the commercial path. 

Algeria targets the training of tens of thousands of girls and women, especially in rural 

and remote areas, as a priority of the new government plan. This takes place in centers of 

vocational training to qualify them according to their nature and inclinations. Qualifications 

include: sewing, embroidery, candy making, leather works and handicrafts. After finishing their 

training, the girls make use of micro-loans to start their own projects. In 2014, the government, 

in cooperation with the World Bureau of Labor launched the program of ―Women for 

Development‖, that aims at promoting women‘s work in Algeria and increasing the number of 

newly formed organizations by women.  Moreover, the charter of working women was prepared 

by the Ministry of National Solidarity, Family and Women‘s Affairs to promote women‘s rights 

in the vocational area. 

The vocational training reform has succeeded in some aspects; nevertheless, it did not 

link properly the design of training programs with the demand on skills and qualifications. This 

will make future reforms much more difficult, especially that the labor market requires 

continuous adaptation. 

In Saudi Arabia, girls show great interest to study in the technical colleges for women. 

The number of female students increased from 10,200 in 2012-2013 to 21,000 in 2015-2016.  

There is also non-governmental vocational training for girls, with an increasing number of 

female trainees (from 53,100 in 2012-2013 to 65,200 in 2015-2016). Saudi females showed 

stronger interest in studying in technical colleges in the last years. The share of girls in the total 

number of students in technical schools increased from 11% in 2012-2013 to 17% in 2015-2016. 

Moreover, the government decided in 2006 to include the vocational training sector for girls 

within the mandate of the General Organization for Technical Education and Vocational 

Training. Since then, the organization has stepped up efforts to establish and activate this sector. 

In addition, the Saudi Institution for Education and Training was established, according 

to the Royal approval number B/5157 dated 7/4/2003. The General Organization for Technical 

Education and Vocational Training licensed the institution to perform its work in end-2006.  It is 

a non-profit making institution with interest in education and training, aiming at providing 

training and educational opportunities to the beneficiaries of its services, through working as a 

liaison between the funders and donors and young Saudis who need these services. 

In spite of the increasing number of universities and institutes in Sudan, the observers 

say that technical education receives only 5% of the attention given to academic education. The 

percentage of technical certificate holders in the current labor force does not exceed 1%, which is 
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a serious indication that the technical education in the country needs urgent resuscitation. Local 

governments have closed more than 47 technical schools since 1992, and used their buildings in 

other purposes. 

There are ambitious projects to support the technical education that started in the current 

year and will extend till 2020, with 22.3 million dollars from the African Development Bank, 

besides the establishment of qualification centers for the technical teachers that cost 16 million 

dollars funded by the same bank. 

InTunisia, the vocational education was integrated in the schools and institutes since 

1991, but was separated afterward from the Ministry of Education to fall under the Ministry of 

Employment and Vocational Training. The trainees‘ distribution by gender varies according to 

the level of training. The largest share of female trainees is in the first certificate given in the 

pathway of vocational training, while the smallest share is in the training accomplishment 

certificate (last level). 

The distribution of the male and female vocational training graduates has remained 

almost unchanged. The females represent 34% of total graduates. Female graduates of vocational 

training specialize in farming, weaving, clothes-making and various services and industries; 

while males specialize in architecture, public and mechanical works, metal building, 

transportation, vehicle and public works and farming machine maintenance.  

In Egypt, Women have a place in all types of education; nevertheless, their shares vary 

across these types. Enrollment rate of girls in technical education is much higher than in general 

secondary stage. This reflects the state‘s interest in technical education, girls‘ reluctance to join 

the general education because it is difficult, and their preference of technical education which 

allows them to start their carrier after three years, in contrast to public or Azhar education that 

require completion of education after getting the certificate. From the total number of women 

who are 10 years at least, there are 6,913,335 women (or 20% of their cohort) in the intermediate 

technical education. 

9) Education, Labor Market and Employment Rates of Educated Girls: 

Education, labor market and employment rates of educated girls are all indicators that 

signify the nature of the relationship between education and women‘s work and their economic 

and social empowerment. The results of the surveys and studies of the labor market in 2005 in 

Bahrain revealed some of the indicators that highlight the facts that 50% of the private sector 

companies and institutions affirmed the existence of a gap between the needed labor market 

skills and the skills acquired during education, and that students‘ mastering of basic 

competencies of public culture courses is limited.  The high educational levels of Bahraini 

women‘s significantly contributed to their empowerment and increased their participation in the 

economic activity. The percentage of Bahraini women representation out of the total Bahraini 

manpower increased from 4.9% to 31.8% during the period 1971-2013. This big increase reflects 

the positive results of education, legislations and laws in Bahrain, which support the principle of 

equal opportunities of gender rights, including holding positions in public jobs, and duties.  

In Algeria, education enabled women to take various jobs. There is evidence that the 

completion of all educational stages makes women able to have more communication with 
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business owners, and to raise their participation in civil life, such as running election, voting and 

taking higher positions and managerial jobs. 

There are mechanisms provided by the State in the area of employment support services 

that open opportunities for women to join the labor market. There are indicators that show the 

increase in the number of working women (from 90,500 to 1,934,000 in 2015). Recent data show 

that a university degree guarantees access to labor market for two out of every three women, and 

that the percentage of educated working women is higher than that of men. 

Saudi Arabia's vision of 2030 has the keys to freeing Saudi women from the constraints 

that hindered her active participation in working life for long years. In addition, limiting 

available jobs to Saudis should support women's chances in the labor market. The Ministry of 

Health's also allowed women to work in pharmacies, eyewear and herbal cosmetics. In the 

context of Vision 2030 for women, Saudi Aramco, Princess Nora University and Wipro launched 

the Kingdom's largest women's business center at Princess Nora University in Riyadh. This will 

create more than 20,000 jobs for Saudi women over the years, in the fields of services, finance, 

accounting, human resources and office services, as confirmed by Aramco officials. 

The Ministry of Manpower statistics indicate that the number of unemployed women 

increased by 5.6% (or 23,244 women) in the third quarter of 2016, to reach 439,676 unemployed 

women. Unemployed women account for 63.4% of total unemployed Saudi workers. The 

unemployment rate of females increased from 33.8% in 2015 to 34.5% in 2016. The employment 

rates of females in the labor market was 16.6% with a total of 830,600 employed women in the 

second quarter of 2016, according to the Saudi manpower survey results.   

In Sudan, women who hold high position jobs, especially in the civil crevice, represent 

1.4% of all working women, while those who hold administrative jobs are 3.22%, holders of 

clergy jobs are 77.8%; with 85% of these women working in the informal sector. In terms of 

their share in total employment, women account for 87.8% in the agriculture sector, 7.2% in the 

national council, 8.6% in Federal ministries, 6.8% of state ministers, and 6.1% of ministers. 

In Tunisia, The studies published by the national institute of statistics show an increase 

in the unemployment percentage. As per 2014 census, unemployment rate reached 14.8% (12.4% 

males versus 22.2% females). The formal censuses show that unemployment rate for males is 

higher than that for females at all educational levels, except for the higher education, where 

unemployment rate for females is almost two folds that of the males. Unemployment rate is 

positively correlated with the educational level. In spite of the development that took place in 

education in Tunisia, women‘s participation in public life, in general, and economic life, in 

particular, is still below expectations. 

In Egypt, it is evident from the distribution of females in intermediate or university 

educational stages that women are concentrated in specific areas. This establishes a case of 

stereotype. In intermediate education, more than half of the enrolled women are concentrated in 

the commercial education (versus 25% for males), the rest are distributed among the technical 

and agricultural education.  Girl‘s enrollment rate in agricultural education is less in rural areas, 

in spite of the fact that the agricultural work is important as it can accommodate women. In 

university education, females are more concentrated than males in theoretical faculties (about 

75% of female university graduates). This stereotype is a general phenomenon in many 

developing countries, reflecting a stereotypical image of the appropriate jobs for women. 
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However, Egypt lacks a database that enables the conduct of accurate analysis of this 

phenomenon. This stereotyping weakens women‘s situation in the labor market, and facilitates 

very evident vocational discrimination against women, as the women clergy percentage is two 

folds of the male clergy percentage, while the percentage of women legislators and holders of 

higher managerial jobs is lower than males. The gap increases in younger age group (15-29). 

C- Lessons Learned 

The above sections indicate a number of changes witnessed by the countries under 

investigation, which have led in total to an improvement in the Arab women‘s situation and put 

them on the road of economic empowerment.  The key changes are the following: 

1- The Arab countries witnessed a great governmental interest in providing basic 

education to everybody, especially girls. Arab countries issued legislations that provide free-of-

charge and compulsory basic education penalties for parents who fail to enroll their daughters 

and children in school. 

2- All Arab countries had an increase in enrollment rates, especially for girls, in all 

educational stages and types. 

3- The Arab countries under investigation vary in terms of girls‘ completion of their 

education in the stages that follow the basic education, in spite of providing free-of charge 

education in these countries. This affirms the role of the economic factors in availing 

opportunities of education and encouraging girls to continue education. Bahrain and Saudi 

Arabia come on the top of the Arab countries under investigation in terms of high quality of 

education in general, and in the provision of facilities and environments that enable learning for 

all. 

4- Although girls‘ enrollment rates increased, there is no direct relationship between 

education and labor market. 

5- The countries under investigation are highly concerned with the provision of health 

care facilities and family planning services to women. However, these efforts are sometimes 

hindered by problems that have social dimensions, such as early marriage, as is the case in Upper 

Egypt and Sudan. 

6- There are various legislations and systems in the countries under investigation that 

provide some security and protection for women and ensure a sort of gender equality in work and 

social welfare in case of sickness, unemployment, divorce or child birth. Moreover, councils, 

centers and institutions that ensure relaying women‘s voice and defending their rights at all level 

have spread. 

7- Women's political participation has increased and widened in scope. Women occupy 

political positions and their political representation in the parliament and local councils has 

increased. Also, women's movements, which have begun to emerge and spread in the countries 

under study, represent a lobbying force that pushes the governments to make women‘s political 

representation a reality that expresses women‘s hopes, ambitions, demands and social power, not 

just a cosmetic political change. 

8- Education is the most effective means to help Arab women confronting the ideas and 

acts that hide behind the traditional culture and hinder Arab women‘s progress towards 

economic, social and political empowerment. 
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Chapter Three 
Methodology of Building the Arab 
Women Economic Empowerment Index 

Measurements are indices or indicators that can be used to assign values to given 

changes.  They may be evidences, signs, realities, figures, points of view or perceptions that are 

used to show the changes that happened in specific circumstances to achieve specific objectives. 

Gender indicators can refer to quantitative indicators based on detailed data about the 

differences between males and females. Gender responsive indicators can be qualitative as well, 

such as measuring the changes in WEE and the changes of their attitudes. Gender equality 

measures can be related to changes in gender relationships or in poverty levels and cooperation 

between the two genders, or a result of specific policies or programs targeted towards women 

and men. 

The importance of measuring indicators of women‘s economic and social empowerment 

is due to the following: 

- Measurements help to improve the planning and implementation of women‘s 

economic and social empowerment programs. 

- They can be used in the institutions that work for WEE to show their abidance by 

the principles of transparency and accountability and the state‘s local and international 

commitments to improve the economic, social and political situations. 

- They help in the process of data collection. 

One of the most famous measures of economic empowerment opportunities was 

published by ―The Economist‖ journal. A measuring scale of such opportunities was established, 

through which a score could be given to any country to express the extent of opportunities it 

provides for women to empower them economically. Zero is the lowest level of opportunities, 

while 100 is the highest level of opportunities. Countries can be classified according to their 

scores. The measuring scale is composed of 26 indicators and was applied on 113 countries.  

Each of the included indicators measures a specific feature of the working women‘s 

surrounding environment. It applies to women wage laborers and work owners. The scale is 

divided into five categories. The first category is about labor market policies and the procedures 

of their implementation. The second is related to the possibility of getting a fund and the third is 

about education and training.  The fourth category is about women‘s legal and social status and 

the fifth deals with the general environment of the labor market. WEE opportunities are 

procedurally known as the score gained by a state on the WEE opportunities measuring scale 

(The Economist Intelligent Unit 2010). 

As regards the current study, this measuring scale, in addition to the geographical variety 

measure, was used to classify and select the Arab countries to be investigated. Other similar 
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measures were also used to establish the specific empowerment measure of this study, such as 

UN Foundation Exxon Mobil 2017 measure. 

I- Steps of Establishing the Measure 

The general index of economic empowerment and the index of the quality of basic 

education were established based on a questionnaire that was developed according to the 

following steps: 

1- Identification of a Separate Indicator for every Single Aspect of the 

Concept of WEE: 

- Indicator of economic participation:  It includes all questions related to work, 

presence of a permanent income, who handle the income and how, decision making as regards 

spending the family income and the women‘s right to decide what to do with their own 

inheritance. 

- Indicator of freedom of movement: It covers questions related to going out of home 

and travel. Is the woman respondent able to go out of her home independently for reasons other 

than to go to work?  Can she go out alone to the market, to see a doctor, to visit her family or for 

an outing with her friends?  Can the woman respondent travel alone? 

- Indicator of decision making at home:  It addresses the decisions of marriage and 

reproduction. How was the decision of marriage of the woman respondent made?  Did she 

participate in the decision of reproduction?  Did she experience pressures to force her to make a 

specific decision as regards reproduction? 

- Indicator of Social Participation: It covers questions about the types of participation 

carried out by the woman respondent. 

- Indicator of domestic (spouse) violence resistance: It includes questions related to the 

woman respondent‘s point of view about wife battering and insulting, kicking the wife out of 

home and force her to have sexual intercourse irrespective of her desire. This indicator includes 

as well a question about if the woman respondent was ever subject to family violence and what 

her response was. 

- Indicator of resisting public space harassment:  It includes questions about whether 

the woman respondent had ever been subject to harassment outside her home and what her 

reaction was. 

- Indicator of the importance of basic education: It includes a question about what the 

woman respondent thinks about the role of basic education in acquiring life skills. 
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2) Development of an Index to Measure the Realization of Good Basic 

Education 

 This is done through some questions related to the following aspects: 

o School accessibility, 

o The role of family circumstances in completing basic education, 

o Classroom efficiency, 

o Classroom density, 

o The level of computer usage, 

o Lessons‘ attendance, 

o The extent of dependence on private lessons, 

o Numbers of failure, 

o Teaching methods in the classroom, 

o Activity and practical training performance, 

o Being subject to physical punishment, 

o Being subject to violence at school. 

II- General Description of the Measure: 

The measure covers four dimensions: 

- The first: The basic data that include: name (optional), age, social status, 

educational level, work, age at marriage, number of children. 

- The second: includes (16) questions about  basic education, 

- The third: includes (7) questions about economic empowerment of the women 

respondents who did not continue education after the basic education, and to all of the 

women respondents. 

- The Fourth: includes (18) questions about social empowerment (Appendix 1). 

III- In-depth Interviews 

The study conducted also in-depth interviews with women from the six countries in order 

to collect qualitative data about their own beliefs, points of view, and attitudes towards the issues 

which are raised in the questionnaire in the form of closed-ended questions. So, the study sought 

more in-depth exploration through interviews, by giving more opportunities to women to address 

such issues, and express their opinions in order to cast more light and provide more information 

and details about their responses to the questionnaire. The interviews‘ coverage extended also to 

a number of important issues related to social empowerment of women in the countries under 

investigation. 

The interviews solicited the views of the women respondents about the following issues: 

- Quality of the basic education they got.  

- Value of the basic education they got. 
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- Type and value of work in case of working women respondents. 

- Exploration of the types of decisions that they can make in the family. 

- The extent of their enjoyment of the freedom of movement and travel. 

- If they are subject or not to family violence, and what is their reaction if it 

happens, and what do they think about husband‘s violence. 

- The extent of the violence they experience in public spaces, and their 

views of how to resist it. 

- The extent of the women respondents‘ participation in political and social 

activities in their country, if they have the right to do so, and if the husband has the right to 

prevent them from participating in such activities. 

- The way of controlling the wife‘s property, in terms of registering this property or 

making use of it. 

- Husbands‘ sharing household work, and their points of view about whether this 

sharing is a duty (Appendix 2). 

IV-  Measurement Application 

  Testing the Validity and Reliability of the Measure: 

The validity and reliability of the measure were tested, using a pilot sample of Egyptian 

women. 

Research Sample Selection from Arab Countries: 

Due to financial resources and available time constraints, six countries only were selected 

out of the total countries of the Arab region to conduct the study.  The sample was selected in 

two phases: 

First phase: Countries that will be investigated were selected according to two main 

criteria. The First is the geographical diversity of the Arab countries that divides them into: East 

Arab countries ―Al-Mashreq Al Araby‖, West Arab countries ―Al-Maghreb Al Araby‖ and the 

Gulf countries. The sample includes all three geographical groups. Two countries from each 

geographical group were selected. The other criterion is what every country provides from 

economic empowerment opportunities to its women. This selection depended on a basic 

hypothesis that there is a positive correlation between the economic empowerment opportunities 

that are available to women in a given country and the degree of women empowerment in this 

country. The evident discrepancy between the countries in terms of their position as regards this 

criterion on the international measuring scale of women‘s empowerment opportunities, which 

was published by Economist Unit, was taken into account upon selection of the two countries 

from each geographical group. 

The following table shows the position of the Arab countries sample on the measuring 

scale of WEE opportunities. The initial sample selection included Yemen, but because of 

Yemen‘s current situation and the difficulty of carrying out a country study in it, Saudi Arabia 

was selected instead. 
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Table 5: Distribution of the Sample Units Taken from Arab Countries, by Scores and 

Ranks (100 is the Highest Score, while 0 is the Lowest). 

Rank 
Score in the Economist 

Measuring Scale 
Country 

1 59.7 Tunisia 

2 49.3 Bahrain 

3 50.5 Egypt 

4 35.9 Saudi Arabia 

5 38.5 Algeria 

6 14.5 Sudan 

 

In the second phase, a stratified purposive sample of 500 women was selected, with a 

total of 3000 women from the six countries. Within each country Women included in the sample 

should satisfy the following criteria: (i) to be between 20-40 years old; (ii) to be married or 

previously married; (iii) To have a basic education (9 school years, i.e. accomplishment of the 

preparatory stage). The sample selection also took into consideration the economic, ethnical, 

cultural and geographical variations within each country. 

It is worth mentioning here that our sample is not relative to the size of the population, 

i.e. it is not representative and results may thus be biased. However, the size remains satisfactory 

to undertake the required analysis. Also, purposive sampling is one of the most cost-effective and 

time-effective sampling methods available and is relevant to the aim of the study which is 

finding correlations and not just calculating means and averages; outweighing the risks involved 

in using a non-probability sampling method. The basic assumption here is that using a sound 

judgment in choosing the cases that are satisfactory to the needs of the study can yield a 

representative sample, in addition to saving time and money (Black, 2010).It was not possible to 

withdraw our sample from any national datasets, because the three main characteristics of the 

sample are not combined in datasets in the six countries. Therefore, the sample was selected 

from NGOs‘ lists of women benefiting from and participating in the activities of these NGOs. 

In-depth interview is the second tool of the study. It was applied on a sample of (15) 

women respondents from the 500 women, representing all areas of each of the six countries. 

They are in total (90) women in every country. This sub-sample should satisfy the same above 

mentioned three criteria that governed the selection of the 500 women sample. This makes it 

possible to verify the nature of the underlining hypothesis of this study in terms of the presence 

of positive correlation between women‘s economic and social empowerment and their access to 

high quality education. 
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V- Date and Duration of the Field Study: 

The field study started in the six countries in July 2017 and the work extended for 3 

months.  During this period, the researchers collected the needed quantitative and qualitative data 

and unloaded them in analytical sheets and specific forms. 

VI-  Computing the Indicators 

The indicators were computed as follows: 

1- Values were given to the answers of the questions. The values are scaled 

according to how close every answer is to empowerment or the achievement of good 

basic education. 

2- Every woman respondent got a score in every category by summing up the 

scores of all questions (variables) that compose this category. 

3- Identification of the cross boundaries between empowerment and lack of 

empowerment (realization of high quality basic education or not) for every category, as 

shown in Tables 6 and 7. 

4- Computing the percentage of the women respondents who achieved 

empowerment in each category to get the value of index of each category in each of the 

selected countries. 
 

Table 6: Cross Boundaries of Economic and Social Empowerment Index 

Indicator Questions (variables) Minimum 
score 

Maximum 
score 

S
Score 

Cross 
boundary 

Economic 
participation 

Work D4 

Decisions related to 
permanent income EE5 

Decisions related to family 
expenditure EE6 

Freedom to handle 
inheritance EE7 

-1 

 

-1 

 

-1 

 

-1 

1 

 

2 

 

2 

 

1 

  

 Total -4 6  3 

Freedom of 
movement 

Going out of home alone SE1 

Going to the market SE2 

Going to the doctor SE3 

Visiting Family SE4 

-1 

-1 

-1 

-1 

3 

1 

1 

1 
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Outing with friends SE5 

Traveling SE6 

-1 

-1 

1 

2 

 Total -6 9  6 

Decision making 
in the family 

Decision of Marriage SE7 

Decision of reproduction SE8 

Being subject to pressures 
for reproduction SE9  

-1 

-1 

 

-1 

3 

1 

 

1 

  

 Total -3 5  3 

Social and 
political 
participation 

Social and political 
participation SE10 

1 6  3 

Family violence 
resistance 

Wife battering by the 
husband SE11 

Verbal insult of the wifeSE12 

Kicking wife out of homeSE 
13 

Forced sexual intercourse SE 
14 

Being subject to family 
violence and reaction 
towards it SE 15- SE 16 

-1 

 

 

-1 

 

-1 

 

-1 

 

-2 

2 

 

 

1 

 

1 

 

1 

 

3 

  

 Total -6 8  4 

Violence 
resistance in 
public space 

Being subject to violence in 
public space and reaction to 
it 

 SE 17-SE 18 

-2 3  0 

Value of Basic 
Education 

Role of basic education in 
everyday life SE 16 

-1 2  1 

General Index of 
Economic 
Empowerment 

 -
21 

3
9 

 2
0 

*A woman is considered empowered, if the total of her scores is < the cross boundary. 
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Table 7: Cross Boundaries of the Index of Realization of Basic Education Quality 

Cross 
boundary* 

Score Maximum 
score 

Minimum 
score 

Questions (variables) Index 

  2 

 

2 

3 

 

3 

2 

3 

 

1 

 

4 

2 

1 

1 

1 

 

1 

1 

 

1 

1 

 

1 

-1 

1 

 

-2 

 

1 

1 

-1 

-1 

-2 

 

-1 

 

Easy access to school BE1 

Appropriateness of family 
circumstances BE2 

Appropriateness of classrooms 
BE 3 

Classroom density BE 4 

Computer usage BE 5 

Commitment to attendance BE 6 

Dependence on private lessons 
BE 7 

Failure BE 8-BE 9 

Teaching methods BE 11 

Activity performance BE 12 

Practical training BE 13 

Physical punishment at school BE 
14 

Being subject to violence at 
school BE 15 

Realization of 
Basic 
education 
quality 

17  26 -1 Total  

* Quality of Basic Education is realized, if the total of scores is < the cross boundary. 
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Chapter Four 
Findings of the Field Study: Women's 
Voice 

This chapter aims to review the results of the application of the index, according to the 

following pillars: 

I. Review of the demographic features of the sample. 

II. Women‘s economic empowerment.  

III. Quality of basic education. 

IV. General index of economic empowerment. 

V. Economic empowerment and quality of basic education. 

The Following is a detailed description of the above mentioned points. 

I- Demographic Features of the Six Countries’ Samples 

As previously mentioned, the study‘s sample is composed of 3000 women from six Arab 

countries. Table 8 shows the demographic features of the women respondents. The most 

important points to notice from this table are the following: 

1) The six countries were similar in the age distribution, except Algeria.  The percentage of 

women respondents under 25 years old ranges between 9% and 20%, while in Algeria this 

percentage exceeds 50%. 

2) Most women respondents are married, with one or two children on average. 

3) The percentage of working women is 60%. Egypt has the lowest percentage (46%), while 

Bahrain has the highest (67.8%). 

4) Egypt has the highest percentage of women married before 18 years old, while Tunisia has 

the lowest (21.6%). 

II- Economic and Social Empowerment: 
This part from the field work deals with the indicators that are related to women‘s economic 

and social empowerment in the countries under investigation. 

1) Women’s Decision-Making in the Family 
Table 9 indicates that Bahraini women rank the first in terms of earning permanent income 

(71%), while Algeria came in the last rank with a percentage of 20.8%. These results corroborate 

the ranking of the Arab countries in terms of women‘s participation in employment according to 

the WEF 2017 report. The Table also shows that ―full freedom to handle their own income‖ is 

the first in the rank among the ways women‘s respondents handle their income, with an average 
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of 64.7%. ―Partial handling of the income‖ fills the second position with a percentage of 28.6%, 

while ―husband taking over his wife‘s income‖ represents 6.7% of the respondents. 

Therefore, Arab women‘s ability to handle their own income independently is high in 

general, except in Tunisia, due to the prevalence of the culture and system of common property 

between husbands and wives. Consequently, any income gained by either the husband or the 

wife is considered a common family property of both husband and wife. This is seen as a top 

empowerment from the Tunisian society‘s perspective. 

 

Table 8: Percentage of Women Respondents, by Demographic Data. 

Country Egypt Sudan Saudi Arabia Algeria Tunisia Bahrain 
Age 

15-less than 20 3.2 5.4 1.2 25.4 1.4 2.2 
20-less than25 14.0 14.4 8.2 33.8 9.8 11.0 
25-less than 30 27.6 18.0 20.4 21.2 27.2 19.4 
30-less than 35 26.4 27.0 36.2 9.0 28.8 29.0 
35-lessthan 40 28.8 35.2 34.0 10.6 32.8 38.4 

Social Status 
Married 92.8 83.8 78.4 69.6 83.0 82.8 
Widow 3.4 3.6 5.2 7.4 6.2 3.0 
Divorced 3.4 9.0 11.4 13.0 9.6 11.2 
Separated 0.4 3.6 5.0 10.0 1.2 3.0 

Educational level 
Basic Education 21 16.8 12.2 34.0 30.6 4.4 
Secondary 
Education 

34.6 23.2 20.4 42.8 35.4 26.8 

University Degree 33.8 43.2 59.2 21.0 24.2 61 
Graduate Studies 
Degree 

10.6 16.8 8.2 2.2 9.8 7.8 

Work Status 
Not working 54.0 37.6 35.4 40.0 46.4 32.2 
Working 46.0 62.4 64.6 64.6 53.6 67.8 

Age at Marriage 
Less than 18 21.6 17.0 13.8 18.8 8.2 15.0 
Over 18 78.4 83.0 86.2 81.2 91.8 85.0 

Number of children 
0 9.6 20.4 18.6 18.2 21.2 15.6 
1 18.6 17.4 16.4 29.4 31.6 20.6 
2 32.0 23.6 24.0 34.2 30.8 28.4 
3 23.2 15.2 15.4 16.2 12.8 20.8 
4 or more 16.6 23.4 25.6 2.0 3.6 14.6 
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Table 9: Women’s Decision Making in the Family: Income Handling 

Country Gaining a Fixed 
Income 

How the Fixed Income is Handled. 
Husband takes 
it 

Partial freedom 
of handling it 

Full freedom of 
handling it 

Bahrain 71 1.4 19.7 78.9 
Tunisia 52.8 7.6 46.6 45.8 
Algeria 20.8 2.9 36.5 60.6 
Saudi Arabia 69.4 2.9 11.8 85.3 
Sudan 57.2 10.8 21.4 67.8 
Egypt 46.6 14.2 35.6 50.2 

 
As for how the decisions of family income expenditure are made, the highest percentage 

was for the ―participation in the decision making‖ with 57.4%. ―Making the decision 

individually by the male head of the family‖ came the second with 23.2%. ―Decision making 

individually by the women respondents‖ came in the last rank with a percentage of 19.4%. (See 

Table 10) 
 

Table 10: How the Decisions of Family Income Expenditure Are Made. 

Country How the Decisions of Family Income Expenditure are Made 
 Individually by the husband 

or male head of the family 
Shared between the 
women respondents 
and the male head of 
the family 

Individually by the 
women respondent 

Bahrain 12 69.2 18.8 
Tunisia 33.6 44.4 22 
Algeria 41.2 32.2 26.6 
Saudi 

Arabia 
12.4 67.6 20 

Sudan 19.4 67.8 12.8 
Egypt 20.6 63.2 16.2 

 

Table 11 shows that there are statistically significant differences between the six 

countries in terms of the percentage or women respondents who enjoy the freedom of handling 

inheritance (P-value <0.05). Algeria and Egypt are exceptions, with percentages of 58.2% and 

77.1%, respectively. This could be explained by the customs and traditions that deny inheritance 

of girls, especially if the inheritance is plots of agricultural lands. 

The attitudes of the women respondents in the in-depth interviews affirm the up-

mentioned results. Most women respondents mentioned that they either make decisions of family 

expenditure or share such decisions with their husbands. Most of women who cannot take any 

decision are wives who live with their husbands‘ families, even if they have children, and 

widows or divorcees who live with their own families. Many women respondents differentiated 
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between types of decisions. Some of them mentioned that they make the decisions of expenditure 

on food and everyday life needs, medical treatment, and children‘s expenses, while husbands 

decide on the expenditure on recreational outings and travel.  Few individuals mentioned that a 

husband makes all types of decisions. 

 

Table 11: Freedom of Handling Inheritance 

Country Freedom of Handling Inheritance 
Bahrain 92 
Tunisia 81.3 
Algeria 58.2 
Saudi Arabia 87.9 
Sudan 89 
Egypt 77.1 

 

In case of wives who have an income of their own, some of them mentioned that they 

make the decision of how to handle it individually. They usually spend their income on the 

family and children. In contrast, working wives who live with their husbands‘ families give their 

entire income to their husbands. A woman respondent who has no income mentioned that if it 

happens that she may have an income she may be able to make the decision of going to a coffee 

shop or buy clothes for herself and her daughters. Another respondent said that she would give 

such an income to her husband. Some women (who are economically better off and from Saudi 

Arabia) said that if they ever have an income of their own they will use it to complete their 

education, to buy real-estate, have a plastic surgery, change the home furniture, spend it on travel 

and outings, or save it in a bank account to support her if she decides to get separated from her 

husband.  Others said that they would buy a house registered in their names, or establish and 

manage a private enterprise. 

Most women respondents participate in the decisions related to their children‘s education, 

medical treatment, or outings. Some of them make the decisions independently, and if the 

children are mature enough, they sometimes participate with their parents in making the 

decisions about their own affairs. 

Although most women respondents did not have any property, most of them agreed that 

if they ever have properties, they will register them in their names.  Some of them had property, 

a house for example, and they registered the house with their husbands. Some women who 

inherited property could not get access to their inheritance. The minority who could have access 

to their inheritance either bought a house on their own or in partnership with their husbands and 

registered it in their names together. It was found that some women respondents in an area in 

Sudan and in Tunisia have bank accounts. 

In case of women respondents who own property, the property is registered in the names 

of both spouses. Shared investment is also registered in the names of both spouses. Respondents 

mentioned that a woman has the right to register her own property in her name, and that they are 

free to handle their own savings.  Women respondents from Tunisia mentioned that laws protect 

women‘s property.  In Algeria, Saudi Arabia and Bahrain, some women respondents own cars, 
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shops or flats registered in their names. In Egypt, none of the women respondents owns any 

property, but they said that in case they ever own anything they will register it in their names. 

The women respondents share an opinion that wife‘s property should be under her full 

control, that it should be registered in her name, and that she has full freedom to handle it. This 

signifies that wives‘ private property support their economic and social empowerment. 

2) Freedom of Movement and Travel 

As for the right of the women respondents to go out of home, the results are show divergence 

between the four alternatives. This was affirmed by the statistical test (P-value<0.05). While 

almost 30% of Arab women can go out with just a notification of the head of the household, and 

another 18.7% percent are fully free to go out alone; there are 7.3% of them who cannot go out 

alone and another 44.4% who should get the permission of the male family head before going 

out. 

Table 12: Freedom of Movement and Travel 

Country Inability to 
Go Out 
Alone 

Asking the Male Head of 
the Family Permission 
Before Going Out 

Telling the Male 
Head of the Family 
Before Going Out 

Full Freedom to 
Go Out Alone 

Bahrain 2.6 37.2 25.4 34.8 
Tunisia 6 36.4 37.4 20.2 
Algeria 3.4 26.8 57.6 12.2 
Saudi 
Arabia 

12.8 42.4 22.4 22.4 

Sudan 9 56 21.4 13.6 
Egypt 9.8 67.8 13.2 9.2 

 
 

On the bright side, this means that 48.7% of Arab women can take the decision to go out 

or with just a notification, with Algerian and Bahraini women recording 70.8% and 60.2%, 

respectively, versus Egypt and Sudan recording 22.4% and 35%, respectively. Surprisingly, the 

two gulf countries have the highest percentages of women going out on their own (Bahrain with 

34.8% and Saudi Arabia with 22.4%); while Egypt and Algeria have the lowest percentages 

(9.2% and 12.2%, respectively). On the other hand, the two Maghreb countries have the highest 

percentage of women who can go out with a notification to the family, with Algeria recording 

58.6% and Tunisia 38.4%; while Egypt and Sudan have the lowest percentages (13.2% and 

21.4%, respectively).  

On the negative side, there are 51.6% of Arab women who cannot go out or need 

permission to do so. The highest percentages of women who cannot go out alone are in Saudi 

Arabia (12.8%) and Egypt (9.8%), and the highest ones in going out after permission are in 

Egypt (68.8%) and Sudan (56%).  
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Table 13: Freedom of Going Outside Home 

Country Going Out Alone 
 To the Market To the Doctor To Family Visit With Friends 
Bahrain 91 93.8 96 89.8 
Tunisia 90.8 91.2 91.6 76.4 
Algeria 96.2 79 95.6 54.6 
Saudi Arabia 69.4 70 84.2 71.4 
Sudan 78.6 68.2 86.6 79 
Egypt 78.8 67.8 85.8 55.6 
 

Family visits (90 percent) come on the top of the four suggested reasons for women to go 

out of home (shopping and visiting parents and relatives, doctors and friends), while hanging out 

with friends fills the last spot (76 percent). The results show that Egyptian and Tunisian women 

score the lowest percentages in going out alone with friends, with 55.6% and 54.6% respectively, 

because going out with friends is considered as luxury, leisure and unnecessary.  

 

As shown in Table 14, the highest chances for women in the selected Arab countries to 

travel are when they have companion (60.7%). Egypt and Saudi Arabia have the highest 

percentages among these countries ( 86.6% and 85.4%, respectively), while Tunisia has the 

lowest (25.8%). On the other hand, the possibility of traveling alone without permission has the 

lowest percentage in all the selected Arab countries, ranging between 1% in Algeria and 12% in 

Tunisia sample and averaging 5.2%. This little percentage of women solo travelers without 

permission may be due to the fact that customs and traditions do not accept that women spend 

the night outside their homes. Tunisia and Bahrain prove to be exceptions, with 12.4% and 

11.6% of their women being solo travelers without permission. This relatively high percentage in 

Tunisia can be due to the change that took place through the education system at Habib 

Borgeiba‘s time.  

Table 14: Possibility of Travelling 

Country Possibility of Travelling 

 With a Companion Alone With 

Permission 

Alone Without 

Permission 

Bahrain 46.8 41.6 11.6 

Tunisia 25.8 61.8 12.4 

Algeria 68.2 30.8 1 

Saudi Arabia 75.4 22.6 2 

Sudan 51 47 2 

Egypt 76.8 21 2.2 
 

The option of traveling alone with permission scores an average of 37.6% for the six 

selected countries, with Tunisia women recording almost 62% versus 21% for Egyptian women. 
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Accordingly, responses in the in-depth interviews varied as regards the purposes of going 

out of home. Some of them stated that they have to take their husbands‘ permission if they want 

to go out.  Others mentioned that they just inform their husbands, without necessarily taking their 

permissions. As for travelling, many of them, especially those who live in rural areas, said that it 

is out of question, there is no such thing as travelling abroad, and that travelling inside the 

country should be with the husband in the few instances when it happens. The opinions of the 

women respondents varied also as regards their right to travel abroad. Many of them expressed 

that they do not have the right to travel abroad alone, while others said that they have the right to 

travel abroad, and it would be better when it is with a family member companion. 

3) Freedom of Spouse Selection and Participation in Household Duties, 

Table 15: Freedom of Spouse Selection and Participation in Household Duties 

Country Marriage Decision Making 
 The Family 

Made It and I 
Had no Right 
to Refuse 

The Family 
Made it but I 
Had the Right 
to Refuse 

I Made it After 
Consulting the 
Family 

I Had the Full 
Freedom 

Bahrain 4 20.2 49.2 26.6 
Tunisia 9.2 36.2 33.2 21.4 
Algeria 20.8 53 23.6 2.6 
Saudi Arabia 9.6 46.4 11.4 32.2 
Sudan 12.8 19.2 41.6 26.4 
Egypt 20.4 42.4 17.4 19.8 
 

Responses concerning women‘s freedom to select their spouses, and the mechanism of 

husband selection varied between that the decision was made by the family with the girls‘ right 

to refuse (ranked first with a percentage of 36.3%), was made by the girl herself after consulting 

the family (29.6%), made individually by the girl with her full freedom (21.5%), and made by 

the family and imposed on the girl (12.8%).  

Against common expectations, among the selected countries, Bahraini and Sudanese 

women enjoy the most their freedom in choosing their husbands, whether as an individual 

decision (more than 26% each) or after taking the family opinion (49.2% and 41. 6%, 

respectively). A recent study  ( The Economist) justifies this progress in Sudan by the low 

illiteracy rate with the raised awareness and law amendment in favor of Sudanese women, giving 

them self-confidence and freedom in choosing their husbands.  

On the other hand, Algeria and Saudi Arabia have the highest percentage of marriage 

decisions made by the family, whether with no say ever for girls (20.8), or while giving the 

rejection right to girls (53%). The lowest percentage of these two marriage-decision options is in 

Bahrain (4.0%) and Sudan (19.2%), respectively. 

The results indicate a high percentage of women who participated in the reproduction 

decision (88%) and of those who were not subject to pressures as regards the decision of 
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reproduction (86%), with relatively small differences between the six countries. While almost 

94% of Tunisian women and 90% of Saudi women participated in the reproduction decision, 

filling thus the first two slots in this respect, Egyptian and Algerian women fill the last two slots, 

with percentages of 85.4% and 84.3%, respectively. With respect to the absence of pressures in 

the reproduction decision, the range of differences in responses between the six countries is 

narrower, varying between 82.6% in Bahrain and 88.9% in both Egypt and Saudi Arabia. 

Table 16: Freedom of Participation in the Decision of Reproduction 
Country Participationin   Reproduction 

Decision 

Was not Subject to Pressures 

as Regards the Decision of 

Reproduction 

Bahrain 87.2 72.8 

Tunisia  93.8 76.1 

Algeria 84.3 83.1 

Saudi Arabia 89.9 88.9 

Sudan 79.5 84.2 

Egypt 75.4 78.9 

 

As for sharing house work, some women respondents indicated in the in-depth interviews 

that most of their husbands do not help them. Some women respondents believe that husbands 

should help, while others think that these are wives‘ tasks and that husbands do not have to help, 

especially with the customs and traditions that does not allow this. A little number of women 

mentioned that a husband should help in case of lack of housekeepers, if the wife is a working 

woman, is sick or needs help in the first days after child birth. 

The rigid division of roles so that women- even working women- carry all the burden of 

the reproductive role tasks and its related other house roles, which include serving the family 

members, is considered one of the lost opportunities for women, i.e., non-waged work. 

Moreover, a husband‘s exemption of the participation in house work, according to this division, 

can also hinder women‘s economic and social empowerment. 

In general, the responses of the women respondents to the indicators of this axis which is 

related to women‘s personal income, ways of handling this income spending and handling their 

inheritance, the purposes of going out of home, travel freedom and its mechanisms are all related 

to social culture and dominant customs and traditions in the six countries under investigation. 

4) Political and Social Participation 

Table 17: Political and Social Participation. 

Country Types of Social Participation 
Informal 
Saving 
Group 
/Fund 

National or 
NongovernmentalO
rganizations and 
Councils 

Syndicates/
Unions 

Political 
Parties 

Local or 
Parliamentarian 
Councils 

Total 
Political 
Participation 
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Bahrain 8.4 14.8 1.4 4.2 0.4 20.8 
Tunisia 7 19.6 3.8 3 1.6 28 
Algeria 15.2 26 3.2 8.6 6.4 44.2 
Saudi 
Arabia 

4.8 7.8 0.2 0 0.8 19 

Sudan 32.6 12.4 2 3.8 0.8 19 
Egypt 11 3.2 6.2 0.4 0 9.8 

The results of the questionnaire showed that the women respondents‘ degree of political 

and social participation is low. The highest percentage of participation was in Algeria (44.2%). 

This can be explained by the high feeling of Algerian women of their history of combating 

coloniality which encouraged them to get engaged in the political parties. The national and 

nongovernmental councils and organizations are the most attractive types of social and political 

participation for Arab women, with 14.1% percentage. The second most attractive type is 

informal organization or fund, with 13.3% participation, and the last one is local or 

parliamentarian councils. 

The women respondents of the in-depth interviews stated that some of them participated 

in social activities, such as neighborhood committee, a sports organization and a saving society 

(gameeya), volunteered in nongovernmental organizations, or joined an investment organization. 

A little number participated in voting in elections, especially the local ones. One Tunisian 

respondent only ran for the National elections, but she failed. Very few participated in a party or 

syndicate/union, and most women respondents, even those who do not participate, think that they 

have the right of social and political participation and that husbands have not the right to prevent 

them. In contrast, some others think that husbands have the right to prevent them, if they fail to 

fulfill their reproductive role or to protect them.  

Many women respondents stated that they do not trust the work of the political parties 

and they do not prefer to participate in it, and many prefer not to practice politics. Some women 

respondents said that their husbands do not participate in activities in the public space, so they 

themselves are not encouraged to participate.  

Many women respondents from different countries stated that they participate in a 

fund/saving society organized by a group of women. Expanding the goal of these savings 

societies to support women‘s participation in other community activities may be conducive to 

women's social empowerment  

5) Family Violence 

Regarding women‘s attitude towards family violence and their opinion about it, the 

responses in the six countries indicate relatively strong refusal of family violence/husband 

battering of wife, as 52.8% of the women respondents think that a husband has no right to beat 

his wife, and 43.8% think that a husband‘s battering of wife is considered as humiliation and 

insult to her dignity. Only 3.4% of respondents think that a husband has the right to beat his wife. 

It is worth mentioning that Algeria ranks the first in terms of the percentage of women 

who think that husband‘s battering of his wife is a humiliation and insult to her dignity (60.6%). 
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This could be explained by the specific nature of the Algerian women‘s personality, due to their 

participation in the political battle and resistance of colonialism for a long time. 
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Table 18: Family Violence 

Country Wife Battering by Husband 

 Legitimate Right He Does Not Have the 

Right 

Humiliation and Indignity 

Bahrain 3.4 58.8 37.8 

Tunisia 1.4 53.6 45 

Algeria  1.8 37.6 60.6 

Saudi Arabia 3.2 63.8 33 

Sudan 5.4 52.2 42.4 

Egypt 5.2 50.8 44 

Country A Husband Does Not Have the Right to …. 

Verbally Humiliate 

His Wife 

Kick His Wife out of 

Home 

Impose Forced Sexual 

Intercourse on His Wife 

Bahrain 96.2 98.2 82.8 

Tunisia 97.4 95 87.6 

Algeria 96.6 99.2 54.2 

Saudi Arabia 97.2 97 92.4 

Sudan 97.6 96.4 89.4 

Egypt 96.8 98.2 95.6 

 

Overall, the women respondents think that a husband has no right to morally or 

physically humiliating his wife, as the percentage of this opinion in all the six countries is more 

than 95% regarding verbal humiliation. Likewise, the right of a husband to expel his wife out of 

home was refused by 97.5% of Arab women, with the results ranging between 95% (in Tunisia) 

and 99.2% (in Algeria). Also, Arab women refuse strongly that husbands have forced sexual 

intercourse with their wives, though scoring a lower percentage than the previous ones (an 

average of 83.8%). Algeria has a much lower percentage under this type of family violence, as it 

was refused by only 54% of Algerian women. This could be explained by the legacy left by the 

fanatic religious groups that took over in the 1990s. 

 

Table 19: Reaction to Family Violence 

Country Percentage of 
Experiencing 
Family Violence 

Reaction to Family Violence 
She Did Not 
Do Anything 

She Resorted 
to Family and 
Friends 

She 
Resisted 
by Herself 

She Resorted to 
a Specialized 
Organization 

She 
Resorted to 
Formal 
Authorities 

Bahrain 23.4 17 32.5 36.8 0 13.7 
Tunisia 41.8 32.1 37.8 20.1 4.3 5.7 
Algeria 69 40.6 38 16.9 0.3 4.3 
Saudi 
Arabia 

18.4 7.6 50 27.2 2.2 13 

Sudan 12.4 29 40.3 24.2 1.6 4.9 
Egypt 35.8 40.8 35.8 23 0 0.6 



83 
 
 

There are large discrepancies between the six countries, regarding women experiencing 

family violence. Algeria ranks first with 69%, followed by Tunisia 41.8%, then Egypt 35.8%.  

Algerian women‘s exposure to family violence can be explained by the predominance of 

political Islamism, while it could be explained in Tunisia and Egypt by the deteriorating 

economic situation which has a frustrating impact on men which reflects negatively on wives and 

children.  

The answers of the women respondents varied also regarding their reaction to family 

violence. ―Resorting to family and friends‖ comes in the first rank, with a percentage of 39.1%; 

followed by ―taking no reaction by the wife‖, her acceptance of the status quo, and coping with 

the violent act, with a percentage of 27.8%. Results also show that about one out of every four 

women resist the violence and confront it, 7% resort to formal authorities to ask for help, 1.4% 

resort to organizations specialized in family violence confrontation. The latter two low 

percentages are the result of the persistent domination of a  culture that prevents women from 

resorting to formal authorities or specialized NGOs to seek protection against violence, as well 

as the slow and complicated formal procedures against a husband, uncle or father committing 

any violence action against a woman relative. 

Many women respondents said that they were subject to verbal and physical violence by 

their husbands, especially verbal violence that is prevalent in the six countries under 

investigation. However, they think that a husband has no right to do so, and that a wife has to 

take a reaction to combat this violence, such as complaining to the family or asking for divorce, 

or leaving the house. Yet, in many instances they do not take any reaction towards such violence, 

especially women who have no other place to resort to. Some of them indicated that verbal 

violence can be tolerated and that a woman should be patient, so that her husband does not 

divorce her. 

It is worth mentioning that most women respondents in Sudan, Algeria, Saudi Arabia and 

Bahrain experience no husband violence, unlike other countries, such as Egypt for example, and 

they affirmed that it is necessary to confront such violence by different means, including 

resorting to formal authorities and to centers specialized in violence prevention. 

The act of marital violence on a wife and her tolerance to it can limit her economic and 

social empowerment. However, the strong beliefs of the women respondents that a husband is 

not entitled to violence against his wife suggest the possibility of putting an end to these 

practices, especially if women have the means and services that help them to leave their 

husbands, force them to leave the house even for a specified period, or punish them to prevent 

this negative practice. 

6) Violence in Public Spaces 

The six selected countries have lower average rate of experiencing harassment in public 

spaces (22.4%) than that of domestic violence (33.5%). The intensity of the problem differs 

across countries, with Egypt and Algeria having the highest percentages (34.8% and 32.4%, 

respectively), which can be attributed to the economic crisis, frustration and late age of marriage. 

Saudi Arabia and Sudan have the lowest level of harassment experience in public spaces (12.4 

and 12.6%, respectively). 
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The women respondents‘ reactions towards experiencing harassment outside home varied. 

More than half of the women respondents (52.7%) resisted harassment all alone by themselves, 

with Algeria and Sudan having the highest percentages (63% and 60%, respectively) and Egypt 

having the by far lowest percentage (33.9%). Almost 30% of the respondents accepted what 

happened and kept silent and did not react back. Egyptian women scored more than double of 

this average (63%), while Saudi women scored 14.5%. Egypt‘s high percentage can be attributed 

to the prevailing culture that holds women responsible for harassment because of how they look 

and the complicated procedures required to proving a harassment case and taking the harasser to 

court.  Only 11% of the women respondents resorted to family and friends for help. The highest 

percentage of this reaction is in Saudi Arabia (29%) and Bahrain (15%), where the family is still 

bonded by strong ties and is the first resort to women. Only 4.5% of women respondents resorted 

to formal authorities, while 1.4% resorted to specialized organizations, because of the prevailing 

culture. 

Table 20: Violence in Public Spaces 

 
Country Percentage of 

Experiencing 

Harassment 

Outside Home 

Reaction when harassment outside home occurs 

Did 

Nothing 

Resorted to 

Family and 

Friends 

Resisted by 

Herself 

Resorted to a 

Specialized 

Organization 

Resorted to 

Formal 

Authorities 

Bahrain 13.2 24.2 15.2 50 0 10.6 

Tunisia 28.8 27.1 9 59 4.2 0.7 

Algeria 32.4 28.4 3.1 63 1.9 3.7 

Saudi Arabia 12.4 14.5 29 50 1.6 4.8 

Sudan 12.6 23.8 6.3 60.3 1.6 7.9 

Egypt 34.8 63.2 2.3 33.9 0 0.6 

 

According to the in-depth interviews, a small number of the women respondents 

experienced violence in public spaces. Some mentioned that girls‘ indecent clothing and late 

marriage are among the reasons of violence against women in public spaces. Some said that in 

case of verbal violence a woman should neglect the act, but in case of sexual violence or sexual 

harassment she should shout loudly, so as to call people who are in the place to rescue her. All of 

them said that a man who harasses women should be punished, and others said that sons should 

be properly brought up, as a preventive measure.  The majority said that violence should not pass 

unnoticed, and that it should be reported to the police or relevant authorities, including the 

centers that care for women victims of violence, or to a hot line. Women should also learn how 

to defend themselves against violence in public spaces and avoid going to unsafe places. It is 

worth mentioning that in some rural areas men never commit violence against women in public 

spaces. This is not only because harassment is considered an unacceptable behavior in these 

places, but also because the population there belongs to the same tribes or families, so the 

harassment news can be easily and quickly spread everywhere. 
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III-  Quality of Basic Education: 

1- Quitting Schooling after the Basic Education Stage: 

 The results of the questionnaire indicate that the two Arab Maghreb countries have the 

highest percentage of women quitting schools after the basic education stage (34% in 

Algeria and 30.6% in Tunisia). Surprisingly, women in the two Gulf countries have the 

lowest rates (12.2% in Saudi Arabia and 4.4% in Bahrain). Egypt and Sudan, 

representing the Arab Mashreq have percentages of 21% and 16.8%, respectively. These 

results affirm the correlation between income and study completion, especially of girls.  

Figure 5: Percentage of Women Respondents who Quitted Schooling after Basic Education 

Stage 

 
 

1- Basic Education and Work 

The following are some of the most important indicators that express the relation between 

basic education and work: 

(i)- The Relation between Level of Education and Sector of Work: 

Figure 6 shows how different the selected countries are regarding the available work 

opportunities for women with basic education only. Almost 41% of Saudi women respondents 

and 40.5% of Sudanese women with basic education only got work opportunities, which are the 

highest scores among this set of countries. Egypt has the lowest score of work opportunities 

(22.9%) for this segment of Egyptian women. The Figure also illustrates the sector where these 

job opportunities were available. Own businesses provides the largest work opportunities for 

women with basic education in Sudan, Algeria and Egypt with percentages of 22.6%, 21.2% and 
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18.1%, respectively. The private sector is the largest contributor to these opportunities in the two 

Gulf countries: Bahrina (22.7%) and Saudi Arabia (21.2%). In Tunisia own businesses and 

private sectors are equally important in providing work opportunities for Tunisian women with 

basic education (of 10.5% in each). Finally, the government and public sectors have the smallest 

contribution to these opportunities, especially in Bahrain where no woman got a job in this 

sector. Job opportunities provided by these sectors did not absorb but 0.6% and 2.9% of Algerian 

and Egyptian women, respectively. Sudan has the highest contribution of these sectors to work 

opportunities available for Sudanese women with basic education (13.1%). 

These are very reasonable results, given the market requirements and the nature of the 

variables that impact the market performance, specifically the variables related to technological 

aspects. The less the educational level the tighter is the available work opportunities circle, 

which may be no more than trade, crafts and non-sophisticated preliminary types of work that do 

not require high levels or ability to read and write or practical and professional skills. It is natural 

also that the employment opportunities of this segment of women in the government sector are 

little or completely absent. This is because this sector requires essentially high educational 

levels, such as university degree or graduate studies degree.  Therefore, most of the women 

respondents tend to work in the private sector in temporary jobs.  
 

Figure 6: Work opportunities for Working Women with Basic Education only, by sector 
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 (ii) The Role of Basic Education in Enabling Women to Get a Job: 

Figure 7 shows that Saudi women are the most Arab women believing that basic 

education has an important role in enabling them to get a work opportunity, with a percentage of 

92%. Bahraini and Algerian women are in the second rank, with a percentage of 87.5%, followed 

by Tunisians (83.3%). While more than half of Sudanese women share the same belief about the 

role of basic education, only 37.5% of Egyptian women do so.  

Figure 7: Basic Education plays an Important Role in Employment of Women 

 

In-depth interviews reveal that 52 out of the 90 participant women (57.8%) are working 

women with basic education certificate, who work in different jobs and crafts; 25 women 

(28.9%) completed their education and got a university degree or post-graduate degree, 17 

(18.9%) are working and 8 (8.9%) are unemployed. This illustrates that basic education helped 

about 60% of the sample to get employed and helped 29% to complete their university education.   

The professions and jobs of the women respondents varied according to the variety of the 

educational level. Women respondents with university or post-graduate degrees work in jobs 

such as teaching or social work, while working women with basic education certificate work in 

agriculture, retail trade, or work as cleaning ladies, guards, in sewing, crafts or hair dressing.  It 

should be said that most of such professions do not generate high incomes.  

All the women respondents, even non-working women, agreed that women‘s work is 

very valuable. They said that it helps women to be financially independent, makes them feel self-

esteemed and gives them the ability to deal with different types of people, have their own 

opinions, participate in revolving saving groups, and to support their families‘ needs. Moreover, 

work gives women a higher status. Through work women achieve ―good reputation in the 

village‖, because she is considered as ―clever and successful‖ and she can play a greater social 
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role. If her husband dies or she wants to live on her own, her income from work will enable her 

to carry on her duties. She can also save money and can take care of her family in case of the 

husband‘s absence, as the case of a woman respondent who said that her husband was 

imprisoned for three years. Work liberates women, insures their future, enables them to pay their 

debts, helps them to know their rights and helps them to accept the other. A woman respondent 

said that her income helps her to compliment her family and friends and exchange gifts with 

them. Another respondent said that her income from work makes her able to go in recreational 

outings, frequent coffee shops, buy a car and enjoy life and traveling. She added that she can 

spend and save money, own property, and that her income gives her a margin of freedom and 

enables her to perform decision making, such as marriage or divorce decisions. Moreover, work 

―rids a woman of concerns‖ as one of the respondent said.   

2- Basic Education and the Development of Life Skills 

Figure 8 illustrates the relationship between the educational level and the development of 

life skills through education. The more the educational opportunities are, the more the life skills 

of the women respondents increase. The sample respondents confirmed the hypothesis about the 

vital and crucial role played by education in individual and social life, through stressing the 

philosophy of self-learning and development of life skills, especially as regards the acquirement 

of the skills of communication, self-confidence, acceptance of others‘ different opinions and 

constructive criticism of ideas and opinions. This is a package of skills that increases 

quantitatively and qualitatively as the individual advances in the educational ladder.  

 

Figure 8: Percentage of Women Respondents Who Believe that Basic Education is Useful 

for Everyday Life, classified according to the Highest Educational Level they gained 
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3- Empowering Environment of Women’s Education: 

As regards the responses about the nature of the circumstances and facilities of the 

women sample‘s basic education, Table 21 illustrates how the women respondents, in each of the 

selected six countries, see the importance of a set of variables related to the facilities and factors 

that helped them to study. 

Table 21: Opinion of the sample in the Variables Related to the Nature of Basic Education 

in the Countries Under Investigation 

Country Bahrain Tunisia Algeria Saudi 
Arabia 

Sudan Egypt 

School is Accessible 93.2 72.8 59 87.8 81.2 85 
Family Circumstances Helped (to Some 
Degree or a Lot) 

94.6 84.2 91.2 95 91.8 91.4 

Classrooms are Appropriate (to a Mid or 
Great Extent) 

91.8 76.2 87.2 77.2 81.4 86.2 

The Classroom Density is Appropriate 49.3 35.8 5.2 35.2 54.2 42.2 
Computer Use (Sometimes or Regularly) 52.2 26.2 0.2 35.6 22.2 22 
Attendance Commitment (to a Great Extent) 85.2 46 61.2 83.6 85 71.4 
Non-Dependence on Private Lessons 82.4 59.6 66.8 81.2 81.2 43 
Failure for One Time Maximum 96.6 61 95.8 91.8 94 92.8 
Interactive Education 52.8 58 42.6 39.2 55 39 
Activity Performance 75.8 41.2 43.6 47.4 72 66.6 
Practical Training 88.4 27.8 47.8 81.2 78.8 77.4 
Absence of Physical Punishment of Students 
at School 

32.2 17.2 43.6 32.6 12.8 20.6 

Absence of All Forms of Violence at School 55.2 36 48.8 66.6 69.2 57 
Basic Education Was Useful in Everyday Life 
(to Some or Great Extent) 

98 89.4 97.8 94.6 95.8 94 

* Green indicates the highest percentage and red indicates the lowest percentage 
 

Table 21 shows that Bahrain ranked first in terms of the percentage of women 

respondents‘ agreement to most of the variables that indicate an access to high quality basic 

education, while Tunisia ranked last in alot of variables, a matter that indicates a raised 

percentage of dissatisfaction of the level of basic education among Tunisian women respondents. 

The table also indicates that: 

 Access to school in the stage of basic education was easier in Bahrain, as 93.2% of the 

respondents indicated, followed by Saudi Arabia with a percentage of 87.8%, then Egypt with 

a percentage of 85%, Sudan 81.2%, then Tunisia, 72.8% and lastly Algeria 59%. 

 As for the family situations that support and facilitate basic education and its continuity, 

Saudi Arabia ranked first 95%, followed directly by Bahrain94.6%, then in a very close level 

come both of Sudan, Egypt and Algeria with percentages of 91.8%, 91.4% and 91.2% 

respectively, and lastly comes Tunisia with a percentage of 84.2%. 
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 The classrooms were appropriate during receiving the basic education from the 

perspective of the Bahraini women respondents with a percentage of 91.8%, followed by 

Algeria 87.2%, then Egypt 86.2%, Sudan 81.4%, then Saudi Arabia 77.2% and lastly Tunisia 

76.2%. 

 The highest agreement percentage of the appropriateness of classroom density to perform 

the teaching and learning process is in Sudan with a percentage of 54.2%, followed by Bahrain 

49.3%, then Egypt 42.4%, Tunisia and Saudi Arabia were close to each other, 35.8% and 

35.2% respectively, and lastly comes Algeria with the least percentage of agreement 5.2%. 

 Most of the responses on computer using came from Bahrain with a percentage of 52.2%, 

followed by Saudi Arabia 35.6%, then Tunisia 26.2%, and the percentage of computer use was 

very close in Sudan and Egypt, 22.2% and 22% respectively, and last comes the least 

percentage from Algeria 0.2%. 

 The respondents were more committed to school attendance in the stage of basic 

education in Bahrain with a percentage of 85.2%, then Sudan 85%, followed by Saudi Arabia 

83.6%, then Egypt 71.4%, then Algeria 61.25%, and lastly the least attendance percentage is in 

Tunisia 46%. 

 As regards private lessons, the attitudes towards them, and their role in raising the study 

level in the basic education, the sample members said that they have a poor role, and that they 

do not frequently resort to them during their education.  The highest percentages of support of 

this attitude came from Bahrain with a percentage of 82.4%, then Saudi Arabia and Sudan with 

the same percentage 81.2%, followed by Algeria 66.8%, Tunisia 59.6% and lastly Egypt 43%. 

 As for the women respondents who did not experience failure during their study, or 

experienced failure for once only, the highest percentage was in Bahrain 96.6%, then Algeria 

95.8%, Sudan 94%, then Egypt 92.8%, Saudi Arabia 91.8% and lastly Tunisia with a 

percentage of 61%. 

 As for the availability of interactive education in the classrooms of basic education 

schools from the perspective of the women respondents, the highest percentage of agreement 

on the existence of interactive education is in Tunisia 58%, followed by Sudan 55%, then 

Bahrain 52.8%, Algeria 42.6%, Saudi Arabia 39.2% and lastly Egypt with a very close 

percentage to that of Saudi Arabia, namely 39%. 

 The performance of various activities that support the interactivity of education is linked 

to the nature of the interactive education in the basic education schools, its highest percentage 

is in Bahrain 75.8%, then Sudan 72%, followed by Egypt 66.6%, and with lower and close 

percentages Saudi Arabia, Algeria and lastly Tunisia with percentages of 47.4%, 43.6%, 41.2% 

respectively. 

 The results of practical training support the results that are related to the previous 

indicator of activity performance, as Bahrain ranked also first 88.4%, followed by Saudi 

Arabia 81.2%, and Sudan percentage 78.8% was close to Egypt‘s one 77.4%, then comes 

Algeria 47.8% and lastly Tunisia with a percentage of 27.8%. 

The results of the in-depth interviews indicate that the women sample agree that the basic 

education classrooms were crowded, except in the villages, as is the case of Egypt, or if the 

school is an afternoon mixed one, as is the case of Sudan, where the girl students used to get 

absent in some days to go to work in the field or to take sheep to graze. 
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Sometimes, the situation of the classrooms was poor, especially in areas with very cold 

and rainy weather. Most of the women respondents mentioned also that education depended on 

the indoctrination by the teacher, and that examinations depended on memorization by heart.  

Most women students attended regularly, except when a school is far away from home, or if the 

weather conditions hinders reaching school, or if the family does not think that education is of 

any value to girls and they prefer to marry girls off when they are young. The majority 

mentioned that curricula were not useful as well, and they do not develop life skills.  

However, the majority said that they did not resort to private lessons, and few women 

respondents failed and had to repeat the same class, and that there were school activities, such as 

house economy, painting, music and physical education, and that some of them performed those 

activities and some didn‘t, especially physical education. There was a computer in some schools, 

but the girls were not allowed to use it for training in many instances. Some women respondents 

participated in the activities of house economy, a matter that entrenches the rigid division of 

labor and the allocation of stereotypical forms of gender roles.  The above results that are related 

to the nature of empowering environment and facilitation of women respondents‘ study in the 

stage of basic education and which is expressed by many up-mentioned indicators, indicate that 

Saudi Arabia and Bahrain rank first alternatively in all the indicators related to this axis which 

express the quantity and quality of facilities that help and promote basic education stage. This is 

explained by that the two countries provide the required funding to ensure the provision of these 

facilities more than the rest of the countries under investigation that suffer economic crises that 

have an impact on the public expenditure and specifically on education. 

4- Punishment and School Violence: 

As for the women respondents‘ experience of physical punishment during the basic 

education stage, the total general percentages of punishment are high in the selected six 

countries. This can be explained by the dominant culture in Arab countries that believe in the 

overall need to punish students,  morally or/and physically to enhance their behaviors. Sudan 

ranked first in the percentage of women experiencing physical punishment during their study in 

the basic education stage (87.2%), followed by Tunisia (82.8%), then Egypt (79.4%). Bahrain 

and Saudi Arabia had almost the same percentage (67.8% and 67.4%), leaving Algeria at the 

bottom of the rank (56.4%). Percentages of exposure to violence in all its forms in basic 

education schools were lower than those of exposure to punishment. Tunisia ranked first (64%), 

followed by Algeria (51.2%), Bahrain (44.8%), Egypt (43%), Saudi Arabia (33.4%) and Sudan 

(30.8%). 

Many of the interviewees reported in the in-depth interviews that physical and verbal 

punishment were often practiced in their schools, even in the countries where such punishments 

are legally banned. There were also other kinds of punishment, such as cleaning parts of the 

school, rewriting the assigned homework tens and hundreds of times, and bringing their 

custodians to school. Only two women respondents from two different countries mentioned that 

they experienced sexual harassment by male teachers. 
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5- Factors of Girls’ Dropout of Education: 

Responses of the sample indicated that the main reasons for women respondents‘ dropout 

of basic education are: marriage, family desire that the girl stops schooling, the girls‘ own desire 

to stop schooling, high school fees and repeated failure. It is worth mentioning that customs and 

traditions of those countries tend to marry girls off in a young age on the assumption of 

preserving their chastity and protecting them from any problem they may face if they mix with 

males while completing their education. 

6- Importance of Completing Education: 

As regards the general opinion of the women respondents about basic education and its 

importance in everyday life, the percentage of agreement is high in the six countries. Bahrain and 

Algeria had almost the same score (98% and 97.8%), followed by Sudan (95.8%), Saudi Arabia 

(94.7)%, Egypt (94%), and then Tunisia (89.4%). 

As regards the women respondents responses to their desire to complete and continue 

their education after the stage of basic education, all Bahraini women expressed this desire, 

versus 66.7% of their Sudanese peers, 45.9% of Saudi Arabians, 28.6% of Egyptians, 14.4% of 

Tunisians and last of all Algeria with only 1.8%. The most important fields the respondents were 

interested to continue studying were: commerce, nursing, industrial and Information technology. 

Commerce and nursing ranked first because women respondents think they are currently the 

most demanded in the labor market. 

In the in-depth interviews, although most of the respondents did not give a positive 

description of the quality of the basic education they got, however, they all agreed that basic 

education has a great value, because of various reasons. Education enables women to read and 

write and manage mathematics in their everyday life and in shopping, and it helps them to assist 

their children to continue their education, to know how to deal with people, in general, and with 

husbands, in particular, and to establish friendships. Education also was seen as giving value to 

women, developing their personalities, helping them to be independent, making them feel real 

human beings and knowing the rights of citizenship, teaching them how to defend themselves, 

qualifying them to serve their societies, conduct their life affairs and confront difficulties, 

helping them to raise their children properly and to understand their religions, and making them 

more able to make decisions. Moreover, basic education helps to complete higher education that 

leads to economic empowerment.  They mentioned also that basic education helps them to 

become self-reliant. Some of them said that basic education helped them to get employed, as it 

gives an opportunity to enter the labor market, and that when this education includes skills such 

as sewing, tailoring and other crafts it gives them an opportunity to have such skills which are 

important for life performance. 

As for their opinions about the quality of education that leads to economic empowerment, 

the majority mentioned that university education only leads to economic empowerment; because 

it enables a person to get a job with a decent income. Some of them mentioned that of English 

language or computer skills is the education that makes economic empowerment possible.  And 

some mentioned that education that makes a woman master skills such as sewing, handicrafts or 

fixing electric appliances results into gaining income, or at least to save the money that their 

families would have spent to get such services. 
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7- Teaching Methods in Basic Education 

The responses of the women sample indicated that the most frequently used methods of 

teaching in the basic education schools are discussions, followed by activities, practical training, 

and roles playing. This is an expected result within the hegemony of traditional methods in 

teaching, which incline towards memorization and reciting and do not allow but a very limited 

role for learners to play. 

Responses also show that the most important practical exercises performed in the basic 

education schools included house economy, then sewing and tailoring, agriculture, and 

industrial.  This ranking of practical exercises is very much expected, as they are associated with 

the technical classes that are limited to agricultural and industrial fields for males and house 

economy and sewing and tailoring for girls.  

In light of the above mentioned results of the questionnaire responses and in-depth 

interviews, we can conclude the following general results: 

 The type of work is associated with the level of education. The lower the 

educational level is, the less the work opportunities in the governmental sector are, and the 

more limited they are to trade, crafts and simple preliminary jobs that do not require 

practical or professional skills. Women respondents who stopped education after the basic 

education stage tended to work in private sectors and temporary jobs. 

 The opinions of the women respondents varied about the role of basic education 

in enabling women to get a job.  This is due to differences of the labor market in every 

country. 

 Economic factors play a role in bringing about some sort of discrepancy between 

the countries under investigation in the quality of basic education, the efficiency of its 

buildings and facilities, women‘s access and completion opportunities. 

 Arab women are passionate about education. They agreed that education is 

important to make them acquire life skills, be able to communicate, have self-confidence, 

achieve self-fulfillment and participate in decision making at the family and public social 

levels. 

 The countries under investigation vary in the provision of work opportunities to 

women who completed basic education, because of the variation of economic factors among 

these countries. Work opportunities were much more less in the governmental sector. 

 Traditional teaching methods, gender-specific activities and physical punishment 

are still widely practiced in the schools of the selected six countries. 

IV- Arab Women Economic Empowerment Index  

Table 22 illustrates the value and of each of the seven categories of AWEEI, the overall 

AWEEI and the index of the quality of basic education as well as the ranking of the selected six 

countries for each category and index.  

Table 22: Index of Economic and Social Empowerment 

Indicators Bahrain Tunisia Algeria Saudi Sudan Egypt 
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Arabia 
Economic 
Participation 

Value 
Rank 

66.8 46.8 38.2 64.2 53.4 38.2 
1 4 =5 2 3 =5 

Freedom of 
Movement 

Value 
Rank 

59.2 63.2 32.4 32.2 38.6 19.8 
2 1 4 5 3 6 

Family Decision 
Making 

Value 
Rank 

66 63.8 57.8 73.8 62.8 58.6 
2 3 6 1 4 5 

Social and Political 
Participation 

Value 
Rank 

20.8 28 44.2 8.8 19 9.8 
3 2 1 6 4 5 

Family Violence 
Resistance 

Value 
Rank 

76.2 70 39 82.8 77.8 71.2 
3 5 6 1 2 4 

Violence Resistance 
in Public Space 

Value  
Rank 

94.8 89.6 89.8 94.6 96.2 77.2 
2 5 4 3 1 6 

Value of Basic 
Education 

Value  
Rank 

98 89.4 97.8 94.6 95.8 94 
1 6 2 4 3 5 

General Index of 
Economic 
Empowerment 

Value 
Rank 

68.8 64.4 57 64.4 63.4 52.7 
1 =2 4 =2 3 5 

Index of the 
Realization of high 
Quality Basic 
Education 

Value 
Rank 

77.6 30.2 35 65.6  71.2 53.4 
1 6 5 3 2 4 

 

As Table 22 indicates, the constructed AWEEI ranges between 52.7 and 68.8 across the 

different selected Arab countries, indicating a general average performance with respect to 

economically empowering Arab women. The best performer among the six selected Arab 

countries is Bahrain, while, surprisingly, Egypt fills the bottom spot with a lag of 16 ppts. 

Tunisia and Saudi Arabia have almost the same score, with Sudan having a very close one to 

theirs and preceding Algeria by more than 7 ppts. This classification matches, to some extent, the 

classification according to the ―Women‘s Economic Opportunity (WEO) Index‖, with the 

exception of Egypt and Sudan. Egypt ranked second in terms of the available opportunities for 

economic empowerment, while Sudan ranked last. This difference could be explained by the fact 

that the legislations and available opportunities to empower women in Egypt do not match the 

aspirations of Egyptian respondents. As for Sudanese women, the respondents expressed that 

they actually enjoy a better situation than what the legislations and available opportunities may 

reflect. 

Figure 9: Ranking of the Selected Arab Countries, according to AWEEI 
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It is noticeable that Bahrain fills consistently one of the first three spots in all the seven 

categories of AWEEI. It fills the first spot in economic participation and value of basic 

education; and the second spot in freedom of movement, decision making at home, and 

resistance of violence in public spaces. Likewise, Egypt consistently fills one of the last three 

spots in the seven categories. It fills the last spot in freedom of movement and resistance to 

violence in public spaces, and the fifth spot in economic participation, decision making at home, 

social and political participation and value of basic education. Also, Sudan moves consistently 

between the third and fourth spots, except in the two categories of resistance to violence (See 

Table 22). 

On the other hand, Saudi Arabia, Tunisia and Algeria show uneven performance across 

the seven categories of AWEEI, ranking the best in one or more of the categories, the worst in 

another one, and in between in the remaining. Saudi Arabia fills the first spot in decision making 

at home and resistance to domestic violence, the second in economic participation, the third in 

resistance to violence in public spaces, the fourth in value of basic education, the fifth in freedom 

of movement and the sixth in social and political participation. Tunisia is the best in freedom of 

movement, but the second in social and political participation, the third in decision making at 

home, the fourth in economic participation, the fifth in the two categories of resistance to 

violence and the sixth in the value of basic education. Finally, Algeria fills the bottom three spots 

in five categories, but is the best in the social and political participation and the second in the 

value of basic education. 

V- Economic Empowerment and Quality of Basic Education: 

We notice that Bahrain ranked first also according to the index of the quality of basic 

education, followed by Sudan, then Saudi Arabia, then Egypt, then Algeria and lastly Tunisia.  

This classification too matches the indicator of the available opportunities to a great extent, 

except for Tunisia and Sudan, where Tunisia ranked second and Sudan ranked last according to 

the indicator of available opportunities for education. This difference could be explained by the 

fact that the Tunisian women respondents are not satisfied with the situation of education in their 

68.8 
64.4 64.4 63.4 

57 
52.7 

Bahrain Tunisia Saudi Arabia Sudan Algeria Egypt
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country, and that they aspire to achieve better quality of education, versus the Sudanese women 

respondents who are satisfied with the existing education system. 

The most important results of the seven categories of AWEEI are the following:  

 As shown in Figure 11, the two highest categories of indicators are value of basic 

education (95 percent), indicating how Arab women value the role of education in 

empowering them economically, and resistance to violence in public spaces (90 percent). 

Resistance to family violence (70 percent) and decision making at home (64 percent) rank the 

third and fourth, but with a large difference from the first two categories (at least 20 ppts). 

Economic participation (51 percent) and freedom of movement (41 percent) rank the fifth and 

sixth, leaving the bottom spot to social and political participation (22 percent). 
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Figure 10: Classification of the Selected Countries, by WEEI 

 

 

 Disparities between countries are the largest in Social and political participation (with 

Tunisia scoring 44.2 percent versus Egypt 9.8 percent), Freedom of movement (with Bahrain 

59.2 percent versus Egypt 19.8 percent), Family violence (with Bahrain 82.8 percent versus 

Algeria 39 percent). 
 

Figure 11: Scores of the seven categories of AWEEI 
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 Positive signs toward empowering Arab women economically are reflected in the 

following: 

1) Economic Participation: A fair majority of Arab women earns a permanent income (55 

percent), of which 67 percent have the full freedom to handle this income independently; 

58 percent share in the decision making of household expenditures, and another 19 

percent control the household budget, totaling 77 percent; and 83 percent are free to 

dispose their inheritance. 

2) Freedom of movement: 59 percent of Arab women can go out with just a notification of 

the head of the household, while 12 percent are fully free to go out alone. Family visits 

(90 percent) come on the top of the four suggested reasons for women to go out of home 

(shopping and visiting parents and relatives, doctors and friends), while hanging out with 

friends fills the last spot (76 percent). 

3) Decision-making at home: Almost half of Arab women decide whom to get married 

with, of which 42 percent did so fully independently, while 58 percent take the opinion of 

their families. Also, more than one-third of those who leave the decision of choosing a 

husband to their families keeps the right to refuse the candidate. 89 percent of Arab 

women have a say in the reproduction decision-making and 86 percent did not experience 

pressures with respect to this decision.  

4) Resistance to domestic violence: A large majority of Arab women refuse a husband to 

be verbally abusive, expel his wife (98 percent), or have forced sexual intercourse with 

his wife (84 percent). With regard to wife-beating, 43 percent of Arab women see it 

insulting and 53 percent as not legitimate. 

5) Resistance to harassment in public spaces: 53 percent of Arab women resist this type 

of violence themselves, which is much higher than what they show in the case of 

domestic violence.  

 On the other hand, the results show that still: 

1) 7 percent of Arab women give up their income to their husbands, 29 percent cannot but 

partially handle their income, and 23 percent let their husbands take independently the 

household‘s expenditure decisions. 

2) 27 percent cannot go out of home before taking the permission of the household‘s head, 

59 percent can travel but only with a companion, 36 percent travel on their own but with 

a permission, and only 5 percent can travel without a permission.  

3) 13 percent do not have the right to choose their husbands, leaving this to their families. 

4) Only one of every five Arab women is engaged in the societal and political life, with the 

highest participation being in national councils or nongovernmental organizations. 

5) One-third of women is exposed to family violence with 3 percent seeing wife-beating as a 

legitimate right to husbands, and 22 percent are exposed to harassment in public spaces. 
 

 These averages conceal many disparities among the six selected countries. For 

example: 

1) Women earning a permanent income range between 71 percent in Bahrain and 21 percent 

in Algeria, those enjoying full freedom to handle independently their own income range 

between 89 percent in Bahrain and 46 percent in Tunisia; and those enjoying the freedom 

of handling inheritance is 90 percent in Saudi Arabia and 58 percent in Algeria. 
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2) The possibility of traveling alone without permission is between 1 percent in Algeria and 

12 percent in Tunisia, while traveling only with a companion is just 26 percent in Tunisia 

but more than 75 percent in Egypt and Saudi Arabia; and going out alone with friends is 

90 percent in Bahrain while 55.6 percent in Egypt and 54.6 percent in Algeria. 

3) The fully independence in deciding with whom to get married ranges between 27 percent 

in Saudi Arabia and 3 percent in Algeria,  
 

 There is a positive correlation between the realization of high quality basic education 

and WEE, as the basic education realized a lot of economic empowerment for the women 

respondents, as regards their freedom to handle their income and inheritance, their freedom to 

travel and move, choose their spouses, social and political participation, and confrontation of 

family violence or harassment outside home. This was affirmed through the calculation of the 

rank correlation coefficient (Spearman) between the index of basic education and the general 

index of economic empowerment, as its value was 0.5. 

 There is a positive correlation between the realization of a high quality basic education 

and economic participation, as the value of the rank correlation coefficient was 0.75. 

 There is a positive correlation between the realization of a high quality education and 

the ability to resist household violence and harassment in the public space, this was affirmed 

through the calculation of the rank correlation coefficient between the index of basic education 

and the indicator of resistance of family violence (0.71) and the resistance of harassment 

outside home (0.77). 

 There is a positive correlation between the economic participation and the ability to 

make decisions in the family, as the rank correlation coefficient was (0.87). 

The results of the application of the measure seem very close to the results taken from the 

human development reports, except for Sudan, Tunisia and Egypt.  After the application of the 

measure Sudan appears in a better situation than what is shown in the data of other sources, 

while the situation of Egypt and Tunisia is worse.  This could be attributed to the improvement in 

Sudan for the opportunities of empowerment that are offered to women by the state, and to the 

lowering of such opportunities in Egypt and Tunisia after the Arab revolutions, as shown in 

Table 23. This matching is also affirmed by the global competitiveness report 2017 about the 

quality of basic education as shown in Table 24. It is worth mentioning that between 2010 and 

2012 Sudan‘s rank on WEO measure improved, while Egypt‘s and Tunisia‘s ranks deteriorated. 

Probably, this change in ranks remained constant between 2012 and 2017, a matter that was 

reflected in the women respondents‘ answers. 

Table 23: Classification of the Countries According to the Indices 

Country Ranking According to AWEEI Ranking According to the UNDP 
Human Development Index 

Bahrain 1 3 
Tunisia 6 2 
Algeria 5 4 
Saudi Arabia 3 1 
Sudan 2 6 
Egypt 4 5 
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Table 24: Classification of the Selected Countries by Quality of Basic Education. 

Country Global Classification Classification of this Study 
Bahrain 37 1 
Saudi Arabia 51 3 
Tunisia 58 6 
Algeria 71 5 
Egypt 87 4 
Sudan --- 2 

Source: WEF, 2017. 
 

 In-depth interviews affirmed the above-mentioned results and provided useful 

justification of some of them and more detailed information. For example: 

o The low score of Tunisian women‘s ability to handle their own income independently can 

be due to the prevalence of common property between married couples. Consequently, any 

income gained by either the husband or the wife is considered a common family property, a 

matter which is considered a top empowerment from the Tunisian society‘s perspective.  

o The relatively high score of traveling without permission in Tunisia due to the change 

that took place through the education system during Habib Borgeiba‘s time.  

o Sudan‘s high score of girls deciding independently to get married or after consulting their 

families may be due to the low illiteracy rate in Sudan with increasing awareness and law 

amendment in favor of Sudanese women, a matter that gave them self-confidence and freedom 

of spouse selection (The Economist). 

o The high participation of Algerian women in the societal and political life can be 

explained by their high feeling about their history of combatting coloniality. 

Finally, it should be acknowledged that there is a need to apply the constructed AWEEI 

on another sample or at least on the same sample after a period of time, to make sure of the 

reliability and validity of the measure. There is also a need to carry out an analytical study of the 

basic education systems that were a main motive to empower women in Arab countries, so as to 

identify the factors that characterized such educational systems and the possibility of making use 

of them in other Arab countries. 
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Conclusion: Basic Education for 
Economic Empowerment of the Arab 
Women 

The above mentioned results and discussions suggest the existence of some sort of 

progress in the provision of basic education for women in the Arab countries under investigation. 

Bahrain and Saudi Arabia rank high at the international level in terms of the high quality of basic 

education, while the rest of the countries provide universal education opportunities, achieving 

thus high enrollment rates, but not necessarily high quality of education. The latter is hindered by 

economic, social and political circumstances. This affects the extent to which the graduates of 

basic education are qualified for the labor market, enjoy economic independence in earning and 

spending, participate fully in social relations with men, deal with violence within and outside the 

family and interact with the achievements of the knowledge society and the digital age and 

participate in political life within the framework of local and global citizenship. 

In the following, a proposed vision for economic empowerment of Arab women, in 

general, and in the six countries under investigation, in particular, is presented. The vision draws 

on the existing stock of knowledge available in the literature, taking into consideration the 

weaknesses and strengths of indices that were adopted to measure economic empowerment and 

its relationship to basic education.  

Vision Objectives 

The vision aims mainly to ensure the mutual relationship between education in general 

and basic education in particular and its role in the economic empowerment of Arab women. The 

vision works particularly to: 

 Develop  women‘s potentials to critically understand the problems of their reality and 

interpret them within the economic, political and social context of their lives. 

 Develop women‘s feeling of self-esteem through indulging in team work inside and 

outside the family and participation in decision making. 

 Develop women‘s awareness of the features of inequality in the society, especially in 

power distribution. 

 Promote women‘s capacity to participate in the civil society‘s organizations and the 

interactive processes that include using citizenship rights, participating in local government, 

voting in elections, and running for different political positions. 

 Building women's capacities and developing their competencies and skills not only to 

gain an independent income, but also to participate in managing the economic family 

resources, including investment decisions.  
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Basis of the Vision 

The results of the fieldwork part of the study indicate a correlation between the type of 

work and the level of education. The lower the level of education the less are the work 

opportunities in the governmental sector, to leave the person only with working in trade and 

crafts and preliminary simple jobs that do not require practical or professional skills.  They also 

indicate that there is a discrepancy between practical training of girls in the basic education 

schools and the requirements of the labor market, as such training is still sticking to traditional 

areas, such as sewing and tailoring and house economy.  

Moreover, the economic factors play a role in bringing about some sort of discrepancy 

between the countries under investigation in the quality of basic education, the efficiency of its 

buildings and facilities, the women‘s opportunity to access it and their opportunity to complete it.  

The traditional teaching methods, the gender discriminating activities and physical punishment 

are still also performed on a wide scale in the schools of the countries under investigation.  

Therefore, the vision is based on the documentation of the relationship between basic 

education and its role in the economic empowerment of Arab women according to the following 

principles: 

1) Focusing on educated women, by fulfilling their physical, mental, emotional and 

social needs. 

2) Gender equality in enrollment opportunities and participation in all the educational 

programs and activities, as well as gender equality between male and female teachers in the 

opportunities of training and employment, whether in teaching or school management, to 

phase out gender-discrimination-based attitudes. 

3) Empowerment should be for all marginalized social groups and not only of women, 

by increasing their capacities as individuals and groups so that they can choose between 

alternatives and take responsibility for their decisions. Also, empowerment is not limited to 

schools and their male and female students, it extends to include the parents and the rest of the 

family members from the perspective that empowerment is a participatory process that 

includes the society as a whole. As long as the objective of the basic education is economic 

empowerment, it should employ teaching methods based on interaction and participation, and 

its programs should be based on the stakeholders‘ social vision and participation. 

Empowerment has several dimensions, as illustrated in the following:  

1) Social Empowerment: The social customs and traditions result in some problems that 

face the Arab women, like carrying the burden of home responsibilities, especially in the 

absence of the father‘s role in leading the family affairs an absent father role in 

conducting family affairs, supervision of children‘s socialization and spreading of healthy 

social relations among all family members. Women also face problems in their social 

relations, and the widespread culture of discrimination and violence, in addition to the 

social pressures and the negative societal perception of some jobs for women. It is 

therefore necessary to spread a culture supportive of women: a culture of no 

discrimination against women; a culture in which the concept of social justice prevails; a 

culture that views women as the main partners in life; a culture that allows women to 
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control their property and make decisions and to enjoy movement freedom, and 

empowers women to control their lives and have their own agendas and acquire the skills 

and experience to solve their problems, so their self-confidence and independence is 

promoted. This could be achieved through: 

 Development of family managerial skills 

 Improvement of women‘s self-esteem and self-respect. 

 Development of women‘s ability to select their own job and profession. 

 Promotion of women‘s awareness of their social rights. 

 Development of women‘s ability to choose from among alternatives in different situations. 

 Elimination of all forms of discrimination and violence against women, 

 Improving women‘s image in the mass media. 

 

2) Economic Empowerment: Women are one of the most vulnerable social groups as 

regards poverty, especially when they are the heads of their families, i.e. responsible alone of all 

the life burdens: education, residence, garment, food, and health care of the family members. In 

such cases, life situation becomes complicated, and financial burdens of a woman are 

perpetuated, pressurizing her. She has to pay the house rent, electricity bills, and fulfill the 

needs of her children, family members and her own needs. Through economic empowerment, 

women‘s economic participation and their participation in the making of the development 

policies are maximized. This becomes evident through: 

 Women‘s awareness of their work rights, 

 Promotion of women‘s awareness to change the negative attitudes towards giving women 

their rights, 

 Promotion of women‘s awareness of the financial independence, 

 Promotion of women‘s awareness of consumption rationalization, 

 Promotion of women‘s awareness and their capacity to manage their home affairs, 

 Training of women to manage microenterprises, 

 Promotion of women‘s ability to make their own family economic decisions. 

 Strengthening the trends of availing fair opportunities to women, 

 Increasing women‘s share in the national income, 

 Giving the opportunity of granting women bank loans to establish projects of their own, 

 Promotion of women‘s ability to market their products in the local and foreign markets, 

 Assisting women to carry out a feasibility study of their projects, 

 Raising women‘s awareness of the income generating economic projects. 
 

3) Educational Empowerment: Through educational empowerment, women can 

respond to the opportunities, challenge their traditional roles and change and improve 

their life situation. An educated woman is more responsive to new ideas, especially as 

regards health, nutrition, family planning and technology. An educated woman transfers 

her knowledge to her women friends and other family members, especially her 

daughters, maximizing the benefits of her education and consequently having a positive 
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impact on the family and society. Economic success of a society lies in the existence of 

good education that leads its members to development and prosperity. This is achievable 

through: 

 Development of women‘s self-learning skills, 

 Development of women‘s scientific potentials, 

 Development of women‘s professional competencies that qualify them to the labor 

market, 

 Development of women‘s skills to use the 21st century skills to empower them to interact 

with the information community, 

 Giving women the skills of problem solving, 

 Raising women‘s awareness of their educational problems and how to solve them, 

 Eliminating women‘s dropout of different educational stages, and 

 Supporting women‘s educational rights in every Arab country. 

 

4) Sustainability: As long as basic education aims empowerment by producing positives 

changes in the students‘ behavior and in the policies that affect their life paths; the curricula and 

educational activities should focus on developing women‘s cognitive aspects and critical 

thinking, as well as their social competencies needed for the economic and social activities of the 

society and for defending their rights. 

5) Expansion: Expansion in spreading high quality basic education that has a measurable 

impact on the students‘ lives is needed. This expansion includes establishing policies, amending 

current legislations and establishing new legislations that ensure an increase of the number of 

partners and provision of basic education schools to cover all of the geographical areas and thus 

accessibility of schools to students, and reduction of the classroom density to improve the quality 

of basic education. This realizes countries‘ commitment to the United Nations decision in 25 

December 2105 by their ratification of the document of the 2030 Sustainable Development 

Agenda that includes 17 ambitious goals, including goal number four (G4) that provides for 

―ensuring high quality, equitable and comprehensive education for all and promotion of lifelong 

education opportunities for all‖ by the year 2030. 

6) Impact Measurement: This happens through clear and specific objective formulation, 

and establishing a mechanism for data collection and analysis regularly, according to quantitative 

and qualitative indicators. 

7) Comprehensiveness: In the sense of the comprehensiveness of the economic and social 

empowerment system, so that the empowerment process could be based on the real women‘s 

needs that cover all the aspects needed by women, either in knowledge, skills, or the basic trends 

that should exist in the process of empowerment. 

8) Renewal and Continuity: Continuous renewal of the methods used in the process of 

Arab women‘s empowerment, according to the information, technologies and needs that are 

imposed by modern work areas. 

9) Complementarily: This means internal and external complementarily of the Arab 

women‘s empowerment system, and the recognition of the local market needs in each country 

and the needs of foreign markets. 
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10) Flexibility: The continuous processes of renewal imposes some flexibility to 

accommodate to the changes that take place in the Arab women‘s empowerment and 

development areas. 

11) Participation: It means internal and external participation of responsible institutions in 

the process of Arab women‘s empowerment in every Arab country. External participation 

depends on affirming social participation of the civil society‘s professional institutions and 

parties that are responsible for women‘s economic and social empowerment, while internal 

participation depends on the extent of the effectiveness of the processes used in women‘s 

economic and social empowerment. 

12) Competencies Based Learning: Basic education with its two phases focuses on giving 

the students a number of cognitive and vocational competencies that fit the labor market. 

13) Adoption of Continuous Education Principles and Life-long Learning: This is for 

the sake of sustainable vocational development, according to comprehensive plans and methods 

based on an objective study of the human reality with all its aspects. 

Vision Dimensions: 
Following is the features of the study‘s vision of Arab women‘s economic empowerment 

which is based on basic education and its role in it, through showing the reality of the indicators 

upon which the responses of the women responded emerged in the field work part of the study.  

 Number of the Years of Schooling in Basic Education: It is necessary to increase 

the years that a girl spends in basic education, and ensure that she completes it to its maximum.  

The results indicated a correlation between the level of income and completion of education, as 

the percentages of the sample members who dropped schooling in the Arab Gulf countries, 

Bahrain and Saudi Arabia, is low, while it is high in the Arab Maghreb countries (Algeria and 

Tunisia), then Egypt and Sudan. 

 Education Completion till the Level of Higher Education: It is necessary to help 

girls to complete the educational ladder till its end, given the nature of the positive correlation 

between women‘s economic empowerment and the level of their education.  Here, the economic 

factor and free of charge education play an important role.  There is a positive correlation 

between the rise of the economic standard and the continuation of education till its highest level. 

 The Relation Between Educational Level and Work: The higher the girl‘s 

educational level is, the better the quality of the work she is employed in, and vice versa.  This 

is supported by the nature of jobs of the women respondents who stopped schooling at the level 

of basic education, as their work opportunities in the governmental or public sectors were less in 

all of the six countries under investigation, it even disappeared totally in Bahrain. They have 

more work opportunities in the private sector or freelance business.   

 The lower a girl‘s educational level is, the fewer work opportunities available to her are. 

Furthermore, these jobs are limited to trade, crafts and preliminary simple work that do not 

require high levels of read and write ability or practical and professional skills. It is natural also 

that work opportunities in the governmental sector in this case decrease, as this sector requires 

higher levels of education that may reach university education or even higher graduate studies. 

Therefore, most women respondents work in the private sectors and unfixed underemployed 

works. The vision of the study affirms the importance of women‘s work and its great value for 
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them, due to its vital role in helping them to be financially independent. It also gives them self-

esteem, makes them able to interact with different types of people, helps them to have an 

opinion of their own and to spend on their family needs. In brief, work leads women to play a 

greater role in their societies. 

 Basic Education and the Development of Life Skills: The more the education 

opportunities are, the higher the standard of women‘s life skills will be. This is especially true 

for communication skills, self-confidence, acceptance of difference of opinion with others, and 

constructive criticism of ideas and opinions. This is a package of skills that depends 

quantitatively and qualitatively on the individual‘s position in the educational ladder. It is also a 

package of skills needed for economic empowerment and action. 

 The Environment that Promotes Learning and Empowerment: It is necessary to 

provide an educational environment that promotes good classroom practices that attract girls to 

continue the path of learning through making basic schools more accessible through the 

provision of schools near the girl students‘ residences as far as possible, or the provision of free 

of charge and comfortable means of transportation if the distance between the school and home 

is long, as is the case in Algeria. Facilitating family circumstances plays a central role in 

stimulating or hindering the teaching and learning process. Also, high classroom density 

impacts the educational process negatively and increases the chance of girls‘ dropout of school. 

It is also necessary to provide modern and attractive teaching methods and technologies to make 

girls love school and encourage them to be more committed to attend the school sessions in the 

basic education stage.  The organization of free of charge or low fees group private lessons for 

the girls who need help in the learning process reduces the chances of their failure, and 

consequently dropout of basic education. Moreover, increasing the spaces allocated to the 

interactive teaching opportunities inside the classrooms of basic education will make the girls 

feel self-esteem in the class and reduce their feeling of monotony and boredom, decreasing thus 

the chances of dropout.  

 Reducing various types of moral and physical forms of punishment  is correlated with 

the environment that makes girls love schooling. The more they experience school punishment, 

the more they are likely to dropout schooling. Moreover, there are more serious consequences 

of violence, especially when punishment happens outside school, at home, in the street, public 

space and means of transport. The scene of a girl being punished becomes usual for her and the 

others, therefore, it becomes familiar in the work place. This threats her economic 

empowerment opportunities when she confronts such regular shameful behavior. 

Vision Implementation Requirements: 

 There are a number of requirements to translate this vision into actions, taking into 

account the circumstances of each country and its potential: 

 • Abandon the traditional view that basic education does not exceed the limits of learning 

the basic skills of reading, writing and numeracy in the school in its formal framework. 

Basic education connect all forms of formal and informal education, leading to full 

liberation from illiteracy in all its forms. This is achieved by opening prospects for 

further learning, so as to make basic education part of lifelong learning and of a 

comprehensive vision in which all learning objectives, strategies and institutions are 
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organized in a national effort to ensure the availability of diverse learning opportunities 

to all citizens without discrimination throughout their lives, whenever they want and 

wherever they are. 

 Building a society of justice and equity, by bridging formal and informal education and 

creating areas of complementarity and synergy that will contribute to expanding the 

opportunities for continuing education and learning for all girls and women, the 

formation of human capital and the accumulation of social capital. This is achieved 

through acknowledging, validating and adopting non-formal learning outcomes for girls 

and women outside schools. This makes lifelong learning a reality and value and reflects 

the competencies acquired by individuals in various ways throughout their life cycle, 

increasing their chances in the labor market. 

 Develop a vocational training system for girls, which qualifies them for the labor market 

on the one hand and for continuing learning on the other. 

 Building realistic and virtual learning communities that will improve the quality of life 

for women, children, youth and adults and those who have missed the opportunity of 

formal education, especially in disadvantaged areas, border and rural logic and urban 

slums, where girls are difficult to attend school. This is achieved by providing girls with 

knowledge, life skills, and productive competencies using various real and virtual 

learning and learning strategies. 

 Amend and enact legislation to ensure that the principle of the right to education is 

enforced, as guaranteed by legislation and laws in each country, and that it is valid for 

those who have stopped schooling for one reason or another and wish to continue their 

education. In addition, legal coverage should be provided to ensure that certificates and 

experience gained from non-formal education programs and from workplaces are 

recognized. 

  Provide an advanced educational infrastructure of buildings, technological facilities, 

halls and yards for all activities, which accommodate the large numbers of girls attending 

school and provide them with an attractive learning environment as it is the case in 

Bahrain and Saudi Arabia. 

 Provide safe transportation for girls to reach educational institutions. 

 Restructuring the informal education at the national level.  This may happen through the 

establishment of a national coordination structure that accommodates all of the active 

actors: the government, the NGOs and the civil society in general and the private sector 

in order to coordinate the efforts in the area of the informal education and to establish a 

system to approve its certificates and ratify and adopt them. The federations, public 

agencies, national and specific councils and relevant ministries should be represented in 

such system. 

 Establishment of remote learning communities: making use of all types of open education 

and remote learning and the social communication networks, especially in remote and 

border governorates, particularly in the very wide countries, such as Saudi Arabia, Sudan 

and Egypt in general and Algeria in particular. Algeria‘s country report and field study 

indicate that women‘s and girls‘ suffer in going to schools, and that school buildings are 

few and incompetent. In this respect, strategies of electronic learning could be used, such 

as virtual learning, blended learning and flipped classes. This requires a cooperation with 
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the public and private universities that have an infrastructure for open and electronic 

education and their educational centers. This may achieve a number of objectives such as: 

- Availing an opportunity to continue education for women who dropped out of 

school. 

- Provision of a flexible learning system to continue lifelong learning. 

- Surpassing the time and space limits that hinder women‘s continuity of education. 

- Spreading the interactivity in learning through the electronic systems. 

- Reduction of the educational costs on the long run through the use of electronic 

systems in learning. 
 

 Adoption of the multi-purpose schools that could be established in cooperation 

between the ministry of education, civil society and local community organizations, so 

that they include adequate places and spaces to perform the various educational, social 

and artistic activities, in addition to centers for parallel and accelerated learning, literacy 

classes, classes for vocational training and electronic learning. It is suggested here also to 

promote the curricula contents to include -besides the basic education- programs of 

parallel and vocational education that facilitate the women students‘ completion of their 

secondary school education, as well as programs of life skills, teaching languages, 

scientific culture, computer skills, entrepreneurship, business administration, civil 

education, political culture and education for citizenship. 
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Arabic 

تحىيل ػالوٌا: خطح التٌويح الوستذاهح  1/01( قرار 5112الجوؼيح الؼاهح، الذورج السثؼىى ) –األهن الوتحذج 

 (A/RES/70/1) 5101لؼام 

+القاهرج، االتحاد 51جيي ( تقرير الظل للوٌطقح الؼرتيح: هٌهاج ػول تي5112االتحاد الٌسائي الؼرتي الؼام )

 الٌسائي الؼرتي الؼام

(، القين االجتواػيح اإليجاتيح: دور التؼلين والجٌذر.  في: ًاديي سويكا )هحرًرا(. هل 5110فيصل يىًس)

للتؼلين جذوي؟ دراسح هسحيح لؼىائذ التؼلين الؼالي والخاص في هصر. القاهرج: شركاء التٌويح 

 للثحىث والتذرية واالستشاراخ.

هي شهاب )د. خ.( واقغ الوشاريغ التؼليويح الوىجهح للورأج في جوهىريح هصر الؼرتيح. القاهرج، هٌظوح 

 الورأج الؼرتيح

http://www.mckinsey.com/global-themes/employmentand-growth/how-advancing-womens-equality-can-add12-trillion-to-global-growth
http://www.mckinsey.com/global-themes/employmentand-growth/how-advancing-womens-equality-can-add12-trillion-to-global-growth
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( التوكيي االقتصادي للورأج وػالقته تالتؼلين األساسي: التقرير القطري  5110آهٌح دمحم ػثذ الكرين )

 لجوهىريح السىداى

 تصادي للورأج الؼرتيح وػالقته تالتؼلين األساسي: حالح هصر( هشروع التوكيي االق5110أحوذ زايذ )

(التقرير القطري: التؼلين األساسي والتوكيي االقتصادي للورأج في الثالد الؼرتيح: 5110صفاء حسي جاسن )

 هولكح الثحريي

 ( التقرير الىطٌي: الجوهىريح الجسائريح الذيوقراطيح الشؼثيح.5110فاطوح الطية )

 (تقرير تىًس: التؼلين األساسي والتوكيي االقتصادي للورأج في الثالد الؼرتيح5110) فتحيح السؼيذي

( التؼلين األساسي والتوكيي االقتصادي في الثالد الؼرتيح: التقرير القطري 5110ًؼيوح إتراهين الغٌام )

 للوولكح الؼرتيح السؼىديح
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Appendix 1 

 

 

 

 

Education for Women’s Economic Empowerment 

Questionnaire 

Country:  Bahrain ( ) Tunisia ( ) Algeria ( ) Saudi Arabia ( ) Sudan ( ) Egypt ( )  

Governorate /Region / District: 

Questionnaire number: 

GENERAL INSTRUCTIONS 

Within the framework of the United Nations Women's economic empowerment of 
Arab women, the General Arab Women Federation is carrying out a study in six 
Arab countries, Bahrain, Tunisia, Algeria, Saudi Arabia, Sudan and Egypt, in 
order to identify the role of basic education in the economic empowerment of a 
sample of women from these countries. And this questionnaire is one of the tools 
of this study. 

Therefore, please kindly answer the following questions, as your feedback is 
extremely important in achieving the objectives of the study  
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N.B. your answers will be treated confidentially and will be used for scientific 
research purposes only. 

The questions cover four main dimensions: 

1st dimension is Demographic Information  

2nd dimension is Basic Education 

3rd dimension is Economic Empowerment 

4th dimension is Social Empowerment.  

The size of the sample from each country:  500 women (from all areas: 
urban/rural, inside/border areas)           

The surveyed women specifications are as the follows: 

 Age Group: from 15 till 40 years old. 
 Marital Status: Currently married or ever married. 
 Education: Basic Education (minimum of 9 years/preparatory education) in 

a governmental school. 
  



115 
 
 

1st Dimension: Demographic Information 

Name (optional): 

D1: Age: 

1. From 15 till below 20  
2. From 20 till below 25  
3. From 25 till  below 30 

4. From 30 till below 35  
5. From 35 till 40  

D2: Marital status: 

1. Married 
2. Widow  

3. Divorced 
4. Separated

D3: What is the highest level of education obtained?         

1. Basic education  
(Primary and 
preparatory/middle) 

2. Secondary education 
(general/ technical) 

3. Bachelor degree 
4. Graduate studies degree 

 

D4: Are you currently working? 

1. No  2. Yes 
D5:In case the answer is yes, what is your area of work? 

1. Governmental sector/public 
sector 

2. Private sector  
3. Freelance 
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D6: Your age at marriage?

1. Below 18 years 2. Above 18 years 

D7: How many children do you have? 

1. One child 
2. Two children 
3. Three children 

4. 4 children or more 
5. Don’t have any 

2nd Dimension: Basic Education 

BE1:  Was school easily accessible? 

1. No  2. Yes 

BE2: To what extent do your family circumstances helped you in the completion 
of the basic education? 

1. Didn’t help 
2. Helped me a 

little  

3. Helped me a lot  
 

BE3: To what extent were classrooms equipped and suitable for learning? 

1. Poor  
2. Medium 

3. Good 

BE4:What was the classrooms density(over-crowdedness with students)? 

1. Very high 
2. High 

3. Suitable 

BE5: How often did you use computer at school? 
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1. Rarely 
2. Sometimes 

3. Usually 
4. Not applicable 

BE6: During the stage of basic education were you committed to attending 
classes? 

1. Not committed 
2. Medium level of commitment 

3. High level of commitment 

BE7: Did you depend on private lessons? 

1. Yes 
2. To some extent 

3. No  

BE8: Did you ever fail in the basic education stage? 

1. Yes  2. No  
BE9: In case the answer is yes, how many times? 

1. Three or more 
2. Twice 

3. Once

BE10:In case of basic education dropout, what is the main reason? 

1. Personal desire 
2. Family desire 
3. To work  
4. For marriage 

5. To avoidmixing with boys 
6. High cost 
7. Frequent failure 
8. Other (please mention)

9. I continued my studies after the basic education

BE11:As far as you remember, how was teaching in classroom? (You can 
choose multiple choices)
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1. Indoctrinating, depends on the 
explanation of the teacher only 

2. Participatory, through 
Discussions 

3. Role play 

4. Through practical training  
5. Through performing activities 
6. Other (please mention ) 

 

BE12: What are the activities you practiced in the basic education stage? 

1. There wasn’t any 
2. I didn’t like to participate 
3. I practiced some activities (Art, Music and Singing, etc.) 

BE13:What are the practical areas you were trained at in the basic education 
stage?(You can choose multiple choices). 

1. There wasn’t any 
2. I didn’t like to participate 
3. Home economy 
4. Tailoring and sewing 

5. Agriculture 
6. Technical field (carpentry, 

metal work, .etc.) 
7. Other (please mention) 

BE14: Were the female students subjected to any kind of physical punishment 
(beating, pinching, hair pulling, kicking, etc…) by the teachers or administrative 
staff at school?  

1. Many times 
2. Sometimes 

3. Never 

BE15: Were you subjected to any kind of violence at school? (You can choose 
multiple choices). 
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1. No 
2. Verbal violence 
3. Physical violence 

4. Sexual harassment 
5. Other (please mention ) 

 

BE16: In your opinion, was the basic education useful to you in daily life? 

1. It wasn’t useful 
2. Useful somehow 

3. Very useful  

3rd Dimension: Economic Empowerment 

 Special part related to women respondents who didn’t exceed the 
Basic Education? 

EE1:In your opinion, did the basic education play a role in helping you find a 
job? 

1. No 
2. Somehow 

3. Yes  
4. Not applicable 

EE2: Do you think of furthering your education to get a better opportunity/job? 

1. Yes 2. No  
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EE3:In case your answer was yes, in which area do you wish to continue with 
your education? 

1. Technical 
2. Agricultural 
3. Commercial 
4. Hospitality 

5. Nursing 
6. Information technology 
7. Other (please mention ) 

 

 A part related to all  women respondents 

EE4: Do you have fixed income? 

1. Yes 2. No 
EE5: In case your answer was yes, how do you handle your income? 

1. The husband gets it all 2. I have partial freedom to use it
3. I have full freedom to use it  

EE6: How are the decisions concerning the family income expenditure made? 

1. Individually by my husband 
2. Mutually between me and my 

husband 

3. Individually by me  

EE7: Do you have freedom to make decisions in relation to your inheritance? 

1. Yes 
2. No 

3. Not applicable 
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4th Dimension: Social Empowerment 

SE1: Can you get out of the house alone if not related to work? 

1. I can never go out alone 
2. I take permission from my 

husband before going out 

3. I tellmy husband that I am 
going out 

4. I have complete freedom  to go 
out alone 

SE2 Can you go out alone to go to the market? 

1. Yes 2. No 

SE3: Can you go out alone to go to the doctor? 

1. Yes 2. No 

SE4: Can you go out alone to visit your family? 

1. Yes 2. No 

SE5: Can you go out alone with your friends? 

1. Yes 2. No 
SE6: In case of travelling you can travel 

1. With a companion 
2. Alone but with a permission 
3. Alone without a permission 
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SE7: Your decision concerning marriage 

1. From the family and you didn’t 
have the right to refuse it 

2. From the family and you have 
the right to refuse it 

3. From your side after 
counseling the family  

4. I had complete freedom to 
decide

SE8: Did you participate in reproductive decision? 

1. No 
2. Yes 

3. Not applicable 
 

SE9: Have you been pressured by family and society regarding reproductive 
decision? 

1. No 
2. Yes 

3. Not applicable 
 

SE10: What types of community participation are you doing? 

1. I am not participating 
2. Informal saving group/fund 
3. national or nongovernmental 

organizations or councils 

4. Unions/syndicates 
5. Political parties 
6. Local councils or parliaments 

SE11:In your opinion, wife battering by a husband is: 

1. A legitimate right 
2. Has no right 

3. Humiliation of human dignity 
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SE12:In your opinion, does a husband has the right toverbally abuse his wife? 

1. Yes 2. No 

SE13:In your opinion, does husband have the right to kick his wife out of the 
house? 

1. Yes 2. No 

SE14:In your opinion, does a husband has the right tohave forced sexual 
intercourse with his wife without her desire? 

1. Yes 2. No 

SE15: Had you been exposed to any form of violence by your husband? 

1. Yes 2. No 
SE16: In case the answer was yes, how was your reaction? 

1. I did Nothing 
2. Resorted to family and friends 
3. Resisted by myself 

4. Resorted to specialized 
association 

5. Resorted to the official 
authorities 

SE17: Have you ever experienced harassment outside home? 

1. Yes 
2. No 
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SE18: In case the answer was yes, how was your reaction? 

1. I did Nothing 
2. I resorted to family and friends 
3. I resisted by myself 
4. I resorted to specialized organizations 
5. I resorted to official authorities 
 
 
 

Thank you for your cooperation 
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Appendix 2 
 
Manual of the Structured In-depth Interviews 

The researcher conducts 15 structured interviews with currently married or 
ever married women (15-40 years old). 

(5) Respondents are working women who got basic education only. 

(5) Respondents are not working women who got basic education only. 

(5) Respondents are either working or not working women holders of a 
university degree. 

Data of women respondents (to be taken from the questionnaire). 

Name: 

Address: Country/governorate/region/area: border area/inside area: 

Age Groups: (15-20 years)…. (20-25)…. (25-30)…. (30-35) …. (35-40) 

Marital Status: Married ( ) – Divorced ( ) – separated ( ) – Widow ( ). 

Age at Marriage: Less than 18 years ( ) _ over 18 years ( ). 

Number of Children: None ( )– One child ( )– Two children ( ) – 3 Children 
( ) – 4 Children or more ( ). 

What is the highest level of education you accomplished: basic education () 
–Secondary education (general/technical) ( ) – Above medium education () 
– University education ( ) –Graduate studies ( ). 
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Important NB: The points colored green are of crucial importance to the 

research, therefore, researchers should encourage respondents to express 

their points of view about them by asking them various questions. 

First: Work 

(A) Type of Work 

The researcher should be careful to encourage the respondents to cover all 

of the following information in their answers: 

If she is a wage laborer or she has an unpaid work, full time or part-time- 

does her work include social insurance – does it include health insurance 

……..). 

(B) The relationship between the respondent’s education and the type of 

work. 

(C)What does work fulfill for a woman of things and ambitions that would 

have never been fulfilled in case of unemployment. 

Second: Basic Education: 

(A) Assessment of the quality of basic education: 

the researcher should be careful to make the respondent speak about the 

following: 

Classroom density/crowdedness and its effect on understanding the 

lessons – school attendance or absence and their reasons –Teaching 

methods: do teachers depend on indoctrinatingteaching or on other 

methods, and what are they? – is there any experience of failure and what 

are its reasons –the extent of dependence on private lessons – participation 

in school activities, if there is any, such as painting, sports, music or crafts -  

do examinations and assessments depend only on learning the books by 

heart or on other things (to be mentioned) –the extent of infliction of 

physical punishment on the students – were there any other methods of 

punishment – assessment of the curricula in terms of their practical value 

for everyday life and for work. 
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(B) The benefit of good basic education to a woman’s life. 

(C) Type of education that realizes women’s economic empowerment. 

 

Third: Decision Making in the Family: 
(A) Decisions that a woman can make in the family 

The researcher should make sure  that the respondent talks about 
expenditure on living (food –children’s education- health care – 
recreational outings – travel ….). 

(B) Decisions made by a woman if she has an independent income: 
(C) Ownership registration of the family savings and investments: 

A researcher should make sure that a respondent will talk about owning a 
bank credit, apartment, plot of land, shop or a car; and on whose name 
such properties are registered and why, and does she have the right to 
register them in her name, or her name with her husband’s name, and why 
does she thinks so. 

(D) Freedom of Movement: 

The researcher should make sure that the respondent talks about the 
conditions in which she can go out alone without her husband’s permission 
and she just tells him, and the conditions in which she cannot go out 
without permission, and the researcher gives the respondent examples 
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such as going out to the market for shopping, or to visit family, friends or 
neighbors, or to see a doctor. 

(E) Wife’s right to travel abroad alone and in which conditions 

The researcher should know the respondent’s point of view about this point 

(F) Husband’s participation in household work 

The researcher should get from the respondent information as regards 
husband’s participation in house work, and if she believes that he must 
participate in such work or he is not obliged to do so, and the reasons of 
her belief. 

(G) Decisions related to sons and daughters marriage and education: 

The researcher should get information from the respondent about her 
participation or non participation in everything related to sons and 
daughters marriage, and the decisions of their education in terms of 
continuing education and type of education. 

(H) Violence inside the family: 

The researcher should make sure that the respondent talks about if she 
thinks that a husband has the right to perform violence against his wife, 
and the type f violence which is usually performed, and the reasons of its 
performance, and if she finds any rationalizations for such violence, and 
her opinion on what a wife should do toconfrontthis violence. 

Fourth: Decisions outside the Family: 
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(A) Wife’s participation in political or social activities 

The researcher should make sure that the respondent expresses her point 

of view as regards her right of political and social participation in elections, 

joining a political party, joining a syndicate or union, joining an NGO or 

running for a local council or the parliament and if the husband has the 

right to prevent her and why 

(B) Violence in the public space: 

The researcher should make sure that the respondent expresses her 

opinion about the necessity of confronting violence, specially sexual 

harassment which women suffer in public space, such as in the streets, 

means of transport and workplace, and the methods and ways of such 

confrontation and why she selects such methods. 

 


